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VICTORIIA NAICHUK, OKSANA BELOVA. The role of the
embodiment approach in enhancing creativity in the process of
developing professional competencies of future psychologists.
Contemporary society puts forward new expectations for psychologists,
the key among which is the development of competencies that not only
determine the professionalism of a psychologist, but also must meet the
dynamics of changes in social, cultural and other spheres of society. And
in this context, it is interesting to consider an innovative approach to the
training of future psychologists through integration of the embodiment
approach and creativity.

Within scientific paradigms, the embodiment perspective acknowledges
that the body serves a function that transcends its role as a mere instrument
for interaction with the environment. The concept of "embodiment” is
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fundamentally anchored in post-phenomenology and modern explorations
of bodily existence, transcending mere biological considerations. It involves
not just the awareness of one’s own body, but also how this body engages
with its surrounding environment, which includes various social, cultural,
and historical dimensions. The notion of embodiment highlights the
significance of bodily experience as an integrated phenomenon that merges
the physical and the conscious, influenced by an array of cultural and social
elements. This idea is essential for a sophisticated understanding of bodily
experience, which can be viewed as a complex interaction between the body’s
physical attributes and the social frameworks that shape those attributes.

Analyzing the historical and social dimensions of the concept of
embodiment reveals its inherently dynamic character, influenced by
interactions with other individuals, social institutions, and cultural
contexts. This concept encompasses a spectrum of experiences, including
physical sensations, psychological responses, emotional states, and
cognitive activities. Furthermore, embodiment is intertwined with societal
perceptions of the body, which are shaped by factors such as gender, age,
race, and social status. Cultural stereotypes, for instance, significantly
affect how individuals experience their bodies differently based on gender.
The embodiment framework serves as a valuable tool for examining how
social and cultural transformations affect physicality, gender roles,
identities, sexuality, and other critical aspects of human life. Creativity,
akin to intelligence, operates through shared underlying mechanisms, and is
crucial for promoting individual adaptability and flexibility. Boden (1998)
proposed a dual framework for understanding creativity, distinguishing
between psychological “P-creativity,” which pertains to individual acts
of novelty, and historical “H-creativity,” which encompasses the creation
of ideas and artifacts that are significantly novel within the context of a
culture over time.

Contemporary sociocultural frameworks, as discussed by Gldveanu
(2010, 2011, 2020), along with theories of 4E cognition put forth by
Malinin (2019), suggest that creative cognition plays a multifaceted role.
This role encompasses not just the generation of innovative ideas but also
extends to offering essential guidance for the subsequent actions that one
might undertake. These frameworks emphasize the interconnectedness of
cognition, creativity, and social contexts in shaping creative processes.

Despite differing philosophical ~origins, both the sociocultural
framework — particularly cultural-historical activity theory — and 4E
cognition converge on similar methodological approaches. The 4E cognition
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paradigm integrates four contemporary human cognition frameworks:
embodied, embedded, enactive, and extended (Newen et al., 2018). In this
context, creativity functions as a mechanism for adjusting to particular
circumstances that mnecessitate innovation, originality, and emotional
adaptability within the professional practice of a psychologist.

The article presents an examination of the theoretical and methodological
aspects concerning the interplay between the embodiment approach and
creativity, specifically highlighting their influence on the development of
a psychologist’s professional competence. It emphasizes the significance of
bodily experiences in cognitive processes, emotional comprehension, the
generation of novel concepts, and the enhancement of reflective capacities.
This analysis underscores the critical function of bodily-cognitive-social-
gender interactions in fostering emotional literacy and adaptive thinking,
which are two fundamental elements constituting a psychologist’s
professional competence.

The article articulates that embodied experience plays a crucial role in
acquiring new methods of professional engagement, particularly in contexts
involving trauma and interpersonal dynamics. The authors highlight that
creativity predominantly stems from sensorimotor experiences, suggesting
that the embodiment approach provides significant opportunities for the
evolution of psychologists” professional identity.

Within the framework of contemporary society, characterized by
numerous transformations and often distressing experiences, the synthesis
of embodiment and creativity emerges as a crucial element. This relationship
equips future practitioners with the ability to deliver psychological support
while simultaneously fostering resilience, empathy, and self-regulation.
Consequently, it establishes a cohesive interplay among the physical,
mental, and environmental spheres, contributing to a more holistic
understanding of well-being.

The authors highlight the practicality of fostering creative potential
and integrating the embodiment approach within psychologist training
programs. This initiative is poised to enhance the effectiveness of professional
practice while simultaneously augmenting clients’ quality of life by offering
novel strategies to navigate contemporary psychological challenges.
Keywords: embodiment approach, creativity, future psychologists, em-
bodied cognition, embodied experience, emotional literacy, profession-
al competence.
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1. Introduction

Contemporary society presents various challenges for psychologists,
necessitating the development of professional competencies thatalign with
the constantly evolving circumstances of life. The profession of psychology
necessitates a thorough and comprehensive grasp of both theoretical
constructs, which include various frameworks and schools of thought,
and methodological approaches used in research and practice. Moreover,
it requires the effective and proficient implementation of this extensive
knowledge in a practical context to meet the authentic and specific needs
of clients, ensuring they receive tailored support and interventions. This
entails possessing emotional awareness, creativity, systemic reasoning,
and self-regulatory skills. Within this framework, the integration of the
embodiment approach alongside creative methodologies emerges as a
highly promising avenue for enhancing the professional qualifications of
upcoming specialists in the field.

The concept of embodiment highlights the essential and intertwined
relationship that exists among the body, mind, and the surrounding
environment. As a result, physical sensations play a critical role in
shaping the mechanisms of perception, cognition, and emotional reactions
we experience. Creativity stands out as a crucial aspect of cognitive
functioning, allowing practitioners to recognize and develop innovative
approaches and strategies for effectively addressing the unique needs of
their clients. This adaptability is essential for adjusting to the multitude
of diverse situational demands that may arise in various contexts. In this
way, the interconnectedness of our bodily experiences and cognitive
processes facilitates a deeper understanding and responsiveness to the
world around us.

2. Results of analysis and research

Embodied competence is essential for the effective application of
computational skills, allowing for an uninhibited investigation into
creative capacities.

This particular process serves to significantly enhance an individual’s
profound understanding of their intrinsic capabilities while also fostering
adiverse range of essential attributes, including a deeper sense of empathy,
improved stress resilience, and highly adaptable cognitive processes.
Considering the current landscape which is characterized by rapid social
and psychological transformations—as influenced by impactful events
such as wars, widespread pandemics, and various global crises—there

7
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is an increasingly pressing necessity for proficient psychologists. These
professionals become crucial in navigating the complex emotional and
mental health challenges faced by society today:.

Therefore, it is crucial for those entering the field to not only master
psychological support techniques but also to embrace a methodical and
adaptable strategy when interacting with individuals throughout their
developmental stages.

One of the main applications of embodiment competence is in
the field of trauma therapy. Traditional talk therapy often fails to deal
with trauma that has accumulated in the body. Trauma is not only a
psychological experience, but also a physiological one, involving the
nervous system and bodily reactions. Stephen Porges' Polyvagal Theory
offers an important framework for understanding how trauma affects the
autonomic nervous system.

Porges (2001) highlights the primary and essential function of
the vagus nerve in the modulation of diverse emotional states and the
adaptive response to environmental threats. Those who have undergone
substantial trauma may experience a malfunction within this regulatory
system, resulting in either heightened reactivity or dissociative states.
Such disturbances considerably influence their engagement with the
external world and their ability to process emotional experiences.

Body-oriented approaches, as exemplified by the innovative
application of Dance Movement Therapy (DMT) developed by Amber
Gray, significantly facilitate a meaningful reconnection between clients and
their physical selves. This reconnection is crucial as it allows individuals to
access implicit memories that are deeply embedded within their somatic
experiences. In her work, Gray (2017) highlights the crucial role that both
movement and rhythm play in reestablishing not just a sense of safety but
also internal coherence within the body, which is essential for emotional
healing and overall well-being. By engaging in such therapeutic practices,
clients can explore and express their emotions in a safe environment,
which in turn fosters personal growth and transformation.

In a comparable context, dance movement therapists Rosemary
Samaritter and Rosa Maria Rodrigues underscore the considerable
importance of intermodal expressive arts therapies in promoting and
enabling the essential expression of preverbal experiences. These distinct
and often deeply impactful experiences pose considerable challenges and
complexities when it comes to being conveyed through traditional verbal
communication techniques commonly used.
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Beatrice Allegranti's significant research emphasizes the critical
importance of movement and embodied practices in the effective
treatment and healing of trauma. In her 2019 publication, Allegranti
presents a persuasive argument that practices centered around the body
are vital for clients to process their entrenched traumatic experiences. By
promoting the synthesis of cognitive awareness and somatic awareness,
these practices enable individuals to better manage the intricate emotions
linked to trauma. This integration is essential for fostering a more
comprehensive understanding of their experiences as they work through
the challenges posed by trauma. This integration is essential for releasing
emotional tension held in the body and fostering a sense of agency
and resilience.

In the book "Healing Developmental Trauma," Lawrence Heller and
LaPierre (2012) emphasize the vital importance of connecting with the
body's inherent wisdom as an effective method for trauma recovery
and healing. They propose that various practices specifically focused on
embodiment can significantly serve to help reintegrate individuals with
their physical selves. Through these practices, individuals can not only
enhance their self-regulatory abilities but also foster a profound and
lasting feeling of security, connection, and awareness within themselves,
ultimately promoting overall well-being and resilience in the face of
past trauma.

Stuart Heller and David Surrenda (1997) articulate that embodiment
competence is a crucial skill for therapists, encompassing their ability
to identify, analyze, and react appropriately to the diverse physical
manifestations of distress presented by clients. This deep engagement not
only facilitates healing and recovery but also cultivates an attuned and
responsive bodily presence, which provides essential support to the client
during the therapeutic process. Emotional regulation is an important area
in which embodiment competence is of utmost importance. The ability
to achieve a state of calm and maintain emotional stability is crucial for
overall mental health.

Techniques that engage the vagal system can significantly improve a
client's capacity for self-awareness and emotional control.

Stephen Porges' Polyvagal Theory provides insights into how the
vagal system influences emotional states. In the perspective put forth by
Porges (2009), the activation of the intricate social engagement system,
which is intricately mediated by the vagus nerve, plays a vital and crucial
role in enabling individuals to attain a profound sense of calmness and
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security in their lives. Therapeutic practices that involve breathwork,
mindfulness, and body scanning can activate this system, promoting
emotional regulation.

Imke Fiedler and Rosa Maria Rodrigues emphasize the importance of
somatic awareness in developing emotional regulation skills. By bringing
attention to bodily sensations and cultivating an awareness of physical
responses to emotions, clients can learn to identify and manage their
emotional states more effectively.

Mindful movement practices, such as those employed in Dance/
Movement Therapy, provide clients with tools to ground themselves in
the present moment and regulate emotional responses.

Amber Gray's work in trauma-informed movement practices also
highlights the importance of rhythmic movement in stabilizing emotional
states. Gray (2015) argues that rhythm and movementare innate regulatory
mechanisms that can help clients reconnect with their bodies and regulate
their emotions.

Stuart Heller and David Surenda (1997) further emphasize the
connection between embodiment and emotional regulation, arguing that
postural body posture and movement patterns can influence emotional
states.. They propose that therapists can guide clients in exploring their
embodied patterns to shift emotional experiences and achieve greater
emotional balance.

It is essential for contemporary psychologists to recognize that recent
investigations within the social sciences and psychology highlight the
concept of “embodiment” as a crucial framework for examining both
physical and socio-cultural processes that influence the human body. This
comprehensive perspective on these processes facilitates novel avenues
for analyzing intricate phenomena such as gender identity, race, and
culture, as well as the social mechanisms that govern marginalization and
the dynamics of inclusion or belonging within a group.

Current methodologies within gender studies reveal that the notion
of embodiment facilitates a thorough examination of how physical bodies
are shaped by various social and cultural influences, such as societal
roles, norms, and expectations. This framework enables the investigation
of the intricate relationships between tangible physicality and societal
perceptions of what defines a “normal” body. Such insights are significant
not only for understanding sexuality but also for exploring issues related
to trauma, identity formation, and social inclusivity (Shildrick, 2002;
Fuchs, 2021).

10
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Despite differing philosophical origins, both the sociocultural
framework —particularly cultural-historical activity theory—and 4E
cognition converge on similar methodological approaches. The 4E
cognition paradigm integrates four contemporary human cognition
frameworks: embodied, embedded, enactive, and extended (Newen
et al., 2018).

Both perspectives highlight the connection between human cognition
and the physical environment, which includes objects, materials, and
artifacts created by people (Kaptelinin and Nardi, 2006; Glaveanu, 2013;
Malafouris, 2014, 2018). They emphasize that cognition and action are
mutually influential. Therefore, to fully comprehend human cognitive
processes, it is insufficient to focus solely on mental models; rather, they
should be examined in conjunction with human activities and practical
applications (Beodker, 1997; Noé, 2004). Importantly, an extended
cognitive system that includes tools is a crucial analytical unit within the
sociocultural framework and the 4E cognition paradigm (Leont’ev, 1975,
1978; Vygotsky, 1983; Engestrom, 1987; Clark, 1998; Glaveanu, 2013; Favela
et al., 2021). Tools and physically manipulable devices are considered
integral to human cognition, enhancing the sensorimotor abilities of
individuals. From a sociocultural perspective, the intentional creation
of new and valuable artifacts is based on shared cultural resources and
tools. This expands the concept of personal adaptability in creativity and
highlights its cultural significance in transforming sociocultural practices
(Engestrom, 1995, 2001; Miettinen, 1999; Miettinen and Virkkunen, 2005;
Glaveanu, 2011).

The interplay between creativity and tool utilization serves as a
critical element of the Alternative Uses Task (AUT)), a method employed
by psychologists to assess human creativity (Wilhelm and Kyllonen,
2021). However, the prevailing interpretations of the cognitive processes
that drive creative performance in this task have predominantly focused
on associative and divergent-convergent frameworks. These frameworks
can be criticized for their "disembodied" nature, as they overlook the
dynamic interaction between the formulation of ideas and their practical
application.

The role of sensorimotor processes linked to object utilization, along
with the influence of sociocultural knowledge and conventions, has not
received adequate attention in the study of creativity, particularly in the
context of the Alternative Uses Task (AUT). By drawing on 4E cognition
frameworks and sociocultural viewpoints, it becomes possible to adopt

11
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an action-oriented and affordance-driven perspective toward analyzing
performance in the AUT. This approach allows us to hypothesize the
ways in which sensorimotor embodiment, alongside linguistic and social
knowledge, may enhance the evolution of creative cognitive processes.

Additionally, the development of creative capabilities in emerging
psychologists empowers them to investigate novel methodologies,
challenge existing assumptions in their professional conduct, and devise
distinctive strategies for engaging with clients. Therapeutic modalities
including dance-movement therapy, art therapy, psycho-drama, body-
oriented practices, and various experiential techniques are receiving
growing recognition within the domain of psychological practice.

Research indicates that engaging in embodied practices substantially
enhances individuals' awareness of their emotional states, increases
resilience to stress, and fosters cognitive flexibility. The integration of
these embodiment techniques with creative strategies may facilitate the
emergence of what can be termed “emotional literacy” among future
psychologists. This critical competency encompasses the capacity to
recognize, assess, and regulate one's emotions, as well as the ability
to impact the emotional experiences of others. Adopting this holistic
approach is not merely advantageous; it is crucial for the development of
proficient and compassionate professionals within the discipline.

The increasing importance of integrating competence and creativity
cannot be overstated in the development of a proficient specialist. This
integration not only facilitates the acquisition of innovative tools relevant
to professional practice but also represents a critical avenue for the
personal growth of emerging professionals. Ultimately, this approach
aims to foster a balanced interplay between rationality and emotion, as
well as between physical and cognitive abilities.

The ongoing crises faced by global society, including military
conflicts, natural disasters, and pandemics, underscore the critical
need for psychological support and social reform. These realities drive
the demand for psychological assistance. By leveraging ambidextrous
competencies that foster creative skill development, future psychologists
can empower clients not merely to navigate crises but also to develop
innovative frameworks for engaging with their environments. This article
aims to examine the importance of the interplay between the embodiment
approach and creativity in cultivating proficient professionals in
psychology. Attention is focused on the disclosure of the theoretical
foundations of these approaches, their role in professional growth, as well
as practical opportunities for their integration into the educational process.

12
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The study employs theoretical analysis, synthesis, and generalization
as its methodological framework. The concept of “embodiment” is
examined in the literature contributed by various scholars, including
F. Varela, E. Thompson, A. Clark, M. Farina, S. Levin, S. Gallagher,
Kiverstein, M. Rowlands, L. Shapiro, M. Johnson, S. Porges, O. Dolska,
among others.

The examination of creativity as a mechanism for cultivating a
proficient specialist is a notable aspect found in the writings of C. Jung, S.
Maksymenko, V. Moliako, S. Shandruk, G. Ball, V. Panok, among others.

The notion of embodiment, also referred to as embodied cognition, has
significant historical origins in the fields of philosophy, psychology, and
cognitive science. While the contemporary interpretation of this concept
was crystallized towards the end of the twentieth century, its foundational
ideas can be traced back to ancient philosophers like Aristotle. He argued
that human comprehension of the external world cannot occur in the
absence of physical experiences, positing that sensory perceptions serve
as the fundamental basis of our knowledge acquisition.

Embodiment represents a nuanced and intricate notion that elucidates
the distinctive dynamics between the physical body and the mental
processes involved in cognition, emotional reactions, and behavior. The
embodiment theory posits that the body transcendsits roles in maintaining
life or facilitating movement; rather, it serves as a fundamental component
of cognitive functions. This perspective suggests that bodily states exert a
significant influence on cognitive activities, linguistic expression, and the
regulation of emotions (Lakoff and Johnson, 1999).

This concept also emphasizes the role of corporeality in the formation
of personal and social identities. Bodily experiences affect how we
perceive ourselves and others, as well as our ability to understand abstract
ideas through physical metaphors - especially movement metaphors
- which are the basis for cognitive development and the foundation for
computative ability.

The key idea of the embodiment approach is that cognition and
interaction with the world are based on bodily experience. Therefore,
when we talk about the concept of embodied cognition, we have to realize
that cognitive processes are deeply rooted in the interaction of the body
with the physical and social environment.

Thus we can state that, the development of abstract thought, linguistic
expression, and social engagement is fundamentally rooted in physical
experiences, movements, and behaviors (Wilson & Foglia, 2011).

13
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The embodiment approach, in contrast to traditional dualistic models
in which the body and mind were considered separately, offers a holistic
view of the indivisibility of bodily and cognitive experience. Embodied
thinking is an integrative process that includes bodily practices, sensory
experiences, and motor actions, the ultimate goal of which is to form
abstract images and understand the world (Johnson, 2008).

Embodiment, as a concept based on the idea of the integrity of the
body, cognitions, and the surrounding reality, opens up new horizons in
the study of personal creativity. The capacity for an individual to engage
in creative activities is fundamentally rooted in a complex interplay of
emotional, cognitive, and physiological mechanisms, which necessitates
a comprehensive examination alongside the interrelated functions of
perception, emotional reaction, and cognition. Creativity itself constitutes
a crucial component of psychological functioning, empowering
professionals to innovate, devise unconventional solutions, and
effectively navigate novel circumstances. Consequently, the integration
of the embodiment approach with creative processes is poised to enhance
self-awareness concerning personal resources while fostering resilience
against stress, cultivating empathy, and refining adaptive competencies.

We can say that creativity is a special process that is largely based on
bodily experience. This statement is based on the idea that an individual
learns about the world from childhood through interaction with the world
around him or her using his or her own body. The resulting sensorimotor
experience gives rise to ideas that are eventually realized in the process
of creative action. An example is the spatial categories presented by M.
Johnson in the concepts of “inside” and “outside”, which allows a person
to see the relationship between objects and abstract this relationship so
that he or she can create pictures or concepts.

Furthermore, bodily experience is also an important determinant
of emotional reactions, which are stimulants of the creative process. as
previously mentioned, according to the polyvalent theory of S. Porges,
psychophysiological states of a person (e.g., stress) are related to their
ability to create. To further elaborate, itis evident that stress has a significant
negative impact on an individual's creative capabilities, ultimately leading
to more conventional, restricted, and stereotypical thought patterns that
limit originality. Conversely, a secure and comfortable environment plays
a crucial role in fostering cognitive exploration, thereby encouraging
individuals to adopt more innovative and diverse strategies in their
thinking and problem-solving processes. This is why working with trauma
is one of the key processes for restoring a person's creative potential.

14
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Creativity often stems from the ability to explore complex emotional
landscapes. Embodiment competence supports emotional regulation
and awareness by grounding abstract feelings in physical sensations.
This integration allows individuals to process and express emotions in
innovative ways, whether through art, writing, or other creative outlets.

Creativity is not merely an individual phenomenon; it is deeply
influenced by social and cultural contexts. Embodiment competence
enables individuals to attune to their environment, fostering collaboration
and empathy —key components of creative teamwork. For instance,
embodied practices like role-playing or group improvisation encourage
perspective-taking and adaptive thinking, enriching the collective
creative process.

Another piece of evidence in favor of the idea of the connection
between embodiment and creativity is language as a tool of creative
expression. Metaphor, according to J. Lakoff and M. Johnson, places
embodied cognition as a derivative of sensorimotor experience. For
example, the movement metaphors “cheer up” or “go deep into thoughts”
are based on seemingly concrete actions that become means of abstracting
thought in creativity. These sensorimotor bases are directly involved in
the creation of images, ideas and concepts that reflect the demonstrated
integration of an individual's experience at the level of body and mind.

The embodiment cognition illustrates the channel through which
movementand bodily practices contribute to the development of creativity.
Dancing, drawing, playing a musical instrument, or evenjust taking a walk
can stimulate the imagination by establishing new neural connections. In
other words, physical action creates new connections, and sensory stimuli
can lead to anidea. We cannot ignore the social side of embodiment, which
also has an impact on creativity. Shared physical actions and emotional
experiences (e.g., group tasks, personal conversations) create a common
creative space. At the same time, the awareness and ideas that come from
social sensorimotor connections, expand the boundaries of individual
thinking, involve the bodily experience and feelings of other people, have
the potential to become an inspiration for creativity.

Thus, the embodiment approach allows us to look at creativity
from a different perspective - as an interaction between body, mind, and
environment. It demonstrates how concrete experience can become the
basis for thinking, how bodily activity can activate the mind, and how
shared physical space (social relations) can enhance personal creativity.
Thanks to this, we will get a better understanding of creativity and the

15
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creative process as a certain event that acts as a single system to create
something new and unique.

In the training process of future psychologists, special attention
should be attracted to the issue of their creative potential as a key
criterion for the formation of professional competence. As noted by V.
Panko, N. Titarenko, O. Bondarenko, and others, the professional activity
of a psychologist involves the integration of cognitive, emotional, and
creative abilities.

In his research, V. Panko (2013) emphasizes that in the process of
professional training for psychologists, not only professional formation
but also personality transformation should take place, which is an
incentive for the development of creative qualities and reflection. This
is especially true in counseling, which is inherently creative in nature,
since interaction with a client is a unique process that requires special
approaches based on a combination of professional knowledge and skills,
intuition, and creative thinking.

The enhancement of students' creative skills constitutes a
fundamental objective within the educational framework for aspiring
psychologists. This is due to the fact that fostering students' creative
potential significantly influences their professional competence as well
as the construction of their unique professional identity. In this regard,
creativity serves as a crucial mechanism that facilitates adaptation to
the intricate demands of a psychologist's professional environment
and encourages the exploration of innovative strategies for addressing
professional challenges (Shandruk S., 2015).

In the opinion of V. Molyako (2004), creativity is a central component
of a specialist's professional competence. He considers creativity as
a factor that allows a specialist to effectively interact with others and
find optimal solutions in difficult situations. It should be noted that the
development of a psychologist's professional competence requires not only
theoretical knowledge and its practical application, but also awareness of
one's emotions and their role in professional life and, undoubtedly, the
embodiment competence, which becomes an incentive for systematic
thinking and operates on the connections between theoretical knowledge
and practical skills. In the journey of learning and professional growth,
one must recognize that the awareness of how our bodies react to the
socio-cultural landscape transforms into an engaging topic. This system is
in a constant dialogue with the information it receives, and through lived
experiences, it shapes fresh perspectives and interpretations. As a result,
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this awareness plays a vital role in guiding the decision-making process.

In the professional practice of a psychologist, which largely relies on
non-verbal communication, understanding one's own bodily reactions
and the reactions of the client is crucial.

In addition, the role of synergy of embodiment competence and
creativity in the process of formation and development of psychologist's
reflection is considered. The role of creativity in the process of formation
and development of psychologist's reflection is obvious. This process
is aimed not only at analyzing one's own feelings, actions, motives and
thoughts, but also contributes to a better understanding of the client's
inner world.

In the context of a psychologist interacting with a client in distress, the
significance of the psychologist's physical presence cannot be overstated,
as non-verbal communication becomes pivotal. The ability to accurately
discern and react to the client’s emotional state can considerably improve
the therapeutic outcomes. Establishing this connection not only builds
trust but also supports the healing process, which necessitates that
psychologists are highly attuned to their own emotional responses and
the repercussions those may have on clients. Additionally, anticipating
potential reactions from clients, along with the capacity to perceive,
understand, and appropriately respond to non-verbal cues, constitutes
a fundamental aspect of a psychologist’s professional effectiveness.
When complemented with a creative approach, this awareness enables
practitioners to optimize their interventions and enhance the therapeutic
experience. In this discussion, creativity is viewed not solely as the
capability to generate novel ideas and develop original products; it is also
recognized as a crucial means of adjusting to unconventional and fluid
circumstances within which psychologists operate. This consideration
is particularly significant when examining intercultural interactions and
corresponding social attributes.

In these scenarios, creativity facilitates the identification of a
distinctive methodology tailored to the specific requirements of the client.
The embodiment approach, in this context, serves as a fundamental
framework for accurately and effectively interpreting and responding to
the information presented by the client.

The ability to reflect emerges as an essential competency for
psychologists, deeply intertwined with their dual skill set. By attuning
to their own physiological responses, which are influenced by various
social and cultural factors, psychologists can gain insights into their own
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behaviors. This heightened self-awareness facilitates a critical evaluation of
how their actions impact clients, allowing them to implement appropriate
modifications. For example, when working with a client experiencing
anxiety, psychologists may deliberately employ specific nonverbal cues—
such as posture, gestures, facial expressions, and breathing techniques.
This purposeful strategy fosters an environment that supports the client's
desired transformations at that moment.

Recognising the profound importance of embodiment competence
in fostering creativity, we can state- Embodiment competence refers
to the ability to fully engage the mind-body connection, integrating
physical sensations, emotions, and cognitive processes. This holistic
interaction serves as a foundation for creative thinking, problem-solving,
and innovation.

From a neurological perspective, the brain’s creative processes rely on
the dynamic interplay between various regions, particularly the default
mode network (DMN), associated with imagination and self-referential
thought, and the executive control network, which manages goal-directed
behavior. Embodiment practices—such as mindfulness, movement, and
sensory awareness —stimulate these networks by fostering neuroplasticity
and enhancing connectivity.

For example, research shows that somatic experiences, like dance
or physical improvisation, activate areas of the brain associated with
divergent thinking and idea generation. Engaging the body not only
enriches sensory input but also provides new patterns of association,
crucial for "thinking outside the box." (Vaisvaser, 2021)(Griffith, 2021)
(Saggaretal.2021)(Guckelsbergeretal.2021)(Zappettiniand Borgogni2021)
(Sargent et al.2023)

Creativity often stems from the ability to explore complex emotional
landscapes. Embodiment competence supports emotional regulation
and awareness by grounding abstract feelings in physical sensations.
This integration allows individuals to process and express emotions in
innovative ways, whether through art, writing, or other creative outlets.

Neurologically, this connection is mediated by the insular cortex, a
region involved in interoception (awareness of internal bodily states) and
emotional experience. A well-developed sense of embodiment enhances
one’s capacity to tune into these subtle cues, deepening the emotional
resonance of creative expression. (Punkanen & Buckley, 2021)(Bicknell,
2021)(Rodriguez-Jiménez et al.2022)

Examining the Social and Cultural Dimensions of Embodiment
reveals that creativity cannot be solely attributed to individual efforts;
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rather, it is significantly shaped by the surrounding social and cultural
frameworks. Embodiment competence enables individuals to attune to
their environment, fostering collaboration and empathy —key components
of creative teamwork. For instance, embodied practices like role-playing
or group improvisation encourage perspective-taking and adaptive
thinking, enriching the collective creative process.

In dance-movement therapy and art therapy, experience is one of the
main tools of self-expression for the client and at the same time is the
basis for interaction with the psychologist. And this is where creativity
becomes not just a tool, but a bridge between the inner and outer worlds
of the participants in the therapeutic process.

Embodiment competence and creativity are also important
determinants in the formation and development of another important
professional ability of a psychologist - tolerance for uncertainty.

In many cases, clients are not able to describe their experiences in
concrete terms, which complicates the further therapeutic process. In
such situations, bodily experience is the key to understanding the client's
hidden emotions, and creativity is a way to express and work with these
emotions. This approach allows a psychologist to handle unpredictable
challenges more effectively and ensures greater professionalism.

Therefore, in our opinion, the integration of programs aimed
at developing the embodiment of competence and creativity in the
training of future psychologists is a necessary condition for the training
of skilled psychologists who are ready to face the challenges of our
time professionally and personally. Such conditions contribute to the
development of a specialist who has the ability to combine cognitive,
emotional and bodily resources in professional activities.

We believe that the implementation the integration of embodiment
approach and creative potential in the process of professional training
of future psychologists will not only increase the effectiveness of
psychological practice, but also improve the quality of life of clients with
whom such specialists work.

3. Conclusions

In the face of current challenges marked by complex societal changes,
there is a growing need for qualified and adept psychologists. As a result,
those pursuing a career in psychology must not only develop essential
professional skills but also expand their areas of knowledge. This
growth involves improving their ability to recognize and understand
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the subtle connections between a client's physical condition and their
psychological health.

Furthermore, the focused enhancement of the creative abilities of
aspiring psychologists serves as a foundation for the adoption of innovative
methodologies, the circumvention of conventional frameworks, and the
establishment of distinct, individualized strategies for client engagement.
A variety of techniques—such as art therapy, dance-movement therapy,
body-oriented therapy, psychodrama, among others classified as creative
methods—have gained prominence and have, at times, evolved into
essential instruments within the practices of psychologists.

The combination of the embodiment approach and creativity provides
opportunities for future psychologists to develop emotional intelligence
- the ability to recognize, understand, and manage their emotions and to
help adjust the emotions of others.

This topic is especially important in the context of modern Ukraine,
where psychological assistance is in demand due to the consequences
of war, traumatic experiences, and social transformations. Embodied
competence and creativity allow future psychologists not only to
help clients overcome crisis situations, but also to form new models of
interaction with the world around them, maintaining harmony between
body, mind and environment in a situation of prolonged trauma in a
situation of uncertainty.

Embodiment competence is more than a tool for personal well-being; it
is a catalyst for creative growth. By bridging the gap between the physical
and cognitive realms, individuals can unlock deeper layers of innovation
and emotional authenticity. As we continue to explore the interconnection
of body and mind, it becomes increasingly clear that embodiment is not
only a cornerstone of creativity but a pathway to human flourishing.
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Abstracts

BIKTOPLI HAVIUYK, OKCAHA BEAOBA. Poab eMGoaiMeHT-TIiA-
X0Ay B aKTHBi3aIlii KpeaTMBHOCTI y mporieci ¢popMyBaHHsI IIpO-
deciviHnx KOMIETeHTHOCTeV MarOyTHiX mcmxoaoris. Cyuache
CYCNIALCIBO GUCY6AE Neped NCUXOA02AMU HOBI OUIKYEAHMS, KAIOUOGUM ceped
SKUX € PO36UMOK KOMNEemeHUiil, SKi He Aullie 6U3HAYAI0Mb npoPecionarizm
1ICUX0A02a, A T MAOMb 61010610amY OUHAMILT SMIH Y COUIANLHILL, KYALIYp-
HITL 1A THULUX Cepax cycnirbcmea. I 6 iboMy KOHMeKCmi 4ikasuM € poszasio
IHHO6aU 1111020 1i0X00Y 00 1i020MO6KY MATLOYIMHIX NCUXO0A02I6 Uepes THmezpa-
1110 em00dimerm-nidxody (6MireHHs) Ma MEopHOCII.

Y cmammi po3zaa0aromocs meopemuKo-memooA0iuHi acnexmu 63a-
€M036"53KY NidX00Y 00 6MIAEHHS MA KPearnueHoCHl, 30Kpema 6UCEIMAL0-
EMDCS 1X 6NAUE HA PO3CUTOK NPOPeciiitol KoMNemeHmHOCHI NCUXOA02A.
Bin nidipecatoe 6aXAusicib mireCHUX Nepexxu6ans i KoZHimusHux npo-
1ecax, emoyiiiHoOMY PO3YMIiHHi, CHIE0PeHHT HOGUX KOHUeNUill i HOCUACHH]
pedaexcusrux 30ionocmei. Lleit ananiz nidipecaroe kpumudry PyHiito
MIiAeCHUX, KOZHIMUGHUX, COUIAALHO-IeHOePHUX 63AEMO0IH Y PO36UM-
KY eMOUuiliHoi 2pamomuocmi ma adanmueHoz0 MUCACHHS, AKi € 06oma
OCHOGHUMU eAeMEHIAMU, U0 CHAHOGAAMb Npodeciiiiy Komnemenm-
HICMD NCUXOA0ZA.

Y emammi cpopmyrvosario, wio smiretuii 0oceid 6i0izpae sUpiarbiy
POADL Y HAOYMMI HOGUX Memo0i6 npoPecitinoi 63a€M00ii, 0COOAUE0 6 KOH-
mMeKcmax, noe s3aHux i3 mpasmor ma MixocoducmicHoro OUHAMIKOO.
Aemopu nidKpecAI00ms, o KpeamusHiCnb NepesaxHo 6UHUKAE 3 CeH-
COMOMOPHO20 D0C6i0Y, NPUNYCKAIOUU, 140 NIXI0 6MIACHHS HADAE SHAUHI
MOKAUEOCHLT OASL 601011 NpoPecitinol i0eHMUUHOCINT NCUXOAOZIE.

Y pamxax cyuacrozo cycniabcmea, axe Xapakmepusyemocs YuCAeH-
HUMU MPAHCHOPMAIAMU MA UACTO CYMHUMU NePeRUBAHHAMU, CUHIMES
SMIAEHHS MA MEOPUOCTNT NOCIMAE K GUPIULAADHUTL eAemenm. L]i cmocyH-
KU 0at0mv MaOymuim Paxisysam MOKAUGICIMD HADAGATNU NCUXONOZIUHY
NIOMPUMKY, 00HOUACHO PO3SUEAIOUY CINIIKICHTb, eMNAMIt0 1A caMopezy-
Aquito. Omoke, ye 6CMAHOBAIOE UIAICHY 63AEMO0iH0 MiXK PI3UNHOI0, 1CU-
XIUHOI0 MA eKOAOZIUHOI0 Chepamil, CHPpULIOUU OIALUL UIAICHOMY POSYMiH-
H10 OAAZONOAYYYUSA.

Asmopu  nidKpecaroromo NpaKmuuHicmo pPo36UMKY MmeopHuoz0 1o-
menuiary ma inmezpayii nidxody 6mireHHs 6 NpozpaMu 1idzomosKu
ncuxoarozie. Lla iniyiamuea cnpamosana na nidsuujenns edexmusrocni
npoeciiinoi npakmuxy ma 600HOUAC NOKPAULEHH AKOCIIT KUMMSL KA
EHMIE, NPONOHYIOUY HO6I Cmpamezii OASL NOJOAAHHA CYUACHUX NCUXOAO-
2MMHUX NPOOAEM.

Karouoe6i carosa: nidxio smirenns, KpeamueHicmo, MatiOymmi ncuxoro-
2U, 6MmireHe NiSHAHMS, 6MiAeHULL 00C610, eMOUIUHA ZPAMOMHICID, Npode-
CLiHA KOMNEmeHMHICMb.
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VICTORIIA NAICHUK, OKSANA BELOVA. Rola podejscia
ucielesnienia w  zwigkszaniu kreatywnosci w  procesie
ksztaltowania kompetencji zawodowych przyszlych psychologéw.
Wspétczesne spoteczeristwo stawia przed psychologami nowe oczekiwania,
sposréd ktorych kluczowy jest rozwdj kompetencji nie tylko decydujacych
o profesjonalizmie psychologa, ale takze odpowiadajgcych dynamice zmian
w spotecznych, kulturowych i innych obszarach zycia spolecznego. W
tym kontekscie interesujqce jest rozwazenie innowacyjnego podejscia
do ksztalcenia przysztych psychologéw poprzez integracje podejscia
ucielesnienia i kreatywnodci.

W artykule omdwiono teoretyczne i metodologiczne aspekty relacji
pomiedzy podejéciem do ucielesnienia a kreatywnoscig, w szczegdlnosci
podkreslajgc ich wptyw na rozwdj kompetencji zawodowych psychologa.
Podkreslono znaczenie doswiadczen cielesnych w procesach poznawczych,
rozumieniu emocjonalnym, tworzeniu nowych koncepcji i wzmacnianiu
zdolnosci refleksyjnych. Analiza ta wskazuje na istotng funkcje interakcji
cielesnych, poznawczych, spotecznych i genderowychw rozwoju kompetencji
emocjonalnych i myélenia adaptacyjnego, czyli dwdch podstawowych
elementdw sktadajqcych si¢ na kompetencje zawodowe psychologa.

W artykule stwierdzono, zZe dodwiadczenie ucielesnione odgrywa
kluczowq role w przyswajaniu nowych metod interakcji zawodowej,
zwlaszcza w kontekstach zwigzanych z traumq i dynamikq interpersonalng.
Autorki podkreslajq, Ze kreatywnos¢ wynika glownie z dodwiadczen
sensomotorycznych, sugerujqc, ze podejscie ucielesnienia stwarza szerokie
mozliwosci dla ewolucji tozsamosci zawodowej psychologdw.

W ramach wspéblczesnego spoleczeristwa, ktore charakteryzuje sie
licznymi transformacjami i czesto trudnymi doswiadczeniami, synteza
ucielesnienia i kreatywnodci prezentuje sie jako decydujgcy element.
To polgczenie wumozliwia przyszlym profesjonalistom  zapewnienie
wsparcia psychologicznego, jednoczesnie rozwijajgc odpornosc, empatie
i samoregulacje. W wyniku czego ustanawia sie holistyczng interakcje
miedzy sferq fizyczng, psychiczng i $rodowiskowsq, sprzyjajacq bardziej
holistycznemu zrozumieniu dobrostanu.

Autorki podkreslajq praktyczne znaczenie rozwoju potencjatu twdrczego
oraz integracji podejscia ucielesnienia w programy ksztatcenia psychologéuw.
Inicjatywa ta ma na celu zwigkszenie efektywnodci praktyki zawodowej i
jednoczesnie poprawe jakosci zycia klientéw poprzez oferowanie nowych
strategii przezwycigzania wspotczesnych problemdéw psychologicznych.
Stowa kluczowe: podejscie ucielesnienia, kreatywnos¢, —przyszli
psychologowie,  ucielesnione poznanie, ucielesnione doswiadczenie,
kompetencje emocjonalne, kompetencje zawodowe.

24



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

[Tl ARTEETHUMANITATE,

LABORE ET SCIENTIA

ISSN 2450-6486
http://ehs.eeipsy.org
DOI: https://doi.org/10.38014/ehs-55.2024.4.02

EUROPEAN
HUMANITIES STUDIES:
State and Society

@) This publication was made with the funds of a joint Grant of

EEIP (Ukraine - France) and ChF "Education: Future"

Mapiss HAKOHEUHA

IIcnxoaorigyna npoo6aemMa
iHTepCcy0’'€KTHOCTI B OCBITHbOMY IIpOIieci

MARITA NAKONECHNA. The psychological problem of
intersubjectivity in the educational process. Intersubjectivity is
a position of recognizing and actualizing each other’s subjectivities
(personalities) in interaction. Intersubjectivity is a source of inspiration
and a sense of inner freedom.

The human desire for freedom is rooted in harmonious, constructive
relationships. The more open a person is to intersubjective interaction, the
more fully personal freedom is realized - freedom that is revealed in parity,
equal relations. Intersubjective interaction fills the aspirations, plans,
ideals, and dreams of people with real content and activity. In intersubjective
interaction, a person is revealed as a personality, subject, and individuality.

In difficult life experiences, intersubjective interaction becomes an
important resource of support. People, treating each other as equals and
inspiring them to release their subjectivity potential, become true creators
in different senses of the word - interpersonal, socially transformative,
creative, etc.

Intersubjectivity is focused on the highest manifestations of the human
psyche and culture in general. Thanks to intersubjectivity, a person
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masters new stages of development and humanistic progress in general.
An individual better understands what it means to be a human being and
to remain one in various, sometimes extremely unfavorable, circumstances.
Intersubjectivity allows for the development of personal reflection
and thinking when the subject of consideration is one’s own personality.
Through the prism of intersubjectivity, a person better understands
himself or herself, in particular in terms of interaction with other people.
Intersubjectivity is an interaction with others designed to promote
personal development. The mechanism of intersubjective interaction is
the development of dynamic meaning systems of people involved in the
interaction. Intersubjective interaction develops along with the enrichment
of individual dynamic meaning systems of participants. By engaging in
intersubjective interaction, a person becomes more human and develops his
or her personal potential.
Key words: intersubjectivity, psychology, development.

1. Bctyn

JocnimkeHHs 1HTEpCyO’€KTHOCTI SIK CYKYITHOCTI 3B’SI3KIB  MIX
TOIbMH — 1I€ JIy’KE aKTyaIbHa TeMa, IKa MOKE I03BOTHTH Hpocm;[KyBaTH
3aKOHOMIPHOCTI HE€ TUIBKM MIDKOCOOHMCTICHMX BITHOCHH, ane W
CKJIQJIHUX 1HTPAOCOOMCTICHUX CTPYKTYp, 30KpeMa Ha eTali IOHOCTI.
[HTEpCYO’ €KTHICTH TOCTAE SK CHCTEMa CIUIBHO-PO3MOIITICHUX 1HTEPIO-
Ta €KCTEPIOPU30BAHUX JISUIBHOCTEH KUBOIO aKTUBHOI'O Cy0’€KTa, aBTOpa
CBOIX JKMTTEBMX BUMHKIB Ta Jild. OTke, IHTEpCyO €KTHICTh € (hakTopoM
PO3BUTKY OCOOMCTOCTI 1 cama pO3BHUBAETbCA B pealbHI cHUCTEMI
0COOMCTICHOT YKUTTETBOPYOCTI.

InTepcy®’€KTHICTL — Il BAACTUBICTL B3a€MOAIl CHPUATU BUSIBAM
aBTOPCTBA, AaKTMBHOCTI, BiAIIOBI4aAbHOCTi, THYYKOCTi, KpeaTMBHOCTI
A104e11. Y IUPOKOMY CeHCi iHTepcy0’€KTHICTh BUABASETLCS Y IIparHeHHi
MOAIAMTHCS 3 IHIITUM MO>XAUBUMM PaAOCTSIMMU Ta 3400y TKaMM, BUPa3UTI
B AyMIIi, CAOBi, Ail cBO€ craBAeHHs A0 IHIIOro — 0AM3BKOI AIOAVHN,
3HaIOMOTO, TPyHU AIOJeN, CyCIiAbCTBA, Y3araapbHeHoro Ixmioro (3a
Ax.I. Migom), cebe-sk-iHmIoro (csoro alter-ego).

Y  ncumxoaHaZiTMYHOMY  HaOpsAMKY — AOCAIAXKYIOTbCS — HPOLIeCcH
iHTepcy0’€KTMBHOCTI B IICMXOTepallii, aje Joci Ie He Ppo3pobaeHa
HaJleXHUM UYMHOM TeMa iHTepCyO €KTHOCTI B KOHTEKCTi KyAbTYpPHO-
icropmunoi ncuxoaorii /1.C. Burorcbkoro. ¥ Toii ke uac came teopisa /1.C.
Burorcpkoro ga€ HaM BiATIOBiAil IIpO Te, sIK PYHKIIIOHYE Ta PO3BUBAETHCS
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CBi4OMICTB, SIK peaAbHO PO3KPUBAETHCSA Ta PeaAi3y€ThCs IICUXOAOTIYHE
KUTTA A10AnHU. 3akoH /1.C. BUroTchkoro mnpo mnoasiiHe HapO/A>KeHH:
IICUXiYHOI (PYHKIII — CIOYaTKy SK iHTepPIICMXOAOTIYHOI, IIOTIM sK
IHTPaICMXOAOIIYHOI, — 3aJa€ OCHOBHMI HAyKOBUII BeKTOp HaIlNX
A0cCAiA>KeHb iHTepcyO’ €KTHOCTI.

IntepcyO’ekTHICTL 3a4a€ AKICHO HOBMII BMMIp MiXKOCOOMCTiCHIUX
CTOCYHKIB — BUMip B3a€MHOTO PO3BUTKY. IHTepcyO’eKTHICTL — Iie Taka
XapaKTepUCTUKa BiAHOCKH MiX A104bMM, sIKa MO>Ke OITMCaTy Ta HOSICHUTH,
SIK MI>KOCOOMCTiCHA B3a€MOJis CTa€ B3a€MOPO3BIBAAbHOIO Ta PO3KPUBAE
IOTeHIliaa Cy0’ €KTHOCTI (aBTOPCTBa, BiAIOBiAaABHOCTI, pepAeKCUBHOCTI,
KpeaTMBHOCTI) y4acHUKIB. IHTepcy0’€KTHICTh BMHIMKAE i pO3BMBAETHCS Ha
Me>Ki BHYTPIIIHIX CBiTiB AI0J4eil, sIKi B3a€MOAIIOTh MiXK COOOIO y TaKmi
CIOCiO, SAKUII CHPUSAE CaMOPO3KPUTTIO, 3POCTAHHIO BiAOBiAaABHOCTI,
pedAeKCUBHOCTI, KpeaTUBHOCTI, BiAUyTTsI aBTOPCTBa y BCiX BKAIOUYEHUX A0
IHTepaKIlil iHAMBiAiB.

InTepcy®’exTHICTE 00’€AHY€ AI0Aell 1 IIOKasdy€, 3 KUM € CITiABHI
IIIHHOCTi Ta CeHCHM, ideaan Ta IepeKOHaHH:. 3aBAAKU iHTepcyO e€KTHi
B3a€MOAii (IK 04HOMY 3 (PaKTOpiB) AI0AMHA MO>Ke 3Ba>KUTICS Ha TIOABIUT
abo NpuHaMHi Ha CyCIIiAbHO, ITIHHICHO 3HAUYIIIi Ail.

InTepcy®’€KkTHa B3a€MOAiA — 11e B3aEMOALSI MiXK AI0ABMI, sIKa CIIPUAE
30iABIIIEHHIO PiBH: Cy0’€KTHOCTI y4aCHIUKIB Ta 3pOCTAaHHIO KPeaTUBHOCT],
pedAeKCHBHOCTI, BiAIIOBiAaABHOCTI Ta aKTMBHOCTI, OyAy4u IIpU IIBOMY
CIIpsIMOBAHOIO Ha BigHallAe€HHs CeHCiB Ta 3a0e3Ile4eHOI0 MexaHi3MOM
BpaxyBaHHs Cy0’€KTHOI MO3MIIii iHIIIOI AI0AVHIA.

2. Bukaaa ocHOBHOTO MaTepiaay

[lo6 3posymiTm  iHTepcyO'€KTHICTh, HEOOXiAHO  PO3pi3HATU
cy0’exTHicTh Ta cyO'exTuBHicTh. Ha Hamry aAymKy, cyO'€KTUBHICTD — Iie
34aTHICTb AIOAVHUM AO IlidellOKAajaHHsA, CXMABHICTh OyTM aKTMBHOIO,
iHiniaTMBHOIO, BignoBigaapHOM0. Cy0O’€KTHICTL IPUIIyCKa€, A0 TOTO 3K,
BpaxyBaHHs CyO'e€kTHOI mosumii iHmoi amoaunmu. ToOTo y BigHOCKMHaX
iHTepcy0’€KTHOCTI 51 € aKTMBHUM, BiABHUM, TBOPUMM CyO’€KTOM i OUiKyIO
BiZ IHIIIOTO BMABAEHHs TaKol CyO’'€KTHOI IIO3MUIIii, BPaXOBYIO AOTIKY
B3a€MOAil 3 IHIINM K 3 YHIKaAbHOIO HEIIOBTOPHOIO CYTHICTIO.

ITocnaarounce Ha /1. Peitepbaxa, /.C. Burorcpknii sayBaxye: «...Te,
1110 a0COAIOTHO HEMOXKAMBO 4451 OAHOTO, MOXKAMBO 445 ABOX» [Vygotsky,
1983, c. 230]. I a0aa€: «...Te, IO HEMOXKAMBO B IlAaHi iHAMBiAyaAbHOTO
PO3BUTKY, CTa€ MOXKAMBUM B I1AaHi PO3BUTKY coIfiaabHOTO» [Vygotsky,
1983, c. 230]. OaHuM i3 BakKAMBMX IIOAOXKEHb KyAbTYPHO-iCTOPUYHOI
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TeOpil € IIOAOXKEHHs IIPO COLHAABHMII XapaKTep BUINUX IICUXiYHIUX
PpyHK1IiN. PaKTUIHO, SKILIO MU 3pO3YMi€EMO, SIKIM UITHOM CTa€ MOXKAUBIM
B COIIiaAbHOMY, IiHTepPIICMXOAOTIYHOMY IIAaHi Te, IO IIONEpPeAHbO
OyA0 HEeMOXXAMBUM IHAMBiAyaAbHO, iHTPAICUMXOAOTIYHO, TO 3MOXKEMO
AaTU BiAIIOBiAb Ha AesKi NUTaHH:, SAKi CTOCYIOThCA (PYHKIIIOHYBaHH:
Ta PO3BUTKY CBigOMOCTi. BaxkamBa poab TyT HaaeXWUTbh BigHOCHMHaAM
iHTepcy0’€KTHOCTI SIK TaKUM, A€ B PO3IOAiAeHill MiX A104bMu popMi
HapOAXKY€ThCs, BU3piBa€ HOBa sAKicTh. BigHocuHmM iHTepcyO’€KTHOCTI
HaAlUXaloTh, AAIOTh IIPOCTIp A4Sl OCOOMCTICHOTO PO3BUTKY Ta Pi3HUX
¢popm camoBuUsABAEHHS, OyAydM IIpY IIbOMY BEPIIHOIO OCOOVCTICHOTO B
Mi>KOCOOMCTICHIN B3a@MOAII.

Intepcy®’ekTHICT — Il IIO3UIS BM3HAHHA Ta akKTyaaisarfil
cy0’exTHOCTell  (OcoOMCTiCHOCTeiT) OAMH  OAHOTO Y  B3a€EMOAIIL.
InTepcy0’€KTHICTD  CAyTy€  AKepeAOM  HAaTXHEHHs Ta  BiAdyTT:
BHYTPIIITHBOI CBOOOAN.

IIparnenHs a0auHU A0 C€BOOOAM YKOpiHeHe B TapMOHINHIUX,
KOHCTPYKTUBHUX B3a€MMHax. UMM BigKpUTIIIOIO € OCOOMCTICTH A0
iHTepcy0’€KTHOI B3a€MOAii, TUM IOBHiIlle peaAidyeThcs OcoOMCTicHa
cB0O0ga—cBO00Aa, sIKa PO3KPMBAETHCA y ITapUTETHNX, PiBHIX BiJHOCIHAX.
InTepcy0’€KkTHA B3a€MOAisl HAIIOBHIOE peaabHUM 3MiCTOM Ta AisIABHICTIO
IIpaTHeHHs], I1AaHY, ideaan Ta Mpii A104eil. Y iHTepcyO’€KTHill B3a€MOAl
AIOAVIHA PO3KPUBAETHCS AK OCOOMCTICT, CyO'€KT Ta iHAMBIAyaAbHICTb.

Y BaXKMX SKMTTEBUX BUIIPOOYyBaHHsAX iHTepCcyO’€KTHa B3a€MOAid
CTa€ BaXKAUBUM PpeCcypcoM IigTpumku. /Am0am, CcTaBAsSYUCh OAVH
A0 OAHOTO TIAPUTETHO, Ta HaAMXalO4M BUBIABHATU CBill IIOTeHIliaa
cy0’€KTHOCTi, CTalOTh CIIPaBXKHIMU TBOPILISIMHU B Pi3HMUX CeHCaX ILIbOTO
cA0Ba — MIXKOCOOMCTICHOMY, COIiaAbHO-IIEPEeTBOPIOIOUOMY, BAacHe
KpeaTIBHOMY TOIIIO.

Intepcy®’exkTHa B3a€MOAid TICHO IIOB'A3aHa 3 Pe3UAIEHTHICTIO,
0Cc00AMBO TaM, A€ MU TOBOPMIMO ITPO IPYIIOBY Pe3MAI€HTHICTD, HaIIpUKAaJ,
cimeriny. PesnaientHicts posymietscs [Fletcher, & Sarkar, 2013; Schwarz,
2018] sk 3aaTHICTH IIBUAKO BiAHOBAIOBATUCs IIiCAS CHABHUX CTpeCiB
Ta TpaBMaTuuHux Iogiin. Crpecosa peaxnis “tend and befriend”
(«mpuxmancst i 3agpyxmucsi») (PakTMIHO BUKOPUCTOBYE IIOTEHIIiaa
iHTepCcyO’€KTHOI B3a€MOAIl 445 KOHCTPYKTMBHMX Aiifl Yy CKAagHUX
cutyanisx [McGonigal, 2016]. I[Tops4 3 TakuMy KAaCUYHO BU3HAYEHUMM
peakuisMu Ha CTpec, sAK BTeda, 3aBMMpaHH:A abo akTuBHa OOpOTHOa,
peakuis “tend and befriend” («mpuxmancs i 3aapy>kucsi») okasye, 1o
MO>KHa LIyKaTy pecypc B CUTYallisIX Mi>KOCOOMCTICHOTO CITiAKYBaHH:, a

28



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

0c00AMBO y iHTepcy0’€KTHIil B3a€MOJil.

BigrioBigHO 'y KPUTMYHUX CUTyaIlifX >KUTTA iHTepcyO €KTHa
B3a€MOJisl 40IIOMara€ BUCTOSITH, I1I040AaTU TPYAHOIIi, HAAUXHYTUC Ha
HOTPiOHI Aii, a AKIIO HEOOXiAHO — i Ha repoiuHi BuMHKM. Iloropopusim
3 IHIIIOIO AIOAMHOIO 3 ypaxXyBaHHAM iHTepCcyO’€KTHUX HAaCTaHOB, AI0AMHA
MOXe Big4yTV HPUAUB CUA, €Hepril, M0A0AaTy HECHPUATAUBI CTaHU
TPUBOXKHOCTI, CTpaxiB, HeBHeBHeHOCTi Tomlo. Ile ocobauso sickpaBo
IIOMITHO y IICMXOTepaIieBTUIHOMY Aia103i, ade Mo>Ke OyTH ClIpaBe AAMBIM
AAs B3a€MOAiN, y AKUX AI0AU AOBIpSIOTh OAUH OAHOMY Ta BiA4yBalOTh
OesreKy i 3aXMIeHICTh Yy BiAHOCHHAX.

IOnanpkuit Bik — ocodamsmii. Ie i Apy>kHi, i pomanTnyHi, i yaboso-
npoeciiui BigHocuHn. I unm GiabIiie B IMX BiAHOCUMHAX A3 TOHKTUBHMX,
asze Ha/A3BMYAHO LIHHMUX IIPOsBiB iHTepCyO’€KTHOCTI, TUM Kpalie.
IOHakn Tta giByaTa BipATH B A400pO, IIpaB4y, CIIpaBeAAMBICTb, BUIII
igeaan. I e € ocHOBOIO TepoOI3My, Ha KU HaAMXaIOThCA MOAOAL AIOAMN.
3BiCHO, He BCi ITepe>XKMBalOTh IOHICTh KOHCTPYKTUBHO. 30KpeMa, B 11ell yac
4JacTo AeDIOTYIOTh IICUXiUHI po3aaay, 3'sBASIOTbCSA Pi3HI AeCTPYKTMBHI
3a2€>KHOCTI, MaHil, BUHMKAIOTh ITIOBeAIHKOB1 po3aaan. Marke B KOSKHOMY
3 IIUX BUIIAAKiB IOHAK 4M IOHKa MOXKe aKTyaai3yBaTu CBOIO CyO’€KTHICTh
i, HalIpuKAaJ, HaBYUTUCA KUTU 3 NCUXIYHUMU poO3aajaMi, MOA0AaTU
3a4€XKHOCTI Ta IMIKiAAVBI IOTATM, BUPIBHATU Ta TapMOHI3yBaTH CBOIO
nose4inky. /Ji0oauHa K cyO'€KT MOXKe CaMOCTifHO peryAioBaTy pisHi
aCIIeKTM CBOIO SKWUTTS, 1 TIABKU BiA Hel 3aAeXKUTb, UM IMiAHIMEeThCSI BOHA
A0 piBHs Tepost abo BceOIiYHO pPO3BMHEHOI iHAMBiAyaAbHOCTI, U BHlaje B
TAMOMHM AeCTPYKTUBHOCTI.

3a E. ®PpoMMOM, A104M MOXKYTb MPATHYTU K «CBOOOAM Big», Tak i
«cB0b0au Aas1». CaMe Opi€HTaIlisd Ha CBOOOAY IOpsIA 3 TIOB 5I3aHOIO 3 HeIO
BiAIIOBi4aABHICTIO A03BOASE BKAIOUATVICS Y BUCOKOPO3BUHEHI (popMm
iHTepCyO’€KTHOI B3a€MOAIi.

Intepcy0’ekTHa  B3a€MOAis  TiCHO IIOB'sA3aHa 3  TBOPYICTIO.
InTesexTyasbHa aKTMBHICTB, sAKy gocaigxysasa A.b. borossaenceka,
MOXe peaaAidyBaTUCs Ha TPbOX OCHOBHUX PiBHAX — PeNpPOAYKTUBHOMY,
eBPUCTUMYHOMY Ta TBOpuOMy. Ymm BuIUII piBeHb iHTeAeKTyaAbHOI
aKTMBHOCTI, TUM OiABII iIMOBIpHMMM OyAyTh BUCOKOPO3BMHEHI (popMm
iHTepCcyO’€KTHOI B3a€MOAIl, B IKi MOKYTh BKAIOYATUCS iHAMBIAN.

Y nonsATTi inTepcy0’exTHOCTI 3’€aHy1oThes migxoan /.C. Burorcbkoro
ta C./. PyGinmreitna. ¥ /.C. Burorcpkoro — yepes criabHe TBOPeHHs
3Ha4yeHb, OpTaHi3allilo B3a€MOAII y 30Hi Hali0AM>KIOTO PO3BUTKY AUTUHIA,
IIOHATTS HepeXMBaHH Ta igeaapHux popm. ¥V C./. PybinmTeriHa — npu
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BU3HA4YeHHI OCOOMCTOCTI «JK CYKYITHOCTi BHYTPIIIIHIX YMOB, 4yepe3 sKi
IepeA0MAIOIOTLCS 30BHIIHI Briausm» [Payne, 1969].

Y kamsi fnyma Bummneschkoro «CaMOTHICTh y MepeXi» OIlMcaHO
B3a€MIHM ABOX I€PCOHaXiB, SIKi IparHyTh 3HAMTH iHTepPCyD’ €KTHICTD Y
CBiTi Big4y>KeHMX CTOCYHKiB. '040BHa repoiHs 3aMiXHs, ade y Hel HeMae
OAMBLKUX B3a€MUH 3 40A0BiKOM. ['040BHMII Tepoil KHUIM 3 PasicTiO Ta
XBIUAIOBAaHHSAM BIATYKYE€TBCS Ha IIepermcKy 3acobaMy KOMII IOTepPHO
oriocepeAKoBaHOI KOMYHiKaliil yepes mecenaxep ICQ, i mepconaxam
BAAETLCS BiAHANTH CIPaBXKHIO iHTepCyO €KTHY B3a€MOAIIO 1 IepeskKnTu
randoKe, IIpUCTpacHe KOXaHHs.

['anbunna morpeba AI0AMHU OyTU IIOB'S13aHOIO 3 IHIIMMM MOXKe
peaaisyBaTucs y iHTepCyO’ €KTHIll B3a€MOJil, sIKa, CAiA0M 3a LIUM, MOXKe
IIPUHECTU CBODOAY, OCMMCAEHICTh Ta €K3UCTeHLiHY pajicTh B SKUTTS
AI0AeM, AOTUYHUX AO I1i€1 KOHKPEeTHOI iHTepCyO’€KTHOCTI.

IcHye TicHMIT 3B'5130K Cy0’'€KTHOCTI Ta MUCAEHH:, sKe, TTOYMHAIOUN
3 migaitkosoro Biky (/A.C. Burorcokmii, «Ilegoaoris migaitka»), crae
IIeHTPaAbHOIO BUIIIOIO IICMXO0AOTidHOIO (yHKINi€. Cyd €KTHiCTh — IIe
BiAIIOBiAaABHICTD AXOAVIHM 3a 3AiJICHEeHI HeI0 MVCAEHHEB] aKTH Ta Ilepexig,
iX y BOabOBi 4il. InTepcy0’ekTHiCTH — Il po3HodideHa MiX AIOAbMMU
$yHKIIig Opi€HTallil Ha pO3BUTOK, CBOOOAY Ta OCODMCTICHE 3POCTaHH:.

InTepcy®’€KTHICTD KOOPAMHYE MMCAEHHEBI BUIIL IICMXOAOTIYHI
JyHKIiI OoKpeMuXx iHAMBIAIB Y 3ajady CIIABHOTO IIOIIYKY BiAIIOBigelt
Ha IIOCTaBAeHi 3aBJaHHA. TakMM 4YMHOM, iHTepCyO’ €KTHICTh ITOCHAIOE
KOHCTPYKTUBHI e(peKT! Bij iHAMBiAyaAbHUX 3yCUAb, iHAMBiAyaAbHOIO
POSBUTKY BUIIUX IICHMXiYHUX QYHKIIN A0 CHiABHO-PO3IIOAiA€HOTO
PO3BUTKY, KOAU Te, 110 OyA0 HEMOXXAUBUM AAs OAHI€] AIOAVIHU, CTa€
MOKAVBUM AA51 KiabKox 0ci0 (/1. QeitepbHax).

SIKIO NpUIHATH 3a iCTUMHY TBepAKeHH:, IO OCODMCTOCTI MO>KHa
AaTy BU3HA4YeHH:, ToAi0He A0 ganux y 1960-x - 1980-x pp. y paasaHCbKiii
IICMXOAOTiI, TO OCOOMCTICTh YMOAIOHIOIOTL 40 MOOIABHOIO TeAedOHY
(cuctema  MIKOCODMCTICHMX, —CyCIiABHMX  CTOCyHKiB). Hacmpasai
0COOMCTICTh - Ile HabaraTo Oiabllle, HIXK cucTeMa 4M HEMPOHHIX, UM
MixkocoOucTicHuX 3B'A3KiB. Lle €aHicTh y po3MaiTTi MUCAEHH:, BOAi,
€MOIIiV, AISIABHOCTI Ta CBi4OMOCTI.

Y mowHATTI Hpo 0coOucTicTh € cBoOOAa, sAKa TUM Oiabllla, YUM
AIOAMHA SIK HOCiMT OCOOMCTICHOCTI € OiABbII TBOPYOIO, IIPaIlbOBUTOIO i
SKUTTECTIVIKOIO.

dizoreHe3 AACHKOTO PO3yMy HeCKiHUYeHHHII (K 1 B IIPOCTOPY Ta
Jacy HeMa€ MeX, 3TiAHO 3 TBep A KeHHAMMU (PaxiBIIiB y IIUIX TaAy3sX).
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3 TOUKM 30py BIKOBOI ICHXOAOTil HepIIe CA0BO O3HAYaA0 «Mama»
(3BepTaHHs 40 HaAMOAMXKYOI AIOAMHMU), i TYT 3a4aTKM AiaAOry y BiKOBill
curtyanii «Mmn» Big HapOAKEHHSI OPI€HTOBHO A0 KiHIIS IIEPIIOTO POKY
xutTs autunau (/1.C. Burorcekuin).

®opmamMu iHTepcyO’€KTHOCTI B IIpoOlleci OHTOreHe3y BUCTYIIalOTh: B
IOHOCTI - 4py>K0a i 210008, B AMTUHCTBi — iHTepCyO’€KTHa I'Ppa, y A0pOCAOMY
Billi MAIOC 40 IBOTO — iHTepCyO’'€KTHI CTOCYHKM, iHTepcyO’€KTHa
(TpyAoBa) AisABHICTS.

[IpoTnaesxHicTh eK3uCTeHIliaAbHOMY - eTnuHe. Hanpukaag, icHy10Th
eK3JCTeHIiHi gaHocTi (3a I. flaoMoMm - caMOTHIiCTB, cBOOOJa, CMEpPTh,
CeHC), ale € I eTnyHi opieHTUpu Ta BUMoOrn (y ¢giaocodii - y croikis,
Kareropuanuii imnepartus I.Kanra).

A.C. Burorcokuir (Zavershneva, & van der Veer, 2018, c. 183) micas:
«ITo cyTi, € ABa BUXOAM 3 TAyXOro KyTa oOJapoBaHOCTi: abo TBOpdYa
AlAABHICTB, TOOTO NPOAYKTVBHICTD (TadaHT i reHiit), abo Te, mpo IIO
KaxXy, TOOTO iHTeAeKT B OCOOMCTOCTi, MOMEHT TBOPYOCTi BKAIOUEHUII Y
110 APYTY IIOCTaHOBKY HUTaHHs». TyT MM MOXeMO noOaunuTy Iapaseanb
i3 Teopiero koxanus C.J. Makcumenka - M.B. Ilanyui (Maksymenko,
2017), Tomy 1110 BUpa3 «iHTeAeKT B OCOOMCTOCTi» CXOKUII Ha IIPOAYKTUBHE
KOXaHH:I, KOAM ABO€ AI0Ael 3yCTpidyaloTh OAHa OAHY i BXKe IMOYMHAEThCS
11o0y0Ba HOBOI ocoOmcTocTi, AuTnHM K AuBa (O.D. JAoces).

Y mBOpi B. Hlekcnipa «I'amaer» 3ycrpiu i3 TiHHIO, i3 IpUBUAOM - 1ie
3yCTpid i3 Big4y>KeHOIO yacTHOIO caMoro I'amaeTa, cyb'ekra, repost, cuHa,
SIKUI TpariyHO Mepe>kMBa€ CMepTh HaDAMIKIOL AI0AVHHA - DaTbKa.

['020BHOIO 41109010 C1.A010, TOAOBHOIO «HY>KA010» (C.J. MakcumeHKO)
(Maksymenko, 2017) B «I'amaeti» € goas. Joas reposi, 1OT0 APY3iB,
HapeyeHOi, poaudis. Jo0Aas cxpellye cBiif Med 3 OOCTaBMHaMM Ta
IparHeHHAMM IepcoHaXiB. ABTop TBOpy - B. Illekcrmip - 3ammcaro€Tbes
Haj TUM, AK MOKHa 34ilicHUTH ceOe B IIbOMY CBiTi - K MOXKHa
HpoTucTaBuTu cede 34y (yOMBCTBY OaTbKa), K BiAHATM KOXaHHS, XO4
i 300keBoaida HapedyeHa, SIK 3aAMIIUTICI AIOAUHOIO 11 He BTpaTUTHU
1e. 'amaer Bucrymnae He anie oroaeHoio HyX4010 (C.J. MakcuMeHKo)
(Maksymenko, 2017) OyTu AI0AMHOIO, a ¥ BMpa’kKeHHAM MaKCMMaAbHOI
PO3ipBaHOCTI BHYTPIiIlIHLOIO AiaA0ry OCOOMCTOCTI Ha MeXXi 340pOB's 11
D0>KeBiaas, eTMYHMX IparHeHb Ta eK3MCTeHIiaAbHMX 4aHOCTell (Y ITbOMY
pasi - BOMBCTB, 3pag etc.). | Mmu K unrTadi 6aunMo, 110 IepeMarae eTmka,
a He 310BicHi 0OCTaBMHM; ITiAiCHICTD Ta iHTerparis, a He 0e3yMCTBO; BUOIp
«OyTHn», a He BUOIp «He OyTu».
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MoMeHTTBOpYOCTiOO0B' I3KOBOBKAIOYAE BCceDeinTeAeKTBOCODMCTOCT],
11O, 30KpeMa, JOBeJeHO B TEOPeTUYHMX Ta eKCIIePUMMEeHTAaAbHUX
aocaigxenssx /.b. borosBaeHcpKo1.

Mu mnposeanm ps4 eMIOIpUYHUX AOCAIAKEeHb iHTepcyO €KTHOI
B3a€MOZii. byB cTBOpeHmii Ta mpoNIOB NepBIMHHI eTany cTaHAapTU3allii
OIINTYBAAbHMK «Metoauka AlarHOCTUKI inTepcyd’ €KTHOCTI».
OnuryBaapHUK IOKa3aB KOHBEPIEHTHY Ta KOHCTPYKTHY BaAiAHiCTh,
Y3TOAKeHICTbh, HaJilHICTh Ta peTecTOBy HaailHicte. ®PakropHa
MOJeAb ONUTYBaAbHUKA BKAIOYa€ Taki yotupu pakropu: I — «Edpextn
inTepcy0’exTHOI B3aemoaii»; I — «Cmiakysanus i B3aemogis»; III —
«Bpaxysannsa cy0’exTHOI nosurii inmoro»; IV — «Yyrtn inmmx ta 0yt
IouyyTuM». BTiM, MM npmitinam A0 BUCHOBKy, IO iHTepcyO’€KTHa
B3a€MOAIsl K CKAaAHUI IICUXOAOTiYHMII (peHOMEeH He MoXKe OyTu
ITOBHICTIO Ta a4€KBaTHO 40CAiAKeHa 3a 40IIOMOI0I0 ONUTyBaabHIKa. Tomy
CTBOpEeHMII Ta CTaHAAPTU30BaHUII HaMM OIINUTYBAaAbHMK 3aAUIIAE€THCS
AOAQTKOBUM MeTOAOM A0CAiAKeHHs iHTepCyO’€KTHOI B3a€MOAII.

3. BucHOBKM

HeoOxiaHicTh goromMaraTi yKpaiHCBKUM OiKeHIIsIM 3 TOYKM 30py
MiATPUMKM MeHTaABbHOIO 340POB’s Ta IICUXOCOITiaaAbHOIO 01aronoAyJys
OueBlAHA Ta OOTIPYHTOByBalacs B HayKOBMX IIpallsiXx HEOAHOPa3OBO
(Biirgin, et al., 2022; International Medical Corps, 2022). Ilpakruxa
HajaHHS IICUXOAOTIYHOI AOIIOMOTH YKPAalHIIIM IOKa3ye e(peKTVBHICTS,
eKOJOIIYHICTh Ta BadigHICTb MacIITaOOBaHMX IPaKTUK HU3BKOI
inTencusHOCTi  («CamMogomomora+», «YIpaBAiHHA —1poOAeMaMI+»,
«BaxxauBi HaBuukM B mepioa crpecy»). CHiapHi 3ycnaast Mi>KHapOAHNX
opranizaniin  (Inter-Agency Standing Committee, 2007) MOXyTb
CIIpaBAi 3MIHUTM Ha Kpallle CUTyallil0 3 IICMXOAOTIYHOIO MiATPUMKOIO
HalBpa3AMBIIIMX BEPCTB HaceAeHH:, sKi CTpaXkKAalOTh BHACAIAOK
POCIVICHKOI arpecii.

Intepcy®’ekTHICTL Opi€HTOBaHa Ha BUIIL IPOSIBYU AIOACHKOL IICUXiKI
Ta KyAbTyPU 3araaoM. 3aBAsSKM iHTepCyO €KTHOCTI AI0AMHA OBOAOJIBa€
HOBUMM IIJa0ASIMI PO3BUTKY Ta B IiA0MYy TYMaHICTUYHOTO IIPOTpPecy.
IHAMBIA Kpallle yCBi40MAIOE, 1110 O3Ha4Ya€ OyTH AIOAVHOIO Ta 3aANIIaTUCS
HelO B pi3HUX, iHOAL BKpail HeCIpUATAMBUX OOCTaBUMHAX JKUTTSL.

InTepcyO’€KTHICTh 403BOASE€ PO3BUHYTUCH OCOOMCTICHIN pedeaexcii
Ta MMCACHHIO AIOAVIHM, KOAVM IIpeAMETOM pO3rasAy cTa€ il BAacHa
ocoOucricHicte. Kpiss mnpusmy iHTepcyO’€KTHOCTI Al0gMHaA Kpalie
posymie camy cebe, 30KpeMa B IAOIINHI B3a€MOAIl 3 iIHINNMM AIOABMIA.
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Intepcy0’ekTHICTL — IIe B3a€MOJis 3 IHIIMMY, IIOKAMKaHa CIPUATU
0COOMCTICHOMY pO3BUTKY. MexaHi3aMOM iHTepcyO’€KTHOI B3a€MOAil
€ PpO3BUTOK AMHAMIYHUX CMMCAOBUX CHUCTeM AIOJell, 3aAydeHUX
A0 iHTepakuii. IHTepcy®’€kTHa B3a€MOAisl PO3BMBAETLCA Pa3oM  3i
30arayeHHsIM iHAMBiAyaAbHIX AMHAaMIYHMX CMJCAOBYIX CUICTEM YYaCHUKIB.
Bxarouarounce 40 iHTepcyO’€KTHOI B3a€MOAil, A104MHa B OiabmIii mipi
CTa€ AI0AMHOIO Ta pO3BMBAE CBill 0COOMCTiICHNII ITOTEHITial.
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Abstracts

MAPET HAKOHEYHA. IlcuxoaorigyHa npo6aeMa iHTepcy0’ex-
THOCTi B OCBiTHbOMY mpomneci. [nmepcyd’exmiicmv — ye nosuuisa
susHaHHA ma akmyarisauii cy6’exmmocmeit (ocoducmicrocmert) 00um 00-
1020 Y 63a€M00ii. [nmepcyd’exmiicno 00360A5€ PO3GUHYMUCH 0COOUCIIIC-
Hill peAercii ma MUCAEHHIO AOOUHU, KOAU NPeOMeNnoM po3zAidy cmae
i1 6aacra ocoducmicricmo. Kpiso npusmy inmepcyd’exmmnocmi At00uHa
Kpaue posymie camy cebe, 30Kpema 6 NAOULUHT 63A€MO0TT 3 iHUUMU A100D-
Mu. Mexarismom inmepcy0’exmmoi 63aemo0ii € po36umox OUHAMIMHUX
CMUCAOBUX cucmIeM A100ell, SAAYUeHUX 00 THMepaKuii.

Katrouoei caoea: inmepcyd’exmmicmv, nCUXOA02is, PO3GUMOK.

MARIIA NAKONECHNA. Psychologiczny problem intersubiek-
tywnosci w procesie edukacyjnym. Intersubiektywnosc¢ to postawa
wzajemnego uznania i aktualizacji podmiotowosci (osobowosci) w
interakcji. Intersubiektywno$¢ pozwala na rozwdj refleksji osobistej
oraz myslenia jednostki, gdy przedmiotem rozwazan staje si¢ jej wlasna
osobowosé. Poprzez pryzmat intersubiektywnosci czlowiek lepiej rozumie
samego siebie, zwlaszcza w kontekscie relacji z innymi ludZmi. Mechanizm
intersubiektywnej interakcji polega na rozwoju dynamicznych systemdw
znaczeniowych jednostek zaangazowanych w interakcje.

Stowa kluczowe: intersubiektywnosé, psychologia, rozwdj.
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AyXe a00pe PpO3BUMHEHOIO CHCTeMOIO, 5IKa JOoloMara€ HaM OI[iHUTHU
cuTyallii Ta A104e¥, MO0iAi3y€ A0 SAKHAMIIIBUAIIOIO HPUIHATTS pillleHH,
€ iIMITyAbCcOM A0 Ail. BoHM 00O0B'sI3KOBi SIK y CTaHAQPTHUX CUTYaLIisX, TaK
1 B THX, IIJO BMMAararoTh A4e€TaAi30BaHOTO I11aHy Ta PU3UKOBAHUX pillleHb.
JoriomaraioTh IlepeAdadaTyt HacCAiAKM BAACHUX Aill, IO AO3BOAUTH
OTPMMYBaTV HOBi 3HaHHS Ta CIIPSIMOBYBATHU CBOIO IIOBEAIHKY KOHKPETHIM
mAsxoM. EMOTIIii - 11e yacTuHa CKAa4HOTIo arapary, IO CIIOHyKa€ Hac 40
All 1 g0TIOMara€ KOpeKTHO pearyBaTii Ha HOBI BUMOTM JKUTTSL.

TpuBOXHICTb—OAMH i3 CMUMIITOMIB IICMXOIIaTOAOTII, 1110 3y CTPida€ThCs
Haryacrinre. BiH cyIipoBOAXKY€ BCiX 210411 Y PI3HUX KUTTEBUX CUTYaIligX.
ToMmy akTyaabHO AOCAIAUTU POAb MO3KOBMX CTPYKTYP Y BUHMKHEHHI
Pi3HMX eMOIIill Ta, 30KpeMa, TPUBOKHIX PeaKIIii.

2. Bukaaa ocHOBHOTO MaTepiaay

Heripodisioaoriyni 3HaHHs He IO3HAYalOTh II€BHY AiASHKY MO3KY,
ITJ0 IIOPOAKYE CTpax, TPUBOXKHICTD. bepyun 40 yBaru CTpyKTypy Ta CIIocio
(pyHKITIOHYBaHHSI HEPBOBOI CHUCTEMM, a TaKOX CTPYKTypy Ta IIpoliec
IIPOTiKaHHs peaklil TPMBOIM, MU TOBOPMMO HpO piBHI Opranisariii
TPMBO>KHOCTI Ha Pi3HMX 111a0AsX HEPBOBOI CCTeMH, a TaKOXK ITPO y4acTb
Pi3HIX CTPYKTYp TIOAOBHOTO MO3KYy y (OpPMYBaHHi peaxlilii TpUBOTU
(Herzyk, Borkowska, za: Zagrodzka 2002, s.42).

Poabr nHepBOBOI cucCTeMU SK peryasTopa eMOILiIHOI IIOBeAIHKN
AocaigKyBadacsl BYEHMMM BXXKe Y MMHYAOMY croairti. Emorninna
IoBeAiHKa Kepy€eThCs 3a 40IIOMOIOI0 OaraTOpiBHeBOI CCTeMU, OCepeAKN
SIKOI CIIBIPAIIOIOTh OAMH 3 OAHMM Ta B3a€MHO JOIIOBHIOIOTH cebe
(Herzyk, Borkowska (red.), 2002).

JAocaigHnKM BuAianAn oKpeMo AiMOiYHi Ta KOPKOBi CTPYKTYpPH, sIKi
IIOB'sI3aHi 3 e MOLIIIHMM ITpOIlecaM, 110 BUKAMKAIOTh CTaH TPUBOXKHOCTI
Ta MOAYAIOIOTh JIOTO 3aA€XHO Biag Aiit  ¢akTopiB 30BHIITHBOTO
cepegoBua. Jocaig’KeHHs, 10 CTOCYIOThCsA Helipodisioaorii TpuBoryu,
IIPUITYCKAIOTh, IO €MOLlisl CTpaxy € 4aCTMHOIO KOHTHUHiIyMYy: NIABHICTh
- 0osA3HB - TpMBOra - crpax - nadika (ITamssiuyc, 1981; Tylka, 2000, za:
Mirsky, Lindsley, Grinker, Dufty).

Bigomo, mio Bci cucremMm oOpraHiaMy - MOTOpPHa, CEHCOPHa,
€HAOKpMHHA, iMyHHa, Berero-CyAglHHa Ta HepBOBa — pearyloTh Ha
HeCHpUATAMBI  (PaKTOpM 3OBHIIIHLOTO CepejOBHINa, IO iHAYKYIOTb
TPUBOKHICTh. Peryasmiss TPMBOXXHOCTI XapaKTepU3YEThCA II€BHUMU
aminamu B ITHC, s1ki 3MeHIITyIOTD peaxiliio Ha cAaOKi eMOIIiliHi CTUMYAH,
BHIDKYIOUM TUM CaMMM HpOsABM TpuUBOXHOCTI (Menosmukos, 1998;
Dpeiig, 1993; Berkowitz, 1962).
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Kpicrodpep Axeiiko0 mepmuM BKa3aB Ha 3B'S30K KOHKPETHIX
BiAAiaiB TOA0BHOTO MO3Ky 3 emonisMu. Ha mouatky XX croaiTTsl BiH
BUSBNB, IO IIOSICHA 3BUBIMHA BMKOHY€ (PYHKINIO, SIKa SBASE COOOIO
30ip IpONpioLIeNTUBHUX Ta iHTEPOLIENTUBHUX CTUMYAIB Bid M's3iB Ta
BHYTPIIIIHIX OpraHis, Ta OI1caB y4yacTh MUTaAeI10Ai0HOTIO Tida, mepeAHix
sAAep TadaMmyca Ta TillOKaMIla (TpOXM ITi3HiIIe IIi eAeMeHTU OTPUMaAl
Ha3By K040 [leitnenja) y kontpoarosanni emomnii (Lazaros, 2008).

Y 1937 poni amepukancekui BueHmit /bxernimc llermen; crsopms
IepIIly HelfpOIICUXO0A0IIYHy MOJeAab eMollii. Bin onmcas rpyny HepBoBuX
IIASIXiB, IIO YTBOPIOIOTh 3aMKHEHe KO0, fAKe € SIKMMOCh aHaTOMIYHUM
cyOcTpaTOM eMollil, K 3ro40M OTpuMaB Ha3By , Ko4a [lermena”. Koao
[leiinena BKasye Ha IIAAX 3aMKHYTOI KOHQpIrypaiii geskux AiMOiuHMx
rpymn. ITamM'ATh icHy€ B HUX, IIOKM B HUX 3HaXOAUTLCS iHPOpMaIiis.

Taxum umHOM, BUHMKHEHH: eMoIiil BigOyBa€Thcs B retai Ileiinerra,
AOKajizalliss sKoi (OPMYEThCs, MOYMHAIOUM 3 3aAHBOI YaCTUHU
TasaMyca, 4yepes KU CeHCOPHI CUTHaA AOCATalOTh CeHCOPHOI KOpU Ta
rinoraaamyca. Bigriosigno 40 reopii Ax. Ileitneria, BUHMKHEHH: eMOLIil
IIOB'sAA3aHe 3 AiMOIYHOIO cucTeMOIO0. Y TillOKaMIli BUHUKA€ 30YA KeHH:,
3BiATM iMITyabcu igyTh y MaMiasapsi (mamilllaris) Tiaa, morim y nepeani
jgApa riroradaMyca 1 B IIOSACHY 3BMUBUMHY 1 ITOIIMPIOIOTLCSA Ha IHIII
obaacti kopu. EMomii BUHMKa0Th abo crioyaTKy B KOpi, 3BigKM iMIyAbcu
HaAX0AATbh B "'KOAO" 4epe3 rilmokamIl, abo depes rirmorasamyc, i Toai
KOPY HOSICHOI 3BUBMHM CAij PO3rasgjatu sIK 004acThb COpUIIMaHHSA AAS
€MOIIiIIHMX BiAYyTTiB.

ImITyabC IIOBEPTA€TLCA 3 MaMMIASPHUX Tia A0 IIepeaHix saap
Tadamyca, i 3HOBY B IOSCHY 3BMUBMHY, 3aKpMBalOulM TaKUM YMHOM
aHATOMIUHMIT KPYT, IO € SIKMMOCh CyOcTpaTOM (POpMYyBaHH: €MOLIITHIX
craniB. PopMyBaHH: eMOLlii I10B sI3aHe 3 IHTerpali€io CUTHaAiB CeHCOPHOI
KOPU 3 CUTHaJAaMI, II[O BUXOASATS 3 TinoTtasamyca (Stefaniski i wsp.,1994;
Herzyk, Borkowska, za: Zagrodzka 2002; Papez, 1937; Gotab, 1990).

3rigHo 3 TmepIIoXxepeaoM, cxeMa Koaa (rerai) Ileimena surasgae
TakK: TiIIOKaMII — CKAeITIHHSI — MaMMiA}IpHe\COCKOHO,Zl,i6He TIAO0 —
COCKOIOAiOHO-TaaMyCHII ITy9OK — IepeAHE Apo TadaMyca — IepeAHs
Hi>XKKa BHYTPIIIIHBOI KaIICyAH sAApa IeperopoJKy — I0sICHa 3BMBUHA —
3BMBIHA TiloKaMIla — nepdopyrounii masx — rinokami (Lazaros, 2008;
Papez, 1937).

ITe Oyaa mepimia KOHIIeIIis, sIKa Migd4ada CyMHiBYy TBepAXKEHH:I, 110
IIOKAaJa€ThCsl Ha Te, IO OINCaHa paHille bpoxowm ,aiM0iuHa cucrema”
IIOB'sI3aHa BMKAIOYHO 3 OTPUMAaHHAM Ta IHTepIIpeTalli€l0 HIOXOBUX
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BiguyTTiB. JlOCAiAKEeHH: ITOKa3aau O4HaK, IO 1l TOAOBHUM 3aBAaHHAM €
peryA1oBaHHsI CIIOHYKaHb \ ITOTATiB Ta eMOLIiIL.

Hacrymnsi sminn nietai Ileitnera 36iapmmman i ckaagoBi Ha Iie OAHY
OAVHUIIIO — MUTAa/AeroAiOHe TiA0, po3TallloBaHe y IAMOMHI CKPOHeBOl
9JacTKM, IO 3'€AHYE€TLCA 3 IeHTpaMI CeHCOpHOI Kopm MO3Ky. Ilpsami
CHOAYKM 3 MUIAAAENOAIOHUM TiAOM MAYTH 5K i3 KOpM MO3KY, Tak i 3
i AKOPKOBUX CTPYKTYp, TOOTO 3 Tadamyca Ta Tinmokamiia. Bonu maiorn
Be/AVKe 3Ha4eHH:I 4451 OOpOOKM ceHCOpHOI iH(opMmariii.

Konnenmis Ileiinerra BkasyBada Ha BaXKAUBY POAb AiMOIUHMX
cTpykTyp. Tepmin «aiMOidHa cucrema» € (i3i0A0TIYUHMM IIOHATTAM,
BUAIA€HNM BIKAIOYHO Ha OCHOBI KAIHIYHUX AO0CAIASKEHb.

Anatomiuna OygoBa MO3KY AIOAVHM He IIOSACHIOE CBOE€PIAHICTD
BiAMIHHOCTIi CTPYKTYP, IIIO BXOASATD 40 J10TO CKAaAy Bij iHIIIMX 1 He 403BOASIE
BUAiA€HHs JI0TO €Ae€MeHTiB. 3araabHO HPUITHATO BBaKaTH, 1110 A0 CKAaAy
AiMOIYHOI CHICTeMU BXOASTh KOPKOBI Ta MiAKOPKOBi CTPYKTYPU MO3KY.

Ti cTpykTypu AiMOiYHOIL cucTeMM, SIKi 3HAXOASATLCS 3a MeXKaMy KOpU
I'OA0BHOTO MO3KY BiAIIOBiZa/AbHi 3a IePBIUHHI, IHCTMHKTMBHI Ta CIIOHTaHHI
O3HaKI eMOIllil, TOAl SIK CTPYKTY P, pO3TalllOBaHi B Me>KaX KOPY TOA0BHOTO
MO3Ky, BiAIIOBiZalOThb 3a CBigOMe MNepeXMBaHH:A EeMOIIIHMUX CTaHiB,
KOHTPOADb Ta MOAUQIKAIIiIO ITOBeAIHKI.

Y Mexax 1i€l cucrteMm BUAIASIOTH ABa BUAM CIOAYK: BHYTPIIIIHI,
AO SAKMX HaAeXUTh Iepeaycim Koao Ileirerta, a TakoXX 3O0BHIIIIHI,
IO MOB'A3YIOTh AIMOIUHY cucTeMy 3 peTHKyAsSpHOIO ¢Qopmariiero i
npoMi>kiuMm Mo3koM (Urbanowicz, 2002; Bochenek, Rejcher, 2009;
Konturek, 2007; Traczyk, 2002).

Ile nacammnepes cucrema, sAKa Kepy€ OCHOBHMMM MeXaHi3MaMI
noseainku a0ayHN. CrioyaTtky BBa’kaaocs, IO il poAb 3BOAUTHCA AO
OTpMMaHH:A Ta iHTepHpeTallil HIOXOBMX BiAYyTTiB, ane A0CAiAKeHH:
AOBeAN, IO 1l TOAOBHUM 3aBJaHHAM € peryAlOBaHHs BUMHKIB Ta €MOLIIL.
[Toar Makain y 1949-1970 pokax po3poOus Teopiio AiMOi4HOI cuCTeMH,
SIK CHICTeM, BiATIOBizaAbHOI 3a Bci emortii. IlocTyrioBo mmpie BusHaHH:A
OTpUMa/0 IepeKOHaHH, 1110 AiMOiuHa cucreMa:

® BUKOHY€ (PYHKIIO KOOpAMHATOpa AislABHOCTI COMAaTMYHOI Ta

aHATOMIYHOI CUCTeM, BIIAMBA€E Ha Oe31id BereTaTMBHUX (PYHKIIiN,
y TOMY 4mCAi Ha KPOBOHOCHY Ta AlXaAbHy cucteMu. Bona rpae
TaKO>K ITeBHY POAb MOAM(piKallil ceHCOPHMX ITPOIIeCiB Ha paHHbOMY
eTalli IX BUHMKHEeHH:I, 1115 IXOM Ha CeHCOPHI i aco1riaTnBHi 004acTi.
CtumyaroBaHHA AiMOIYHOI CHCTeMU CIIOHYKa€ A0 BiAOBigHOI
IIOBeAIHKM, CIIPsIMOBAHOTO 3aCIIOKOEHHsI, KOHKPETHOTIO i IIeBHOTO
CITOHYKaHHI;
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e Oepe ydacThb y BUHUKHEHHI IIO3UTUBHUX eMOIIiIHUX CTaHiB
(paaicTp, 3a40BOA€HH:) Ta HETaTUBHMX (CTpaX, HEHABNICTD);

® BKAIOYa€ B ce0e KOTHITMBHI IIpollecu (OIlepaTMBHY IIaM 'ATb,
HaBYyaHH:A), MOTMBaLiliHI Ipollecy, CIPUIHATT (YCBiAOMAEeHH:
BiA4yTTiB Ta ix mpuunH,), ¢isioaoriuHnii ctaH (CaMOITOYyTT:) Ta
BOAIO (CTUMYA AO HPUIHATTS PillIeHH:), CIILAKyBaHH: (MOBa Tiaa)
(Gotab, 1990).

ITayapr MakaiHn cTBepA>KyBaB, 1110 €MOIIis € OAHOPIAHOIO 3AaTHICTIO
po3yMy, a AAsl Ilepejadi eMOIIHMX CUTHAAiB Y MO3KYy cpopMoBaHa
€AMHa OAHOpiZHa cucTeMa.

JocaiaxeHHsT ITOKa3aAu, IO KJAacuU4dHi AiMOiuHi 00aacti >KOAHUM
4MHOM He MOB's13aHi 3 eMmolisMmu. Emoril mos'si3aHi 3 HeoOXiAHICTIO
BIDKMBaHHA. KOXKHa eMOLIisl MOXXe aKTUBi3yBaTHU Pi3Hi CCTeMI MO3KY,
OCKiABKM Pi3Hi eMoIlii CympOBOAXYIOTh pi3Hi (QYHKII, HeoOXigHi
AAs BVDKVIBaHHS OpPraHisMy. 3 BUILEBUKAaA€HOIO BUILAMBAE, IO AAsd
AOCKOHAA0TO AOCAIAKEHHS MO3KOBMX MeXaHi3MiB eMOoIliill HeoOXxigHe
okpeMe gocaigxxenHs: koxxHoi 3 Hux (LeDoux, 1992, 2000; Bilikiewicz,
1996; Stefaniski i wsp., 1994; Spila, Grzywa, 1998; Slusarska, Wojcik, 1994).

/limbiyHa cucTeMa CKAaJa€TbCsl 3 HACTYIIHMX OCHOBHMX CTPYKTYPp:
KOPM IIOsICHOI 3BMBMHI, €KTOPiaAbHOI KOpM, Tadamyca, IiIroralamyca,
rirokamIia, CKAeITiHH:, MaMiASApHUX Ta MUTIJadenodioHmx 1ia. Y 1958
pouii HayT y cBoirt Mop¢oaoriqHo-PpyHKITIOHAAbHIV KOHIIEMIIil AiMOiYHO1
CHCTeMM HPUIIYCTUB, IO TillOTadaMyC € TUM MiclieM, ge 3'€AHYIOThCS
AiMOiuHi cucTeMH IepegHbOrO MO3KY (TilloKaMII, MUTAaAeNoAi0Hi Tiaa,
reperopogxa) 3 AiMOiYHMMU cCCTeMaMy cepeAHbOTO MO3KY. [ndpopmarris
IepejacTbCsl A0 HIDKHIX BiAJidiB II€HTPaAbHOI HEPBOBOL CHUCTEMMU.
ITooauHOKiI croaykm MiX IleHTpaMm AiMOigYHOI CHCTeMI Ta KOpOIO
TOA0BHOTO MO3KY CTOCYIOTbCs A0DO0BOI Ta OCTpPiBII€BO-CKPOHEBOI A0Aell.
PesyapTaToM B3a€Mogil MixX okpemmmm cucremamm Bcepeanni [THC
€ peryAloBaHHs K eMOIJIHUX CTaHiB, Tak i cTaHiB 30yAkeHHs (Janke-
Klimaszewska, 1998).

Axozed delOKC KPUTUKYE caMe IIOHATTA AIMOIUHOI cuCTeMI.
Hacaiayioun 70ro IOsICHEeHH:, «eMOllisl» € He IO iHIe, SIK ITOHATTS,
IO COpMUAE MOKPAIleHHIO BU3HAYeHH: PIi3HMX  acHeKTiB, sKi
CTOCYIOTHCS (PYHKITIOHYBaHH:A Aill MO3KY Ta PO3yMy i 30CepessKyIOThCs
Ha HEeBPOAOTIUHIiN CKAaJOBili OAHI€I eMOIii — cTpaxy 4mu II Ppi3HUX
Bapiamiax. /ledOKc 30CepeAXXy€ThbCs Ha MOACHEHHI HEeBPOAOTIYHMX
OCHOB IIeBHOI eMOIIil — cTpaxy Ta JOTo pisHOBMAax. Bin creBepaxye,
IO B MO3KY 3HaXOASATbCsA CUCTeMM, SIKi BiAIIOBiZalOTh 3a CTpax, I'HiB i
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3a/0BOA€HH:, ale HeMa€ CYCTeMI KOHTPOAIO OpraHiB, IIIO BigllOBiga€ 3a
eMorrii. Y c])opMyBaHHi pi3HMX eMOILIIHNX CTaHiB 6epyTL y4acTh IIeBHi
AlASHKM HepBOBOI cucteMn. Bin mpononye BigokpemAiOBaTH HeCBiAOMi
eMOIIiJIHI peakllii Big CBIAOMO IepeXXUTUX IOYyTTiB. JOTpUMYyIOumch
JIOr0 TBepAXKeHb, TilIOKaMIl He Oepe ydacTi B eMOUIMHUX peakIIisx
(LeDoux, 2000; Stomski, 2008; Bochenek, Reicher, 2009; Konturek, 2007;
Traczyk, 2002).

/limOiuHa cucreMa Kepye IIOBeAiHKOIO AIOAVHU TaKMM YMHOM, 1100
BOHa IiATpuMYyBala 610A0TiYHO HEOOXiAHI Ta KOPUCHI Aii i yHIKaAa O THX,
SIKi TIOB'sI3aHi 3 BIIAMBOM HeraTMBHUX ITogpasHukis. HelipobioaoriuHoio
OCHOBOIO IIOBEAIHKM «Big» 1 «20» € AiMOiuHa cyucreMa 3aoXOdeHb Ta
IIOKapaHb, SIKi B3a€MOJIIOTh 3a IT0CepeAHNIITBOM aMirgaan. Lei mponec
YMOXXAMBAIOE BUHUKHEHHS peakllil, a4eKBaTHOI iCHYIOUili CHUTyawil
(Herzyk, Borkowska, za: Zagrodzka, 2002).

[TiacymoByIOUM CKazaHe, CAiJ 3a3HAYMTM Take: AiMOidHa cucTeMa
BiAllOBiga€ 3a NpaBuAbHe (PYHKITIOHyBaHHS ITi3HaBa/AbHOI, HaCAig4KOBO-
eMOIIiITHOI cpepn, 11 Y B3a€MOAII 3 il KOpPOIO, 110 MOAYAIOE ii, BILAUBAE
Ha peakllilo i IlAaaHyBaHH:A IOBEAiHKM, sKa iHAMBigyaabHa A4S KOXKHOI
ATOAVHY, IO i MOYKe OyTH OXapaKTepu30BaHo K ocobucticts (Swierkocka
— Miastkowska, Klimarczyk, Mazur, 2005).

Muraasenogibne Tiao € CYTTEBOIO Ta HeBid'€MHOIO YaCTUHOIO
AIMOIYHOI CHUCTeMH, BiAIIOBidaAbHOI 3a CTBOpPEHH:, 30epe>keHHs Ta
po3ITi3HaBaHHA eMOLIHOI 3HauyIocTi, 3abapBAeHHs CTUMYyAiB. Y
HBOMY BigOyBalOThC i 30epiraloThCsl IPOrpaMy eMOIHIX peakIiit, sKi
YCIIagKOBYIOThCs @00 IMpuADaHi IPOTATOM OCOOMCTOIO JKUTTSI. MOXKAMBO,
IIi CBOEPiAHI IMporpaMu He CTUPAIOTLCSA AO KiHIIS SKUTTS AIOAVIHY, IO
Ma€ BeANdYe3He 3Ha4eHHs A4 eMOLIMHUX peakllili, aj’kKe B TaKOMy pasi
AIOAVHA He TIOBMHHA B YepTOBMII pa3 BUUTUCS pO3Ili3HaBaTU HeOe3IleKl,
HaBITb SKIIO He BiguyBaJa iX TpuBaAuii yac. Lle BMiHHS MO>Ke MaTy TaKOXK
HeraTUBHe 3Ha4yeHHS A4S eMOIIIHOTO (PYHKIIOHYBaHHs OCOOMCTOCTI.
ITe BiaOyBa€ThCSI TOMY, IO 151 HaBMYKa 3HAXOAUTBLCA B OCHOBI Oa3oBIX
TPUBOXHUX po34ajis. /oHesaBHa BBa’kaaocsd, IO MUTJaAeBUAHE Tiao
TO/0BHIUM 4MHOM Oepe ydacTh y (pOpMyBaHHI CTpaxy Ta OOOpPOHHIX
peaxuint. HaitHOBIII A40CAigKeHHsT A0BOASATD, 11J0 BOHA BiAirpa€ Ba>KAUBY
pOAb y BMHUKHEHHI IMO3UTUBHUX €MOLIl Ta CHUCTeMM BUHAropoau
(Murray, 2007). LIs cTpyKTypa € TaKOXX LIEHTPOM MOAYASLil 30BHIIIHIX
©€MOUIIIHIX BILAYBIiB, IKi KOHTPOAIOIOTh PeaKLii TPUMBOXKHOCTI € CyTTEBUMU
AAA TIPOTUTPUBOXKHUX Aill. LI cucrema Ma€ posraay>keHy Mepexy 3
AlAsTHKaMM Pi3HIX MOAAAbHOCTEN Ha BCIX MO3KOBUX PiBHAX, IIJO Y CBOIO

41



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

yepry yMOXAMUBAIOE AOCTYII A0 iH(opmaliil Ta 3aco0iB mam'saTi pisHOI
MOJAaAbHOCTI, (POPMyBaHHs IIPOIIECiB yBaryM Ta IIBUAKOTO CIIOHYKaHH:
BereTaTUBHIUX Peakliill. 3aBAsAK!U CIIOAyKaM 3 IiloTalaMycoM, IPUATANM
SIAPOM IIeperopoKy, cepejHiM MO3KOM, a TaKOX 3 aBTOHOMHNMU
IIeHTpaMI CTOBOypa MO3Ky MUIJaJelloAiOHe TiA0 BILAMBA€ Ha PyXOBY
cucteMy Ta aHaTOMiuHy. BoHO 3aiiicHIO€ aHaai3 i mHepeTBOpeHH:
indopmariii, 110 HaAXOAUTH i3 AOBKiAAsA, IIEPETBOPIOE iX Yy eMOIiiiHi
CTUMYAH, TIOAPA3HMKIU 11 Y TIOAAABIIOMY Ilepeda€ oOpoOAeHy y TaKuit
crioci6 iHgopmMmariiio Ha BuIlle TepeideHi cTpykTypu. Muraasernoaioxe
TiA0 IOB's3aHe 3 AIMOIYHOIO CHCTEMOIO i CHCTeMOIO HelIpOoTpaHCMiTepiB,
sKi 3aAy4eHi B Mi3HaBaAbHi Ta eMoIliiiHi mponecu (McGaugh, McIntyre,
Power, 2002; Mineka, Uhman, 2002; Weidenfeld, Newman, Itzik, 2002).

3aBAsKM A0CAigKeHHsAM /legokca Oya0 BUABAEHO, 11O iHpopMariis
Bi/ 30BHIIIIHIX IOAPa3HNKiB HAAXOAUTDb 40 MUTAaA€II0Ai0HOTO Tida ABOMa
IIASXaMU: TaK 3BaHUMU Oe3IlocepelHIMM IIAsIXaMM (HU3XiAHUMM), 3
TasaMyca, i TaK 3BaHMMM BUCXiAHUMM IIASXaMMU, IIJO HPOAATalOTh yepes
CEHCOPHY KOpY.

Hucxiana aopora kopormia i msBuama. Ilepesgaua indopmariii
OCTaHHBOI BiAOyBa€ThCA IIBMAIIE, HIXK Ta K Ilepejada uyepe3 HOBY
kopy. Lleit masax 403BoAsi€ TIPOBOAUTI MUTTEBY peakllil0 Ha 4yTAMBi
iMITyAbCH HIepeJ ITOBHOIO PeecTpalii€io yepe3 KOpy roA0BHOTO MO3KY. Y
LIbOMY BUITIAAKy iH(oOpMallisl Ipo CTUMYA HOCUTH 3araAbHUII XapakTep,
€ HeINOBHOIO, BKa3ye Ha HeOe3IleKy, 110 HaOAVM>KaeThcs, i HeoOXigHiCTh
HerayHOlI peakIiii. ¥ Ilell yac MuUrjalenogioHe Tiao akTMBi3y€ TUIIOBi
A4S TaKOTO BUIIAAKY PYyXOBi Ta aHaTOMiuHi peakiii. Bucxiazna gopora
CAY>XKUTD AAs Tlepeaadi iHpopMaliii Big TaaaMyca 40 KOPU MO3KY, i ITOTiM
A0 amirgaan. Llesi masx AoBIINIi, BMarae 0iapIe 4yacy, ade € TOUHIIIIM
aHaaizoM iHQopwmarii. Tort cammit curHaa, Auile Mi3HiIle, HAAXOAUTD
AO KOpU MO3Ky, JAe BiazOyBa€TbhCsA I1OT0 peTeabHa 0OpoOKa, i Ta caMa
indpopmaniss Hagxoauth y amirgaay. Tyr Bona naOyBa€ BiAIlOBigHOTO
eMOIIiTHOTO 3abapBAeHHs i Jadi caigye adeKBaTHa CUTYyaIlil peaxiiid,
OCKi/ABKM BXKe € IIeBHi 3HaHH:A PO HeOe3IeKy, 10 0a3yIOThCs Ha paHille
OTpUMaHOMY A0cBiai (ais rimokammna) (Herzyk, Borkowska, (red.), 2002).

ITiacymoByIOUM BUILIeBUKAaA€He, HUBXIAHUI IIASX YMOXKAUBAIOE
peakIlilo Ha IIOTEeHIITHO HeOe3IleyHi IIOApasHUKM, IIepIl HiIXXK MU
YCBiAOMAIOEMO, Yl AiJICHO BOHIU 3arpOXyIOTh Hammiii Oesmemni i, Kpim
TOTO, UM IOTPiOHA BOHA B HEOE3IIeYHMX CUTYyaIlisX.

VY 1ent ke 4yac BUCXIAHUI IILASIX TIOBMHEH MaTU BMIiHHS 3aracuUTu
HemNoTpiOHI peakwii i ogHOYaCHO € HeOOXiAHMM A4S TIAaHyBaHHS
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HACTYIIHMUX Aill. MiXXK KOpPOIO TOA0BHOTO MO3Ky Ta aMirgalo Bech 4ac
BiAOyBa€ThCs B3a€MHa Ilepejada iHpopMallil. 3aBAsAKIU LIbOMY IIpOLiecy
MO>KAMBMI BIIAMB €MOIIil 3a A4OTIOMOIOIO CBi4OMOIO MpuUragyBaHH: coOi
IIeBHIX CIIOraJiB, a TaKO>X BUHMKHEHHS II€BHIX €MOIIill 3a 40IIOMOIOIO
CBigOMOTO mnpuragysaHH:A. biapme Ttoro, oOmABi 3ragaHi cucreMmu
NpalolOTh IIapadeAbHO Ta HEe3aAeXKHO OAHa Big OAHOI, 3aBASKU YOMY
1pobaemn (PyHKITIOHyBaHHSI OAHI€l 3 HMX He IIPOBOKY€ BUHUKHEHH:
1po0.aeM IIig 9ac repegadi iMmnyancis 4o iHmoi cucremu (LeDoux, 2000).

Ileit oruc 403B0AsI€ HOSICHUTI TTOBEAIHKY Ta peakliil Ha eMOllii, 1110
3HaXOAATBHCS IO3a CBiAOMICTIO i BMKOHYIOTH agantyBHy (yHKHio (Le
Doux, Phelps 2005).

[Tomkoa>XeHHs — aMmirgaam MOKe  CIPOBOKYBaTH  BiACYTHICTb
a4eKBaTHOI peakliil Ha 104 pa3HMKM, Ki 32 HOPMaAbHMX YMOB CIIOHYKaIOTh
€MOLIiJIHI CTaHM 1 MOTUBYIOTD IIPUMHATTS PillleHb.

ITpoexu1ii Bia ceHCOpHMX sAep TadaMyca 40 OiYHIX BiAAiaiB amirgaan
BI3HAYaIOTh INBUAKUI aHaAi3 e4eMeHTapHMX CAYXOBUX 1 Bi3yaabHUX
MOAPa3HIUKIB, IO IIOACHIOE BMHMKHEHHs peakliil TPUBOXKHOCTI A0
cBigoMoro posyminns: 3arposu (Le Doux, Romanski, Xagoraris, 1989).

Y cBOlO 4yepry, IHpoekuii 4o OiuyHuX Big4iaiB amirgaam 3 OOKy
IIepBMHHMX Ta acoILiaTMBHUX CEHCOPHUX 30H, MOKAMBO, POOAATH BHECOK
y peaaizarriio Bignosigeit Ha 6iapmr ckaaaHi ceHcopHi ctumyan (Le Doux,
1998; Shi, Davis, 1999).
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Pisni QyHKIIiOHaABHI CHCTeMH IMOPIBHIOIOTH CUTHAA, IO HaAIIIIOB,
SK 3 MUHYAUM AOCBiAOM, TaK i 3 IMOTOYHMM TOMEOCTaTMYHUM CTaHOM
(Pitkanen, Savander, Le Doux, 1997).

Jesiki 3 IpoeKIIiil TakoK OepyTh y4acTb y (POpMYBaHHI TpuUBaAMX
caigiB mam'sATi, MmO 3yMOBAIOIOTH cTaH cTpaxy (Ferry, Roozendaal,
McGaugh, 1999; Maren, 1999).

LlenTpaapHe SApO aMirgaam MOAYAIO€ KOHTPOAb ITOBeAIHKOBOI
AISLABHOCTI, CHPUYMHSAIOYM BiAMIHHOCTI B IHAMBiAyaAbHUX ITOBEAIHKOBIX
peakuisix (Kalin, Shelton, 2003).

Kpim anazidy ceHCOpHUX CTUMYAiB amirgala TakoXX 3aadydeHa B
PO3BUTOK eMOLHUX peakxllill, 110 € CBOEPIAHOIO peaklli€l0 Ha iHImi
(axTOpM 30BHIIIHLOTO CEpPeJOBMINA, i B LIbOMY BUIIaAKy BigOyBae€ThCs
aKkTMBallisl MpPOeKIIiil TilloKkaMIla A0 aMirgaau depes3 3BeJeHH:A 3
I104aABIIIOIO aKTHBAIII€I0 BeHTpOoAaTepaabHIX AiASHOK ITpepPOHTaABHOI
KOpH, IIIO TaKOXX OepyTh ydacTs y peakilii crpaxy (Gray, McNaughton,
1996; Phillips, Ledoux, 1995).

dopmyBaHHsA peaklliil y BiAIIOBiAb Ha IOTEHIIIHO HeOe3reyHi
CTUMYAM 3aA€KUTD BiJ I1AaCTUYHOCTI 3B'sA3KiB aMirgaan, siki BiAII0Bi4aloTh
3a 3icTaBaeHHs oTpuMaHOI iHpopmalii 3 iHpopMmani€io, 30epe’KeHoI0 B
Aosroctpokosiit mam'sti. Kpim Toro, o0pobtka orpumanoi iHdpopmariii
3a4e>KITh TaKOX BiZ XapaKTepy Ta I11acTUYHOCTI 3B'sI3KiB, IKi 3yMOBAIOIOTh
3B'sI30K aMirgaau 3 KOpoio roaosHoro Mosky (Ledoux, 2000; Murray, 2000;
Rogan., Staubli, Ledoux, 1997).

[Te miaTBEpAKY€THCS €KCIIepUMEHTaAbHUMU AaHUMI, 110 ITOKa3yIOTh,
IO eAeKTpUYHe II0APa3HeHHs aMir4aay BUKAMKAE Bpa>keHHs eMOIIiIHO
3HAUYIIMX I10AiM i akTMBi3ye emomiiiHi peakiiii (Gloor, Olivier, Quesney,
1982; Brothers, 1995).

Caia 3asHaumTy, IO 3MiHA CHMHAOTUYHOI I1AaCTUYHOCTI amMirgaan
BigOMBa€ mpollecu, IOB'A3aHi 3 TPUBAaAUM 3allaM sATOBYBaHHIM
CTpecOTeHHMX CUTyallill, Ha BigMiHy iHIIMX MeXaHi3MiB ITaM'ATi, IO
1I0B’sI3aHi 3 aKTUBHICTIO rinokamiia. Oco0AmuBy poab y IIbOMY BiAirpaioTh
3B'sI3KH, 11O MAYTH A0 KOPMU Big AaTepaabHUX OiuHMX 0OAacTeil amiraaan
(Schroeder, Shinnick-Gallagher, 2005).

JIx sragyBasdocs BHUIe, Yy peaklil Ha CTUMyA BaXXAUBY pOAb
Bigirpa€ TakoX TillOKaMI, KUl yTpuMmye iHQopmallilo, Mos'sA3aHy 3
KOHTEKCTOM IIOAII.

SIke came pimeHHst Oyae HPUITHATO BEAUKOIO MipOIO 3aA€KUTh
Bi4 akTuBizamii caigiB mam'siTi Opo emolii, IO IPUXOBYIOTHCSI
B IilTIOKaMIIi.
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limokamMIl Ma€ MHOXUHHI CIIOAYKM 3 IPpeppPOHTaAbHOIO KOPOIO,
aMirgasoio Ta TillOTadaMycoM, IIJO Y CBOIO 4epry pOOUTh MOXKAUBUM
BIIAMB Ha CIIOHyKaHHSI KOPM Ta PeryAsiilo eMOLIMHNMX peakIIiil.
Mosxanso, OiabIla yacTMHA MOAY AT eMo1iiil y mpedpOHTaAbHIN KOpi
BiA0yBa€ThCs 3a 4OIIOMOIOIO TilloTadaMyca Ta JI0ro CIIOAYK 3 aMirgaaoio
(Joseph, 1996).

ITe cmcrema, 3aBAsSIKM sKili MU 3anaM'saTOByeEMO (akTH, AKUM
aMirgasza Hajga€ eMoOILliliHOro 3a0apBaeHH:s. BaacHe, 3aBasikiu
B3a€MOil 3 riroraaaMycoM amirgasa MoO>Ke MOJeAIOBaTy Peakliiio Ha
CTUMYAM, 3aA€XHO Big iHpopMmallii KOHTEKCTy, 30epeskeHi maM'sTTIO (
Sujatanond, 1980).

Y HalicepiO3HIIIMX CHUTyalisX, IOTPeOyIOTh 0coO0AMBOI yBaru i
I1aHyBaHH: BiAIIOBIAHOI CTpaTeril Ha peaklil Ha eMOLIHUII CTUMYA
Oepe yuacTs IpeppOHTaAbHa KOpa.

AAsl BUHUKHEHHs eMOIlii HeoOXidHa iHTepIIperarlisi CTUMyAiB Ta
cuTyallii yepe3 A000Bi 4YacTKM. YIIKOAXKEHHs OOpaHMX MIASXiB, IO
3'€AHYIOTDh IiAKIpKOBI AiASHKM 3 (PPOHTAABHOIO Ta IpedpPOHTaABHOIO
KOPOIO, IIPOBOKY€ PO3BUTOK MO>KAMBOCTI iHTepIIpeTalii CTaHiB MO3KY,
IO IPOBOKYIOTh Pi3Hi €MOLiNHI BiAX/A€HH:.

IIpedpponTasbHa Kopa BeAMKOIO MipOIO IOB's3aHa 3 aMirgadoio Ta
Oepe OesrocepeAHIO y4acTh y MPOIieci TO€AHAHHSA €MOLIiN 3 ITOHATTAMIA.
A1oan 3 YIIKOAKEHHAMHU IpedpOHTAaAbHOI KOPM  BUTpadaioTh
34aTHICTD Iepe>KMBaHHs Ta BYPa’kKeHHs eMOLlill, ITOB'sI3aHUX 3 II0AiIMH,
SKi  CIIOHYKalOTh BUHMKHeHHs IlpedponTasbHa aoDoToMiss MoXe
CIIPOBOKYBAaTM 3MiHI B eMOLIiJIHill IIOBeAiHIli, SK-OT y Halajax emdopii
91 CMYTKY, 0e3BiATI0BiAaAbHOCTI TeHAEHIIil 40 HeajeKBaTHOI ITOBeAiHKM,
naziky. Ile TakoXX MOKe BUKAIOYUTH abO 3HM3UTM CTYIIiHb XPOHIUHOI
TPMBOKHOCTI Ta KomIyascito (Marquis, 1996; Herzyk, Borkowska, za:
Zagrodzka 2000; Amaral, Price, 1984; Collins, 1988; Damasio i wsp., 1990).

IcnyroTs cnienmiuni AiAsgHKM, SKi BiAIIOBiAaIOTh 3a Ii3HaBaAbHUI
KOHTPOAb IIPOIIeCiB, IO PeryAioioTh Ail0 amirgaam Ta iHIIMX CUCTEM,
3a/ly4eHIX A0 epepoOKN eMoLiitHNX cTuMyais (Anderson, Phelps, 2001;
Whalen i wsp., 1998).

IMOBipHO, BaXkAMBY pOAb B iHTerparlii eMOIIVHMX i KOTHITMBHUX
IIPOLIeCiB Bigirpa€ TaKOX IlepeAHs 3BMBMHA I10s5Ca, SIKa € YacCTHHOIO
IIOSICHOL 3BUMBMHMY, TaK 3BaHOI CTapOl KOPM, IO ITOIIMPIOETHCS HAaBKOAO
Mo3oancroro tiaa (Fafrowicz, Marek, 2008).

Mi>X OAMHUYHIUMM YaCTUMHAMU IIOSICHOT 3BUBMHM, a TaKOXK IHIIIMMU
BigaiaamMyu MoO3Ky icHy10TH umcaeHHi coayku (Devinsky i wsp., 1995;
Bush i wsp., 2000; Etkin i wsp., 2006).
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Y pailoHi MOSCHOI 3BUBMHU BUXOAATH IIAAXM, IO 3'€AHYIOTH 1i 3
MUHAAA€BUAHBIM TiAOM, TilIOTa4aMycoM, TillOKaMIIOM, IIpUAErAUM
SIAPOM IIeperopoaxy, sAApaMu CToBOypa MO3KY, IpedppOHTaAbHOIO
Kopoio. LIsg aiasgnKa TaKOXX Ma€ CHIOAYKU 3 aBTOHOMHVMM CHCTeMaMH,
€H/AOKPMHHOIO, 9y TAMBO-PYXOBOIO cricTeMaMM opranismy (Bushiin., 2000).

Ilepeansa yacTka IIOACHOI 3BMBMHM Pa3oM i3 HpeppOHTaAbHOIO
KOPOIO CTalOTh OAHI€IO 3 HalfOiABII TAEMHIYMX CUCTeM KOPMU TOA0BHOIO
MO3Ky. Ilepeansa yacTka ITOSCHOI 3BMBMHU TPajgUIIiIHO PO3rasjadacs
paHiIre AK cucrema, IO BigllOBiga€ 3a KOOPAMHAIIIO PYXOBMX peaKIiii
(Longstaff, 2002).

Ognax y cBiT4i cyyacHUX 40CAigKeHb, peaai3oBaHIX 3a 40TIOMOIOI0
CydacHMX TEeXHOAOTiN Ta Bidyaaisallil, Ile TBepA’KeHHS 3a3HaAO 3MiH.
Pesyapratm 3ragaHmx A0cCAig>KeHb O4HO3HAYHO BKa3ylOTh Ha Te, IIO
IiepeAHs MOsICHA 3BMBIHA Bigirpae pyHiaMeHTaAbHY POAb Y Mi3HaBaAbHIl
AisapHocTi A10anHN (Marek i wsp., 2007).

ITepeans mosicHa 3BMBIMHA aKTUBI3y€ThCs IIPY 3HAYHOMY €MOLIITHOMY
HaBaHTakeHHi. /0cAigKeHHs1 BKa3ylOTh Ha HEPO3PMBHUI 3B'A30K i
aKTMBHOCTI 3 €MOLIiIIHMM BMPa3OM OILiHKM B paMKaX BHYTpIIIIHIX CTaHiB,
[IOB'sI3aHMX 3 MOTHMBAIII€I0 Ta OINHIOBAHHSM €MOITill, IIOB'SI3aHUX 13
BHYTPIIIHIMI Ta 30BHIIIIHIMI AeTepMiHaHTaMU AlABHOCTI, PeryAsIlicio
B paMKax peakliil Ha CTMMYyAH, IIJO HOCATh eMOlliliHe 3aDapBAeHH:, a
TaKOK OIiHKOIO iHpOpMaIlii eMOIIiifHOrO Ta MOTUBALIIIIHOTO XapaKTepy
(Devinsky i wsp., 1995; Bush i wsp., 2000). 3pocraioua akTUBHICTb
3ragaHoi AiASHKU CIIOCTepPIira€Thcs i B cCUTyallii po3B'sa3aHHsA KOH(AIKTIB
emouinnnmy Hatypamu (Etkin i wsp., 2006).

Hacrynmnum ay>ke Ba’KAMBUM IIEHTPOM MO3KY A4Sl 3A1JICHEHH:
eMOIIi/fHOTO KOHTPOAIO IIOBeAiHKM € rinoTtadamyc. Bin He Mae
OesniocepeHiX 3B's3KiB 3 OpraHamiu, ale HaTOMICTb BUKOHY€ 3Ha4yHY
poAab y peryasuil Ta iHTerpamil aBTOHOMHOI Ta HepOTOpPMOHAaAbHOIL
akTuBHOCTI. [imorasamyc mnos's3aHmuil 3 AiMOIYHOIO CHUCTEMOIO, IO
YMOXAMBAIOE BUHUKHEHHS eMOLIHMX peakiiii. Bin Oepe yuacts y
¢opmyBaHHI Oe3yMOBHIX Ta YMOBHIX OOOPOHHMX peakliill OpraHismy,
HallpMKAaJ 3BY>KEHHs KPOBOHOCHMX CYAMH MIKipM Ta BHYTPIIIHIX
OpraHiB, PO3IIMpPEHH: CyAVH M'sI3iB CKeAeTa, YHUKHeHH:I TiZ10M abo 110ro
YaCTMHOIO MIKiAAMBOTIO OAPa3HMKa, SIK TO B HACTYITHMX IIPOsBaXx: Kallli,
YXaHHi, BMUAIA€HHS CAVH, BTPaTU TOAOCY, 3HVDKEHHs KPOBOHOCHOTO
TUCKY a0O 10TO 3yNMHKN. 3aBASKM IJbOMY CTa€ MOXKAMBOIO peakllis Ha
6ioA0riuHI CTUMYANL.

Yepes rirmorasamyc 40 CMIaTUYHOI Ta ITapacMMIIaTMYHOI HePBOBOI
cucreMn Ta rinodisy HaacuAa€ThcA iHPOpMAIisa, sAKa KOHTPOAIOE
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BUAideHHs Oiapmiocti ropmonis. Tpmpase yTpuMaHH:A eMOLITHOTO
30yAKeHHs ITicAsl 3aKiHYeHHs Ail eMOIIifHOTO CTMMYyAy IIOB's3aHe 3
IVPKYASIPHUM OOIrOM iMIIYABLCIB y CTPYKTypax, IO YTBOPIOIOTH KOAO
ITerimesa (Herzyk, Borkowska, za: Zagrodzka 2000).

Petukyasapna d¢opwmarliis, 4oKadizoBaHa B CTOBOypi MO3Ky,
BBA>KA€THCSI TAKOK HEMPOaHATOMIYHOIO OCHOBOIO €MOIIiI. Ti anaromiuna
JacTIHa YTBOPIOE TaK 3BaHy PeTUKYASpHY (popMmalliio, 10 CKAaAa€ThCs
3 HEeIPOHIB 3 Pi3HOPiAHOIO CTPYKTYypoIO (y $pOpMi BigpOCTKiB), CKAaAHY
CIICTeMY B3a€MHIUX CIIOAYK, IO BUKOHYIOTH BiATIOBiAHI IM (YHKIIII (1110
CIIOHYKalOTh ab0 raabMyIlOTh). BoHa IpoxoAuTh Bi4 CIMHHOIO MO3KY
yepe3 CTOBOyp TOAOBHOTO MO3KY JO TilloTadaMycy Ta Taaamycy. Lla
cucTeMa KOHTPOAIOE PYXOBY (PYHKITIIO CIIMMHHOTO MO3KY, TOHYCy M 's3iB
CKeJeTa, a TaKOX AisSABbHICTDh CUCTEeM, IIIO KOHTPOAIOIOTh AVIXaHH: Ta TUCK.

Yepes cr1oayKkm 3 TiroTaaamMycoM BILAMBAE JI0TO HEMIPOTOPMOHAAbHY
AlAABHICTD, i HAaBiTh PYHKITIOHYBaHH:I LIEHTPIB ririoTasamyca, peryA0dnx
HallpUKAaJ TeMIlepaTypy Tida, CTaH roao4y 4m cutocti. BcepeanHi ioro
3HAXOAATBLCS TaKOX LIeHTPH, BiglIOBiAaAbHi 3a COH i HeCIIaHHs Ta HePBOBi
II1A5IXM (acOIfiaTMBHI), 1110 3'€ AHYIOTh CIIMHHUI MO30K 3 KOPOIO TOA0BHOIO
MO3KY, IO 3a0e3NeuyyloTh BiAIIOBIAHMII CTaH CIIOHYKaHHSI KOpU A0
NPUMHATTS iHPOpMaLii Bi4 IIeHTpiB, IIJO CTOCYIOTLCS Iy TAMBUX CTUMYAIB
Ta Hepejadi iHpopMallii Big IJeHTPiB KOpM Ha KOAO (IO CTOCYIOTHCS
pyxosoro pedaexcy opraxizmy). Croaykm MiX TrinmotazamycoM Ta
AiMOIYHOIO CHCTeMOIO, BiAIIOBiZalOTh 3a eMOIIiliHi peakIlii opraHizmy.
Ile Tmmosa mpogpoMaabHa CHUCTE€Ma, sKa XapaKTePU3YEThCSI TUM,
IO CIIOHYKaHH: O/AHOTO HeJpOHa IIePeHOCUTBLCS Ha BeAUKI AlASHKU
peTuKyAsipHOI (popMallil i HaBIIaKM - CIIOHyKaHHs OaraTtboX CTPYKTYp
MOKe CIIPOBOKYBAaTH aKTMBi3allilo Tiabku IeBHOI aiasiHku (Gotab, 1990;
Bochenek, Reicher 2009; Konturek, 2009).

Hacrynnoro cucremoro, sika Oepe ydacTh y BUHMKHEHHI eMOITiIHIMX
peakwUill TPMBOXXHOCTI, € TaaaMycC. BiH giauTh 3araapHi pucu cTumyay,
IIPUCKOPIOIOYM LVIM pPeaklil opraHiamy. Y HbOMY BUALASIOTBCSA CTapi
(pisoreneTnyHi cTpyKTypHu (MeaiaAbHi Ta BeHTpaAbHi) Ta (Pid0reHeTYHO
MO004i (14pa nepeaHi, 0iuHi Ta si4pa HOAYIIKN).

Ilepeane saapo Tasamyca Ma€ YMCeAbHI CIIOAYKM 3 KOPOBUMMN
LIeHTpaMI AiMOIYHOI crCcTeM M, TOOTO 3 TilTOKaMIIOM i IIOSICHOIO 3BMBIHOIO,
IITO Ma€ BaroMe 3HaYeHHs 445 eMOIIIHUX ITPOIIeCiB.

IloBeainky Ar0auHM 3 HeNpo@izioA0riyHOI TOUKM 30py, a BAacHe
eMOLIJVHUX peakllil, y TOMYy 4YlCAl peaklliii TPUBOXKHOCTI B HEPBOBii1
clucTeMi, MOXXKHa pO3rAsAaTy y CHIiBBiAHOIIEHHI 40 Teopii pedekciB
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ITaBaoBa, a TakoX ITOCKAAIOUMCh Ha OOcCepBallilo B3a€MOAIl HePOHiB
(MeToam eaekTpodizioaoriuHi Ta HelipoOioXiMiuHi).

Jorpumytouncs Teopii I1aBaosa, eMo11iiiHi BiagX1AeHHs 111040 CTpaxy
CTOCYBaTUMYTHCA TPy Oe3yMOBHUX pepAeKCiB, Ha3BaHUX OOOPOHHUMMU
pedaexcamu. Lli pedpaexcn ckaagarorscs 3 ABox a3z pedaekcis, a came
miagroroBunx pedaekcis Ta ocrarouHux pedaekcis. Iliarorosuoro ¢azoro
000OpOHHUX pedaeKciB Kepye cTaH (eMOIlis), TI03HayeHa B IICUXOAOTil Ta
y noOyTi sK cTpax, Tpusora. MeTolo 1i€i (pasu € yHMKHeHH: IIKi4AUBOTO
IOApa3HMKa UM IIPUCTOCYBaHH: A0 HBOTO.

CTpyKTypu HepBOBOI CUCTEMM, IIIO KepyIOTh pedAeKCOM CTpaxy,
Ha3MBaTh Aiasukoio TpusokHOCTI (Tylka, 2000). IlpaBgomoaibno
AlASHKU TillOTadaMyca KepyloTh Oe3yMOBHMMM pedaekcaMy TPUBOTIH,
TOAl sK CTPYKTypM HEpPBOBOI CHCTEMM, IO 3HaXOASAThCA BUIIIE,
BiAIOBidaAbHI 3a 3B'A3yBaHHS pedAeKCiB TPUBOIM 3 HEWUTPaAbHUMU
CTUMyAaMy, OOyMOBAIOIOYM TUM caMMUM peakuii Tpusoru. /o
0e3yMOBHIX CTUMYAiB, IIJ0 BIIAMBAIOTh Ha CUCTEMY CTpaxy, BigHOCSAThLCS
004b0Bi cTMyAM a0 X He IOB'A3aHi 3 001eM YPOAKeHi CTUMYAU (BUA,
KpOBi, BMCOTa, KpuK). Lli cTumMyam mepecyBaiOTbCsa A0 MO3KY ABOMa
IIASIXaMU: TIEBHUMMU Ta HeBU3HAYEHUMI.

Apyri € OOOB'SI3KOBUMM y BUHMKHeHHI pedaeKkcy TpUBOIN.
AKTMBi3allisl PeKTUKYASIPHOI popMallii € yMOBOIO BUHMKHEHHS KOXKHOI
emoninHol peaxuii. IloTiM 1i cTuMyan dyepes TasaMyc Ta rirloraaaMyc
AOCATaIOTh AIMOIUHOI cUCTeMU, a OTXKe IIi CTPYKTYpU BiAIIOBiZaAbHi 3a
eMOIIiViHI peakIiil.

Crumyam TpuBOrM, KpiM akTuBi3alil CHUCTeMHU TPUBOXKHOCTI,
OIlIOCEPeAKOBaHO  BIAMBAIOTH TaKOXX Ha BMHUKHEHHS peaklin
Helpo}i3ioA0TiYHNX, CTUMYAIOIOUNX abo0 IPUTHIUYIOTH Ail pyXOBOi
cucremn. lli peaxnii € modarkom ¢iHaapHOTO pedaekcy, KU
CTAaHOBUTH OCTATOYHY, KiHIIeBY, 3acIIOKiliAMBy a3y iHCTMHKTUBHOI
IIOBeAiHKM, IO I10AATAa€ Y BUKOHAHHI PYXOBOTO iMITyAbCy, MaliOyTHBOTO
($piHaAbHOTO eAeMeHTy, 110 CTaHe OCTaHHIM y AaHLIOXKY Aii. ITpukaag
KOHCyMalliitHoro pedaekcy € peakuis sHepyxomaeHH: (Tylka, 2000).

Y ncuxodisioaoriqHux gocaigskeHHsx Oyao 3a3HadeHO, IO IIig
yac BUIPOOyBaHHs IIO3UTMBHIUX €MOIIill IlepeBa’ka€ aKTMBallisl AiBOI
noaosunu 1iBkyai KAM, a weratusnmx — mpapoi 1noaosunu K/AM.
OaHoyacHO A40CAigKeHHA A0BOASATH, 1110 IpaBa I10A0BMHA € YYTAUBIIIIOIO
AO IIEPETBOPEHH: A0 MEePEeTBOPeHHs eMOLill 3araaoM. PosmisHaBaHH:
eMollii Big0yBa€ThCs HabaraTo Kpailje, KoAu 00pa3i 3 IBAAIOTHCS Y AIBOMY
1041 30PYy, a iMITyAbCH IIPU LILOMY HaAXOAATh 40 IipaBoi miBkyai. [Tpasa
IiBKyAs5 Ma€ 9MCAEHHI cioAyKu 3 amirgaaorio (Oatlej, Jenkins, 2005).
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3. BucHOBKM

ITiacymoByIOuM BUILEBMKAAACHE Ha TeMy MO3KOBOI A0KaAi3allil
Ta OpraHisariil eMmoIlill, MOXXHa CTBepAXKyBaTH, IO He 3Ba’KalouM Ha
IHTeHCUBHI AOCAIAXKeHH:, MOAEKy/AspHa OCHOBa CTpaxy He IIi3HaHa A0
KiHI. HeMae €A1HOI, KOHKpPeTHOI CTPYKTypH, siIka O Jada BU3HAUYeHH:
BUHVKHEHHS eMOLIIMTHUX PeaKIIii.

Emonii craioTh eaeMeHTOM IomeocTasy, TOTYIOTh OpraHi3m Ao
BiATIOBiAHOI peaxiiii, 445 BUHMKHEHH: 5IKOi HeoOXigHa aKTuBallis Oe3aiui
€MOIIi/IHO-ITi3HaBaAbHMX IIPOIIECiB.

Ort:xe, craHOM Ha CbOTOAHI BiACYTHE I1idiCHe YBA€HH: IPO CKAaAHe Ta
pi3HOMaHITHe eMOLIilIHe XUTTs AI0AVNHMY, SIK AOCI Ile 40 KiHIIJ He Bizoma
1 IIOBHOIO MipOIO He 40CAiA>KeHa MO3KOBa apXiTeKTOHiKa eMOITilL.

References:

1. Anderson AK. Phelps E.A. (2001). Lesions of the human amygdala impair
enhanced perception of emotionally salient events, Nature. No 411. 305-309.

2. Berkowitz L. (1962). Agression: a social Psychological Analysis, N-Y. 361 p.

3. Bochenek A., Reicher M. (2009). Anatomia czltowieka — Tom IV: Uktad nerwowy
osrodkowy, PZWL, Warszawa.

4. Bush, G, Luu, P, Posner, M.I. (2000). Cognitive and emotional influences in the
anterior Cingulate cortex. Trends in Cognitive Sciences. 4, 215-222.

5. Brothers L. (1995). Neurophysiology of the perception of intentions by primates. /
In: Gazzaniga MS, ed. The cognitive neurosciences. — Cambridge, MA: MIT Press.
P. 1107-1116.

6. Devinsky O., Morrell M.]., Vogt B.A. (1995). Contributions of anterior cingulate
cortex to behaviour. Brain. Ne118, 279-306.

7. Dubowik E. Koscielak R., Tomczak-Witch A. (2002). Wybrane zagadnienia z
psychologii, AWFIS, Gdansk.

8. Etkin, A., Egner, T, Peraza, D. M., Kandel, E. R., Hirsch, J. (2006). Resolving
emotional conflict: A role for the rostral anterior cingulate cortex in modulating
activity in the amygdala. Neuron. 51, 1-12, 2596-2607.

9. Fafrowicz M., Marek T. (2008). Przedni zakret kory obreczy — perspektywa
neurokogniwistyczna, Przeglad Psychologiczny. Tom 51, Nr 2, 149-160.

10. Marek, T., Fafrowicz, M., Golonka, K., Mojsa-Kaja, J., Oginska, H., Tucholska,
K. (2007). Neuroergonomics, neuroadaptive technologies, human error,
and executive neuronal network. [W:] L. M. Pacholski, S. Trzcielinski (red.),
Ergonomics in contemporary enterprise (s. 13-27). Madison: International
Ergonomics Association Press.

11. Ferry B., Roozendaal B., McGaughJ.L. (1999). Role of norepinephrine in mediating
stress hormone regulation of long-term memory storage: a critical involvement of
the amygdala // Biol. Psychiatry. V. 46, Ne 9. P. 1140-1152.

49



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

12.

13.

14.

15.

16.

17.

18.
19.

20.

21.

22.

23.

24.

25.

26.

27.

28.
29.

30.

31.

Ppeita A. (1993). Texnika gutsayoro ncuxoanaaisy. K.-JAonemnpk.: «PoBecHuk».
34c.

Gloor P, Olivier A., Quesney L.F. et al. (1982). The role of the limbic system in
experiential phenomena of temporal lobe epilepsy // Ann. Neurol. V. 12, No 2. P.
129-144.

Gotab B. K. (1990). Anatomia czynnosciowa osrodkowego uktadu nerwowego,
PZWL, Warszawa.

Gray J.A., McNaughton N. (1996). The neuropsychology of anxiety: reprise //
Nebr. Symp. Motiv. V. 43. P. 61-134.

Herzyk A., Borkowska A. (red.) (2002). Neuropsychologia emocji. Poglady,
badania, klinika, Wyd. UMCS, Lublin.

Neuropsychologia emocji: poglady, badania, klinika / red. Anna Herzyk, Aneta
Borkowska. Lublin : Wydaw. Uniwersytetu Marii Curie-Sktodowskiej, 1999. 299 s.
http://pl.wikipedia.org/wiki/emocje

Janke-Klimaszewska B.(1998). Zaburzenia lekowe - psychopatologia i terapia.
Post. Psychiatr. Neurol. 7, 375-386.

Kalin N.H., Shelton S.E. (2003). Nonhuman primate models to study anxiety,
emotion regulation, and psychopathology // Ann. N-Y. Acad. V. 1008. P. 189-200.

Konturek S. (2007). Fizjologia cztowieka, ELSEVIER URBAN & PARTNER,
Wroclaw.

Lazaros C. (2008). Centenary of Christfried Jakob's discovery of the visceral
brain: An unheeded precedence in affective neuroscience. ,Neurosci Biobehav
Rev.”. 5. 32, s. 984-1000.

LeDoux J.E. (2000). Emotion circuits in the brain // Annu. Rev. Neurosci. 2000. V.
23.

LeDoux J.E. (1998). Fear and the brain: where have we been, and where are we
going? // Biol. Psychiatry. 1998. V. 44, No 12. P. 1229-1238.

LeDoux].E., Romanski L., Xagoraris A. (1989). Indelibility of subcortical emotional
memories // J. Cogn. Neurosci. 1989. V. 1. P. 238-243

LaDoux J. (2000). Mézg emocjonalny. Tajemnicze podstawy zycia emocjonalnego,
tlum. A. Jankowski, Poznan: Media Rodzina.

LeDoux J.E, Phelps E.A. (2005). W: Lewis M, Haviland - Jones, J. M. (red),
Psychologia emocji, Gdarisk: GWP. 211 —224.

Longstaff A. (2002). Neurobiologia, Warszawa: PWN.

Maren S. (1999). Long-term potentiation in the amygdala: a mechanism for
emotional learning and memory // Trends Neurosci. 1999. V. 22. P. 561-567.
McGaugh J.L., McIntyre C.K., Power A.E. (2002). Amygdala modulation of
memory consolidation: interaction with other brain systems // Neurobiol. Learn.
Memory. 2002. V. 78. P. 539-552.

Millan M.J. (2003). The neurobiology and control of anxious states // Prog.
Neurobiol. 2003. V. 70. P. 83-244.

50



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

32.

33.

34.

35.

36.
37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

48.

49.

Mineka S., IThman A. (2002). Phobias and preparedness: the selective, automatic,
and encapsulated nature of fear // Biol. Psychiatry. 2002. V. 52. P. 927-937.
Menosmukos B.IO. (1998). Beeaenne B mcmuxoaormdeckoe KOHCYABTUPOBAHIE.
M.: Cmpica. 109 c.
Murray E.A. (2007). Cognitive-emotional interactions. The amygdala, reward
and emotion Trends in Cognitive Sciences, 2007, 11, 489 —497.
Murray E.A. (2000). Memory for objects in nonhuman primates. — In: Gazzaniga
MS, ed. The new cognitive neurosciences. Cambridge, MA: MIT Press. P. 753-763.
Oatlej K., Jenkins J.M. (2005). Zrozumie¢ emocje, Warszawa: PWN.
Urbanowicz Z. (2002). Wspdtczesne mianownictwo anatomiczne, Wyd. CZELE],
Lublin.
IMansgsuayc  JVILB. (1981). CooTHoIleHMe WMHAUBUAYAAbHO-TUIIOAOTMYHBIX
XapaKTepUCTUK  DMOIIMOHAABHOCTM C  OCOOEHHOCTSIMU  CaMOPETYASIINN
AesiteapHocT: ABTOped. Amc. ... KaHA. mcmxoa. Hayk: 19.00.01/ Hayuwo-
JCCAeAOBAaTeAbCKUIT MHCTUTYT OOIIeNl U Iejarormdeckont mcmxoaornu AITH
CCCP. M., 1981. 26 c.

Papez J.W. (1937). A proposed mechanism of emotion. Archives of neurology and
psychiatry, s. 725-743, 1937.
Phillips R.G., Ledoux J.E. (1995). Lesions of the fornix but not the entorhinal or
perirhinal cortex interfere with contextual fear conditioning // J. Neurosci. 1995.
V. 15. P. 5308-5315.
Pitkanen A., Savander V., Ledoux J.E. (1997). Organization of intra-amygdaloid
circuitries in the rat: an emerging framework for understanding functions of the
amygdala // Trends Neurosci. 1997. V. 20. P. 517-523.

Przetacznikowa M., Mkiettko-Jarza G. (1990). Podstawy psychologii ogolnej,
WSIP, Warszawa.
Rogan M.T., Staubli U.V., Ledoux].E. (1997). Fear conditioning induces associative
long-term potentiation in the amygdala // Nature. 1997. V. 390. P. 604-607.
Schroeder B., Shinnick-Gallagher P. (2005). Fear learning induces persistent
facilitation of amygdale synaptic transmission // European Journal of
Neuroscience. 2005. V. 22. P. 1775-1783.
Shi C., Davis M. (1999). Pain pathways involved in fear conditioning measured
with fear-potentiated startle: lesion studies // J. Neurosci. 1999. V. 19. P. 420-430.
Stomski P., Stomski P. (2008). Stownik medyczny angielsko — polski i polsko —
angielski, Wyd. Dr Lex, 2008.

Stefaniski R., Ptaznik A., Nazar M., Jessa M. (1994). Neurofizjologiczne koncepcje
powstawania leku, Post. Psychiatr. i Neurol., 1994, 3, 1, 1-12.

Strelau J., Jurgowski A., Putkiewicz Z. (1985). Podstawy psychologii dla
nauczycieli, PWN,s. 110-113, Warszawa, 1985.

Sujatanond M.C. (1980). Evidence for a second hippocampal efferent pathway to
hypothalamus and basal forebrain comparable to fornix system: a unit study in
the monkey. J. Neurophysiol, 1980, 44: 514 — 531.

51



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

50.

51.

52.

53.
54.

55.

56.

Slusarska M., Wéjcik M. (1994). Psychofizjologiczny wymiar leku, Post. Psychiatr.
I Neurol., 1994, 3, 1, 13-18.

Spila B., Grzywa A. (1998). Neurofizjologiczne podtoze leku. Lek i depresja, 1998,
3, 4,175-182.

Swierkocka-Miastkowska M., Klimarczyk M., Mazur R. (2005). Zrozumie¢ uktad
limbiczny, Psychiatria w Praktyce Klinicznej, 2005, Tom 5. No .

Traczyk W. (2002). Fizjologia czlowieka w zarysie, PZWL, Warszawa.

Tylka J. (2000). Psychosomatyka. Wybrane zagadnienia z teorii I praktyki, Wyd.

UKSW, Warszawa.
Weidenfeld ]., NewmanM.E., Itzik A. (2002). The amygdala regulates the pituitary—
adrenocortical response and release of hypothalamic serotonin following electrical
stimulation of the dorsal raphe nucleus in the rat // Neuroendocrinology. 2002. V.
76. P. 63-69.

Whalen PJ., Bush G., McNally, R.J. Wilhelm S., McInerney S.C., Jenike M.A.,
Rauch S.L. (1998). The Emotional Counting Stroop Paradigm: An fMRI probe
of the anterior cingulate affective division. Biological Psychiatry, 1998, Ne 44, pp.
1219 - 1228.

Transliteration of References:

1.

10.

Anderson AK. Phelps E.A. (2001). Lesions of the human amygdala impair
enhanced perception of emotionally salient events, Nature. # 411. 305-309.
Berkowitz L. (1962). Agression: a social Psychological Analysis, N-Y. 361 p.
Bochenek A., Reicher M. (2009). Anatomia czlowieka — Tom IV: Uklad nerwowy
osrodkowy, PZWL, Warszawa.

. Bush, G, Luu, P, Posner, M.I. (2000). Cognitive and emotional influences in the

anterior Cingulate cortex. Trends in Cognitive Sciences. 4, 215-222.

Brothers L. (1995). Neurophysiology of the perception of intentions by primates. /
In: Gazzaniga MS, ed. The cognitive neurosciences. — Cambridge, MA: MIT Press.
R. 1107-1116.

Devinsky O., Morrell M.J., Vogt B.A. (1995). Contributions of anterior cingulate
cortex to behaviour. Brain. #118, 279-306.

Dubowik E., Koscielak R., Tomczak-Witch A. (2002). Wybrane zagadnienia z
psychologii, AWFIS, Gdansk.

Etkin, A., Egner, T, Peraza, D. M., Kandel, E. R., Hirsch, J. (2006). Resolving
emotional conflict: A role for the rostral anterior cingulate cortex in modulating
activity in the amygdala. Neuron. 51, 1-12, 2596-2607.

Fafrowicz M., Marek T. (2008). Przedni zakret kory obreczy — perspektywa
neurokogniwistyczna, Przeglad Psychologiczny. Tom 51, Nr 2, 149-160.

Marek, T., Fafrowicz, M., Golonka, K., Mojsa-Kaja, J., Oginska, H., Tucholska,
K. (2007). Neuroergonomics, neuroadaptive technologies, human error,
and executive neuronal network. [W:] L. M. Pacholski, S. Trzcielinski (red.),

52



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

11.

12.

13.

14.

15.

16.

17.

18.
19.

20.

21.

22.

23.

24.

25.

26.

27.

28

Ergonomics in contemporary enterprise (s. 13-27). Madison: International
Ergonomics Association Press.

Ferry B., Roozendaal B., McGaughJ.L. (1999). Role of norepinephrine in mediating
stress hormone regulation of long-term memory storage: a critical involvement of
the amygdala // Biol. Psychiatry. V. 46, # 9. P. 1140-1152.

Freyd A. (1993). Tekhnika dytyachoho psykhoanalizu. K.-Donets'k.: «<Rovesnyk».
34s.

Gloor P, Olivier A., Quesney L.F. et al. (1982). The role of the limbic system in
experiential phenomena of temporal lobe epilepsy // Ann. Neurol. V. 12, # 2. P.
129-144.

Gotab B. K. (1990). Anatomia czynnosciowa osrodkowego uktadu nerwowego,
PZWL, Warszawa.

Gray J.A., McNaughton N. (1996). The neuropsychology of anxiety: reprise //
Nebr. Symp. Motiv. V. 43. P. 61-134.

Herzyk A., Borkowska A. (red.) (2002). Neuropsychologia emocji. Poglady,
badania, klinika, Wyd. UMCS, Lublin.

Neuropsychologia emocji: poglady, badania, klinika / red. Anna Herzyk, Aneta
Borkowska. Lublin : Wydaw. Uniwersytetu Marii Curie-Sktodowskiej, 1999. 299 s.
http://pl.wikipedia.org/wiki/emocje

Janke-Klimaszewska B.(1998). Zaburzenia lekowe - psychopatologia i terapia.
Post. Psychiatr. Neurol. 7, 375-386.

Kalin N.H., Shelton S.E. (2003). Nonhuman primate models to study anxiety,
emotion regulation, and psychopathology // Ann. N-Y. Acad. V. 1008. P. 189-200.

Konturek S. (2007). Fizjologia cztowieka, ELSEVIER URBAN & PARTNER,
Wroctaw.

Lazaros C. (2008). Centenary of Christfried Jakob's discovery of the visceral
brain: An unheeded precedence in affective neuroscience. ,Neurosci Biobehav
Rev.”. 5. 32, s. 984-1000.

LeDoux J.E. (2000). Emotion circuits in the brain // Annu. Rev. Neurosci. 2000. V.
23.

LeDoux J.E. (1998). Fear and the brain: where have we been, and where are we
going? // Biol. Psychiatry. 1998. V. 44, # 12. P. 1229-1238.

LeDoux].E., Romanski L., Xagoraris A. (1989). Indelibility of subcortical emotional
memories // J. Cogn. Neurosci. 1989. V. 1. P. 238-243

LaDoux J. (2000). Mézg emocjonalny. Tajemnicze podstawy zycia emocjonalnego,
tlum. A. Jankowski, Poznan: Media Rodzina.

LeDoux J.E, Phelps E.A. (2005). W: Lewis M, Haviland - Jones, J. M. (red),
Psychologia emocji, Gdarisk: GWP. 211 —224.

. Longstaff A. (2002). Neurobiologia,Warszawa: PWN.
29.

Maren S. (1999). Long-term potentiation in the amygdala: a mechanism for
emotional learning and memory // Trends Neurosci. 1999. V. 22. P. 561-567.

53



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

30.

31.

32.

33.

34.

35.

36.
37.

38.

39.

40.

41.

42.

43.

44.

45.

46.

47.

McGaugh J.L., McIntyre C.K., Power A.E. (2002). Amygdala modulation of
memory consolidation: interaction with other brain systems // Neurobiol. Learn.
Memory. 2002. V. 78. P. 539-552.
Millan M.J. (2003). The neurobiology and control of anxious states // Prog.
Neurobiol. 2003. V. 70. P. 83-244.
Mineka S., Tshman A. (2002). Phobias and preparedness: the selective, automatic,
and encapsulated nature of fear // Biol. Psychiatry. 2002. V. 52. P. 927-937.
Menovshchykov V.Yu. (1998). Vvedenye v psykholohycheskoe konsul'tyrovanye.
M.: Smursl. 109 s.
Murray E.A. (2007). Cognitive-emotional interactions. The amygdala, reward
and emotion Trends in Cognitive Sciences, 2007, 11, 489 —497.
Murray E.A. (2000). Memory for objects in nonhuman primates. — In: Gazzaniga
MS, ed. The new cognitive neurosciences. Cambridge, MA: MIT Press. R. 753-763.
Oatlej K., Jenkins J.M. (2005). Zrozumie¢ emocje, Warszawa: PWN.
Urbanowicz Z. (2002). Wspdtczesne mianownictwo anatomiczne, Wyd. CZELE],
Lublin.
Patsyavychus Y.V. (1981). Sootnoshenye yndyvydualmno-typolohychnsikh
kharakterystyk  smotsyonalnosty s osobennostyamy samorehulyatsyy
deyatel'nosty: Avtoref. dys. ... kand. psykhol. nauk: 19.00.01/ Nauchno-
yssledovatel'skyy ynstytut obshchey y pedahohycheskoy psykholohyy APN
SSSR. M., 1981. 26 s.

Papez J.W. (1937). A proposed mechanism of emotion. Archives of neurology and
psychiatry, s. 725-743, 1937.
Phillips R.G., Ledoux J.E. (1995). Lesions of the fornix but not the entorhinal or
perirhinal cortex interfere with contextual fear conditioning // J. Neurosci. 1995.
V. 15. P. 5308-5315.
Pitkanen A., Savander V., Ledoux J.E. (1997). Organization of intra-amygdaloid
circuitries in the rat: an emerging framework for understanding functions of the
amygdala // Trends Neurosci. 1997. V. 20. P. 517-523.

Przetacznikowa M., Mkiettko-Jarza G. (1990). Podstawy psychologii ogolnej,
WSIP, Warszawa.
Rogan M.T., Staubli U.V., Ledoux].E. (1997). Fear conditioning induces associative
long-term potentiation in the amygdala // Nature. 1997. V. 390. P. 604-607.
Schroeder B., Shinnick-Gallagher P. (2005). Fear learning induces persistent
facilitation of amygdale synaptic transmission // European Journal of
Neuroscience. 2005. V. 22. P. 1775-1783.
Shi C., Davis M. (1999). Pain pathways involved in fear conditioning measured
with fear-potentiated startle: lesion studies // J. Neurosci. 1999. V. 19. P. 420-430.
Stomski P., Stomski P. (2008). Stownik medyczny angielsko — polski i polsko —
angielski, Wyd. Dr Lex, 2008.

Stefaniski R., Ptaznik A., Nazar M., Jessa M. (1994). Neurofizjologiczne koncepcje
powstawania leku, Post. Psychiatr. i Neurol., 1994, 3, 1, 1-12.

54



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

48.

49.

50.

Strelau J., Jurgowski A., Putkiewicz Z. (1985). Podstawy psychologii dla
nauczycieli, PWN,s. 110-113, Warszawa, 1985.

Sujatanond M.C. (1980). Evidence for a second hippocampal efferent pathway to
hypothalamus and basal forebrain comparable to fornix system: a unit study in
the monkey. J. Neurophysiol, 1980, 44: 514 — 531.

Slusarska M., Wéjcik M. (1994). Psychofizjologiczny wymiar leku, Post. Psychiatr.
I Neurol.,, 1994, 3, 1, 13-18.

51. Spila B., Grzywa A. (1998). Neurofizjologiczne podtoze leku. Lek i depresja, 1998,
3, 4,175-182.

52. Swierkocka-Miastkowska M., Klimarczyk M., Mazur R. (2005). Zrozumie¢ uktad
limbiczny, Psychiatria w Praktyce Klinicznej, 2005, Tom 5. # .

53. Traczyk W. (2002). Fizjologia cztowieka w zarysie, PZWL, Warszawa.

54. Tylka]. (2000). Psychosomatyka. Wybrane zagadnienia z teorii I praktyki, Wyd.
UKSW, Warszawa.

55. Weidenfeld ]., NewmanM.E., Itzik A. (2002). The amygdala regulates the pituitary—
adrenocortical response and release of hypothalamic serotonin following electrical
stimulation of the dorsal raphe nucleus in the rat // Neuroendocrinology. 2002. V.
76. P. 63-69.

56. Whalen PJ., Bush G., McNally, R.J. Wilhelm S., Mclnerney S.C., Jenike M.A,,
Rauch S.L. (1998). The Emotional Counting Stroop Paradigm: An fMRI probe
of the anterior cingulate affective division. Biological Psychiatry, 1998, # 44, pp.
1219 - 1228.

The Author
Beata STANISZEWSKA
Master of Psychology, Specialist in Special Pedagogy,
Specialist in Diagnostics and
Neuropsychological Therapy,
Consultation and Diagnostic Psychological and
Pedagogical Point No. 13,
Warsaw, Poland
E-mail: bs.psycholog@interia.pl
Abstracts

BEATA CTAHIIIEBCBHKA. HefipoanaTomMiuHa OCHOBa e€MOTIii-
HUX peakmii. [Tpedyvem cmammi — porb MO3KOGUX CPYKMYp Y 6UHUK-
HeHHI PISHUX eMOUill, 30KpeMa, MmpueoxHux peaxyii.. Emouiini peaxuii
Maromv ckAAOHY Heupoanamomivny ocrosy. Lle ne npocmo 6idnosiov na
CIMUMYA, 60HU AKMUBYIOMbCS A NPUZHINYI0MOCL CKAAOHUMU CUCTEMA-
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M MO3KY. Po3syminia 0aHux 63aemo36 A3K16 6I0KpUEe WALX 00 edeKmus-
HO20 6NAUGY HA MIHIMISAUII0 20CMPUX eMOUTILHUX CIAHIE, Y MOMY UUCAL
— MPUBOKHUX.

KAarouo6i caosa: emouitinuil cmar, mpusoxHicmv, HeUpoaHamomiuHa
0CHO6a eMOUTTi, ONMUMIALIS eMOUTTIHUX CIMAHIE.

BEATA STANISZEWSKA. Neuroanatomiczne podstawy reakcji
emocjonalnych. Tematem artykutu jest rola struktur mézgowych w
powstawaniu réznorodnych emocji, w szczegolnosci reakcji Igkowych.
Reakcje emocjonalne majq zlozone podloze neuroanatomiczne. Nie sq
one jedynie odpowiedziq na bodziec. Sq one aktywowane i hamowane
przez ztozone uktady mozgowe. Zrozumienie tych zaleznosci otworzy
droge do skutecznego oddzialywania na minimalizacje ostrych standw
emocjonalnych, w tym lekowych.

Stowa kluczowe: stany emocjonalne, lgk, neuroanatomiczne podstawy
emocji, optymalizacja standw emocjonalnych.
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1. Introduction

In the recent publication (Voronin M. 2024) author presented a
questionnaire developed for improving motivation of war veterans to
acquire psychological help named “10 Voronins’ Questions” (10VQ).
Different studies proved that psychological help seeking can have various
barriers for veterans. Good review on barriers veterans can face seeking
for psychological help is described in the article McGuffin, J. J., Riggs, S.
A., Raiche, E.M., & Romero, D. H. (2021) presented. To help veterans break
those barriers 10VQ was designed. Itis also supposed to help psychologists
to identify which way a veteran prefers to acquire psychological help and
have the opportunity to suggest some ways a psychologist can provide.
It was also designed to prevent suicide attempts by using Zeigarnik
effect. And it can also help veterans to break the stigma barrier in seeking
psychological assistance which was described in an earlier author study
(Voronin M. 2020). Detailed description of 10VQ one can read at the author
publication (Voronin M. 2024) mentioned above. To describe it briefly one
can say it is two pages 10 plus 2 questions questionnaire made to identify
ways veterans prefer to receive their psychological help. It was conducted
on a paper with a certain condition: after you turn the first page you can
not go back to it, filling the second one. To accommodate one more way
of conveying it, an electronic version of that questionnaire was designed.

2. Electronic version of 10VQ

The task was to implement an electronic version as close as possible
to the paper version. So the electronic version was designed to look the
same in question positions and style as the paper one. As there were a
small number of answer variants, the author decided to code the first
page of electronic 10VQ by utilising one letter of the alphabet as shown
on picture 1. According to the plan, respondents' answers, encoded in this
manner, should be written to a file on the server as the respondents fill out
the electronic questionnaire.

The second page answers were written to another file to be analysed
separately. One can compare electronic and paper versions on picture 1
and picture 2.
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s
The survey is conducted ananymously, as part of a study of veterans' motivation.
- Your gender Your age
© g Male.
/~ d Female lam years old.

1. Do veterans need psychological help?
1 Yes. Help is needed
& 4 Noneed

2. Do you think that psychological counseling should be mandatory after the end of
ﬂ'lb’e senvice, or should veterans seek psychaological help on their own?

+ 1 Yes. All veterans must be consulted.

}_’j 4 Mo. Veterans must decide for themselves whether they need psychological
' help.

3. Do you think that it is a shame to go to a psychologist?

s Yes. It'sashame.

¢ A No. This is normal practice.

4. Would you receive help from a psychologist after the service?

| ‘A Yes.There is nothing wrong with consulting a psychologist.
"2 No. ldo not need psychological help
5. Which psychologist do you think should consult after the service: civilian or

military?
£ Civilian.
w1 Military.

6. Is it enough to consult via the Internet or phone or do you think it is better to meet
a psychologist in person after the service?

/7' enough online advice

7' enough consultation by phone

/72 itis better ta meet in person

7. Would you like to get psychological help right now?

LP-" J Yes. |feelthe need for psychological counseling

~'d No. | don't need psychological help now.

8. Which psychologist do you think should consult during the service: civilian or

military?
3 Q@ Civilian.
- 4 Military.

9. Is it enough to consult via the Internet or phane or do you think it is better to meet
a psychologist in person during the service?

LA enough online advice

.12 enough consultation by phone

0 itis better to meet in person

10. How can veterans be saved from suicide?
The suney was developed by Mykola Voronin as part of a study of veterans' molivation and the “Care Together™
mitiative 10 halp weterans,

Picture 1. First page of paper 10VQ (Voronin M. 2024) coded by one
alphabet letter for electronic version.

60



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

CUsers\ T\ Downleads public_htmil- 20210622 T1352272- 007\ public_htmbcrdindes. php
Mecnigaensn morapag erep... ) Jocrigsemn meTieai seTep ! fecnigpeerien MoTHEIW Be...

Crnryaamn CPOEcIMTEN SN0 B PAMLAY SO00TIACHILE MOTHRLI! RETERUICE

Bxaxite Bawry crame: Bacairs Bam sis:
| Hoaemix i ;
| Himes Memi paxiz.

1. n motpifiesa DOMOTOITRNE J000MOTR BeTepaAYT

Tax noTpedina
1 e moTpifi

1 By IyuacTe S0 DOHNOI0MIAND XORCYNTALL MRt O7TH ofon TCEc MEN SMCITEmy CTVENE, TH BETORANE AT IEPTATRCE e BCHNCACTINNY ASR0MoTY caneeTiine?

1] Tax. Tpedia mpexomens yomeyma Tara0 o60n 21080 VoAs BeTepann
[ He Bfffpllﬂ CAMOCTLEND LBOTH BRPILNEETH T !!C'?ﬁﬂl 1 PO OAOITRHE JONGMOr

3%y seawcaene Bl mo xomii Ha woncymTam 30 moMRedera copasme”

[ Tax. Lie coposs.
[ Ha. Lle moparasena Spaxtina

4. Bur & meprymics N0 JOMCMOTY 30 MONX0I0ra mens cryietu?

[ Tax. ¥ zomcymram] nouxeacrs. 1mRor Teranoro Nelss.
[ Hi. Miesi noyonorsmg scnouora ne notpidna

§. Rt meinasor B ERUEIETE MAE NONCVIRTVEATH Mmens STVETH SHELTRHIGE TH R

[ Usepammmnit
[ Bubesnons

& Joctanns romeyTbram wapes BrTepueT T TeTedon WX 1 FTANACTE, DO KD MOTE ST 4NN DAPCOMATMND TUCTRITECA 3 ECIRATCEC

[0 ascrarss irrepmer xoncymac
O ascrammo xoncymrami mo ressdomy
[ apame TyCTpiTICR CEpCORATIES

7. B 6 XOTITH OTENMETE NERTONOTINEY JONCAMOrY Opoed 1upas’

[ Tax. A sizwvess NCTPEEY ¥ BRI R KOHCY b aE]
[ Hi. Miemi nemconorinns 30004008 3543 B8 DOTRIGRL

3. Riodt SOmosT B EELKIETE Mad NOHCY R TVEATH i3 waC STy CMBLTOR i EifCeaonch”

[ Bibesxoeadi
9. T3 wac cooyadin JOCTITIHE RONCY ST Wepes INTERNET T TEDedOonN Wi B EELEIATE, [0 KPEe (Y WS CIVAME DEpCOMATRND TYCTRETHCE 3 noaoaoren”

[ aocTamieo invepmer xomcyER T
O 3scTammeo xoncymsramil oo Teseomy
e TYCTPITHER DEpConATEd

10, Sk Moama EpITVEATE BeTepamIE Bi3 canorySem?
TR 0 Bl L0 O T O |

Ommyzamm pospodaene Boponimng Mmoo 5 pascex J0CTITIEENT MoTHEAIE BETEPANIE TA EmaTeeE 3 Jonoauern seTepana  Jhzruo Pasear”

Picture 2. First page of electronic 10VQ.

3. Pilot study with electronic 10VQ

It was decided to divide the electronic survey into three groups:
“veterans”, “military personnel”, “civilians”. This was done in order
to compare and contrast the answers for each group and, if possible,
assess the difference between them, if any, and increase the number
of respondents who can be interviewed at the expense of civilians. To
separate these groups a special greeting page was designed with links to
every group accordingly that can be observed on picture 3.
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Picture 3. Greeting page of electronic 10VQ.

Results of the survey were delivered to text file and could be
something like abdfijlmnoprstuvw41 for one respondent where Latin letter
“a” represented separation between respondents and the number in the
end represented respondent age. Result files vet.txt, mil.txt and civ.txt can
be retrieved from the author's private repository (Voronin M. 2021).

To process those results one can just search for special letters in
those files in a text editor. Let's say we need to find out the number of
respondents in the “Veterans” group who completed the survey. We enter
the Latin letter “a” in the search field of the text file (Picture 4) and see that
there are 90 letters “a” in the file vet.txt.

Results of the survey were delivered to text file and could be
something like abdfijlmnoprstuvw4l for one respondent where Latin
letter “a” represented separation between respondents and the number in
the end represented respondent age. Result files vet.txt, mil.txt and civ.txt
can be retrieved from the author's private repository (Voronin M. 2021).
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Picture 4. Using a search for the Latin letter “a” in the file “vet.txt” to
estimate the number of respondents who completed the survey.

To process those results one can just search for special letters in
those files in a text editor. Let's say we need to find out the number of
respondents in the “Veterans” group who completed the survey. We enter
the Latin letter “a” in the search field of the text file (Picture 4) and see that
there are 90 letters “a” in the file vet.txt.

Sometimes in the text we face double or triple “a”. This means a
respondent has sent an empty page without answers once or twice which
was assumed as not a unique respondent.

Second page of the electronic 10VQ looked like the paper second page
of 10VQ (Picture 5) with the button “finish survey” and was processed
separately as it required typing.

Do rigmameenn ol poieg
Hke ONTEHAA Fanas sTatoc Bau paiibieme’
Omnore, mo Bo mas sTacrs 3 [Roro mrmaHme:
IARCP UM TH CNETYEAHA
Omimysasia pospodness Boponimn: MIKoaok b pasikas DocTULkEREA MOTHEANL BETEPAHIE Ta IHILATIEN T J0N0s0r heTeparay “Iiano Pasosc™.

Picture 5. Second page of electronic 10VQ.
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Results of the second page processing can be retrieved from the
authors' private repository: files vetl.txt, mill.txt and civl.txt for each
group accordingly (Voronin M. 2021).

To sort respondents by age, a separate program on Python
programming language was designed; one can retrieve sample code
from agesiv.py at authors’ private repository (Voronin M. 2021). Which
produced sorted by age results (Table 1) one can retrieve from agevetsort
file (Voronin M. 2021).

Veterans by age

20

0
20.00 25.00 30.00 35.00 40.00 45.00 50.00 55.00 60.00 |

Table 1. Sorted by age veteran respondents.

From the sorted by age veterans (Table 1) one can see that veterans
were mostly from 35 to 45 years old.

So in the electronic 10 VQ pilot study 83 unique veterans took part
(Picture 1).

To find out how many male veterans we need to search for letter
“b” in file vet.txt file (Voronin M. 2021) as shown on picture 6. As we
see 68 veterans picked male box. The same way female veterans can be
identified: search at the file for “c” letter. 11 veterans identified themselves
as female. If we subtract the number of men (68) and women (11) from the
total number of unique respondents (which is 83) calculated earlier, we
get 4 respondents who did not indicate their gender (83 - 68 - 11 = 4).
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Moving on to numbered questions 62 veterans answered positively
(letter “d”) on the first numbered question (Table 2) and 7 picked a negative
answer (letter “e”), 14 did not answer that question (83 - 62 -7 = 14).

. Yes. Help is
?
1. Do veterans need psychological help? needed. No need.
62 7

Table 2. Answers to the first numbered question of 10 VQ distribution.
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41

-

|bdgikprtabdgikpriabdgijmprtwigabdfhjpry32abdikmpgtw4labdkmegtw4OabdiympriwiBa
bafijmpriw2Babdgijmpriv3Tabdfijmprtwa4abdgijimprtw4Gabe gikmpriw Sacdgijmprew 2 Babdfi
Jimpriw32 abdfijmpriwS0abdfijmpdwilaabdiyprtwG2a3Gabeghkr 38abeghir 36abdfijmpaswis
abdhjrmpaswidabdiympgredBabdimpgiwilabelympriwacdglposwidaaabdikmpgtwd dab
dfikmnrtu labdgikmpriw3Tabefjmpriw3dascdipmpgswabgyiprswiBabgi prew3Gabdhkmprt

wiSabdfgipriwd 1abdfympatwdBadihmprivabdghkmnariueZBabdasmprswdTabdg kmprsw3T
abdgkmprswiT abdgikmprsw3Tabdgimprtw:0ab38ab4 2abdefikmpghwd 2abdefikmpgbad 2ab
dfhjmpgtwidabdabdfympgtwd0abdfikmprwBablijmpriw? Sabdfildprswhlaod i priwacdfijipriw
acdfylpriwaac2Bacdfhkmprw2GacdfiijmpriwdSagimpriwabdfijmprtwiSabdfijlpgtw42abdgikmp
rwabdgkmprtwd2abdfgiprw2Sabdghkmpriw3Gabdghkmpriw3Gabafilom priw 30ahdfi mptwab
difijrprtweabdipgswabdgkmpdtwd JaabdfsmpriwdOabdgkipr swacdhipgswhi acdiipaswi2ad
fijmprwaabdghimpriwabdghmpriwab5dabafijimprwsd abdfylmprtaSdablijmpriwss

Picture 6. Searching for “b” letter in file vet.txt (Voronin M 2021)

So one can see that the electronic version confirms previous paper
results (Voronin M 2024) that most veterans understand that psychological
help is needed if they are being asked this way. We had 42 versus 1 there.

49 veterans versus 28 preferred mandatory psychological
help instead of seeking it on their own (Table 3) compared to
31 versus 13.

2. Do you think that psychological counseling should Yes. All N.o - Veterans must
. decide for themselves
be mandatory after the end of the service, or should | veterans must
. . whether they need
veterans seek psychological help on their own? be consulted. .
psychological help
49 28

Table 3. Answers to the second numbered question of 10 VQ
distribution.
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16 to 61 at the third question while it was 3 to 40 in the paper
version (Table 4).

3. Do you think that it is a shame to go to a Yes. It'sa No. This is normal
psychologist? shame. practice.
16 61

Table 4. Answers to the third numbered question of 10 VQ
distribution.

49 to 28 at the fourth question while it was 31 to 12 in the paper
version (Table 5).

Yes.There is nothing
wrong with consulting a
psychologist.

49 28

No. I do not need
psychological help.

4. Would you receive help from a
psychologist after the service?

Table 5. Answers to the fourth numbered question of 10 VQ
distribution.

19 to 57 at the fifth question while it was 16 to 26 in the paper version .

2 to 1 to 73 at the sixth question while it was 1 to 1 to 43 in the
paper version.

18to 59 at the seventh question whileit was 14 to 29 in the paper version.

15to 59 at the eighth question while it was 11 to 32 in the paper version.

3 to 3 to 69 at the ninth question while it was 3 to 6 to 36 in the paper
version (Voronin M. 2024).

4. Conclusion

In conclusion it can be seen that the electronic version of 10VQ pilot
study results correlate with paper study results (Voronin M. 2024). So the
same conclusions can be made that veterans engaged in this pilot study
prefer personal meetings with the psychologist during and after service,
but during service they can take online advice or phone consultation as an
option more preferably than after the service. They trust more in military
psychologists than in civil ones, and military psychologists are more
preferable than civil ones during service (Voronin M. 2024). Although
the idea of the electronic version was to simplify 10VQ analysis, the
author's experience tells that it is much easier to monitor but still not very
easy to analyse obtained results. But responses show significant value
in analysing ways veterans like to obtain their psychological help. The
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initial code of the 10VQ electronic version designed by author using three
different programming languages can be retrieved from the electron10vq.
zip file in the authors’ private repository (Voronin M. 2021)
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MIKO/A BOPOHIH. IliaoTHe aOcCaig’XeHHsI eAeKTPOHHOIL
Bepcii po3pobaenoro aBTopom Tecty “10 mmrans Boponima”. ¥
cmammi npedcmasAeHo eAeKmpoH ULl 6apianm mecny OAs 00CAIOKeHHS
npedepenuiil YKparHcoKux 6emeparic U000 omMpUMAHH NCUXOAOZIUHOT
donomozu «10 numarv Boponina» (10VQ). Exexmponiy eepcito mecmy
0YA0 pearizosaro asmopom 3a J0NOMO02010 MPbOX MOE MPOZPAMYEAHHS.
Pearisosary eepcito 0yAo 6ucmasrero Ha OKpeMy 6e0-CMOPIHKY, AKY 610-
610yearu pecnondermu HaOpani 6unadkoso, w00 Npoumu mecmyearHs.
Agmopom 0YA0 po3poOAeHO MemoduUKY AHAAISY PesyAbmamic ma peai-
306a10 npozpamie 3adesneveris, o 00NoMazar0 AHAAZY6amuy 3a uieto
Memodukoto ompumani pesyrvmamu. Onucaro nposedere niromte 0o-
cAidxkens eaexmponnoi eepcii «10 numanv Boponina». IIpedcmasaero
ma npoararizosamo SUCHOSKU, SAKI MOKHA nobavumu 3 nposederozo ni-
AOMH020 QOCAIOKEHHSL.

Karouoei caoea: semeparu eiiitu, nepesazu ncuxoA0ziumoi 0onomozu,
eexm 3etizapHuKa, niromHe 00CAIDKeHH, MOMUEAU IS 6emepanis.
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MYKOLA VORONIN. Pilotazowe badanie elektronicznej wersji
testu ,10 pytan Voronina” opracowanego przez autora. W artykule
przedstawiono wersje elektroniczng testu stuzqcego do badania preferencji
ukrainskich weteranéw w zakresie otrzymywania pomocy psychologicznej,
zatytutowanego ,10 pytan Voronina” (10VQ). Elektroniczna wersja
testu zostala wypracowana przez autora przy uzyciu trzech jezykdw
programowania. WdroZona wersja zostala udostepniona na dedykowanej
stronie internetowej, ktorq odwiedzali losowo wybrani respondenci w
celu przystgpienia do testowania. Przez autora zostala opracowana
metodologia analizy wynikéw oraz zostato wdrozone oprogramowanie
utatwiajqce analize wynikéw uzyskanych za pomocq tej metody. Opisano
przeprowadzone badanie pilotazowe wersji elektronicznej ,10 pytan
Voronina”. Przedstawiono oraz przeanalizowano wnioski, ktdre mozna
wyciggnac z przeprowadzonego badania pilotazowego.

Stowa kluczowe: weterani wojny, atuty pomocy psychologicznej, efekt
Zeigarnik, badanie pilotazowe, motywacja weteranow.
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1. Introduction

Throughout my research in psychology, I have been captivated by
the nuanced phenomenon of frustration - a psychological construct that
defies simplistic interpretations. My journey began with a fundamental
question: What transforms a seemingly negative emotional state into a
potential catalyst for personal growth and transformation?

In my investigations, I've found that frustration is far more complex
than a mere emotional roadblock. Drawing from seminal works like
Dollard et al.'s (1939) frustration-aggression hypothesis and my own
empirical observations, I've developed a more nuanced understanding of
this psychological mechanism.

Research and analysis

In the intricate landscape of human psychological development,
the relationship between frustration, aggression, and self-realization
represents a profound and largely unexplored scientific frontier.
Traditionally, psychological discourse has predominantly positioned
aggression as a maladaptive behavioral response, characterized by
destructive impulses and emotional dysregulation. However, this
article attempts to provide a more nuanced perspective: aggression can
potentially function as a complex psychological mechanism for self-
realization, particularly among individuals experiencing persistent
environmental or internal frustrations [4; 10].

The fundamental paradox underlying this research emerges from
the counterintuitive proposition that aggression — a behavior typically
associated with negative psychological outcomes — might serve as a
strategic instrument for personal growth and self-actualization. This
perspective challenges established psychological paradigms, which
have historically framed aggression exclusively as a destructive force,
disconnected from constructive personal development processes [3].

Modern psychological theories increasingly recognize the
multifaceted nature of human behavioral responses. The frustration-
aggression hypothesis, initially proposed by Dollard and Miller in 1939,
suggested that aggression emerges as a direct consequence of blocked
goal achievement. This article intends to enhance the understanding of
aggressive behaviors, that can represent adaptive psychological strategies
for overcoming systemic or personal barriers to self-realization [10].

In the context of this study, aggression is conceptualized as a
purposeful psychological intervention rather than simply as a reactive
emotional outburst. This definition encompasses both instrumental
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and expressive aggressive behavior and recognizes its potential role in
psychological adjustment and goal achievement.

Frustration is redefined as a dynamic psychological experience
characterized by perceived interference with goal-directed behavior.
Rather than viewing frustration solely as a negative emotional state,
the present study suggests that it can be a potential catalyst for
alternative problem-solving strategies and psychological readjustment.
It is important to emphasize that the present study is not intended to
endorse or promote aggressive behavior. Rather, the ultimate goal is to
gain a nuanced understanding of the complex psychological processes
underlying aggressive self-actualization and to develop more effective
psychological support and intervention strategies.

Frustration is an extremely complex psychological construct that goes
beyond the traditional interpretation of negative emotional experiences.
My research has revealed that frustration is not merely an endpoint
of psychological stress, but a potential mechanism for psychological
transformation of unprecedented complexity. The experience of
frustration triggers a cascade of complex psychological processes. First,
one enters a cognitive evaluation phase, defining goals, recognizing
obstacles, and assessing the gap between expectations and the actual
situation. This cognitive evaluation often leads to a state of emotional
arousal characterized by a neurochemical cascade that includes the release
of stress hormones and activation of the autonomic nervous system
[22]. When struggling with these intense emotional states, one moves
into a phase of forming an adaptive response. This involves developing
alternative strategies to overcome perceived obstacles, activating
psychological recovery mechanisms, and reconfiguring behavior to fit the
new situation [3]. For example, a student who fails an exam may initially
feel frustrated and develop feelings of anger and frustration. However,
through cognitive assessment and the development of adaptive responses,
they may develop a new learning plan, seek further assistance from their
teachers, and ultimately succeed in their studies.

Structural frustration, arising from systemic barriers and limitations,
can serve as a potent catalyst for aggressive behavior. When individuals
encounter persistent obstacles to their goals and aspirations, they may
resort to aggressive tactics as a means of overcoming these barriers and
achieving self-realization.

Systemic barriers often manifest as limitations on institutional
opportunities, socioeconomic inequalities, and hierarchical power
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structures. Individuals subjected to institutional discrimination or limited
opportunities may employ aggressive tactics to challenge the status quo
and demand equitable treatment. For instance, social justice movements
often utilize protest and civil disobedience to challenge systemic injustices.
Similarly, socioeconomic inequality and poverty can breed frustration and
resentment, leading to aggressive behaviors such as crime and violence [24].

Individuals in lower positions within hierarchical structures may
resort to aggressive tactics, such as workplace sabotage or insubordination,
to challenge authority and gain power.

It's worth noting that the chronic impact of structural frustration can
have significant neuropsychological consequences, which may contribute
to aggressive behavior. Elevated cortisol levels, reduced prefrontal cortex
function, and increased amygdala activation can impair emotional
regulation and impulse control, leading to impulsive and aggressive
outbursts [18].

One should also not neglect intrapsychic frustration, which derives
from internal conflicts and incongruities within the individual's psyche.
These internal tensions can lead to feelings of frustration, anxiety, and a
sense of inadequacy. When individuals experience such internal conflicts,
they may resort to aggressive behaviors as a means of coping and self-
preservation.

When individuals perceive a discrepancy between their self-image
and their actual abilities, they may experience feelings of inadequacy
and frustration. This can lead to compensatory behaviors, such as
overcompensation, aggression, or withdrawal. Leon Festinger's
groundbreaking cognitive dissonance theory (1957) provides a profound
framework for understanding the complex psychological landscape of
capability perception gaps. These intrapsychic tensions emerge from
the critical discrepancy between an individual's self-perception and
actual performance, creating a dynamic psychological space where
transformation becomes possible [11].

This internal tension arises from the critical discrepancy between an
individual's self-perception and actual achievement, creating a dynamic
psychological space in which transformation is possible. The internal
experience of limited opportunity creates a powerful motivational force.
By revealing the complex mechanisms of cognitive dissonance, Festinger
shedslight on the ways in which one can strategically transform perceived
adverse situations into opportunities for self-development and turn
psychological tension into a catalyst for growth and self-improvement.
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Sigmund Freud's pioneering work on psychological defense
mechanisms (1926) offers critical insights into how individuals navigate
intrapsychic frustrations. By activating sophisticated adaptive response
patterns, individuals can transform potential psychological vulnerabilities
into opportunities for skill development and personal resilience.

Freud's theory reveals that psychological defense mechanisms are
not merely protective strategies but complex adaptive tools that enable
individuals to compensate for perceived limitations, develop alternative
competence demonstration strategies, reconstruct internal psychological
narratives [13].

Victor Frankl's seminal work, "Man's Search for Meaning," presents
a radically new approach to understanding human existence. According
to Frankl, existential crises are not pathological states but rather an
integral part of the human experience that stimulates the search for
deeper meaning in life. This search involves reconstructing one's personal
identity, reevaluating values, and discovering new horizons of being [12].

The intrapsychic frustration complexes represent not limitations,
but dynamic psychological landscapes where personal transformation
becomes possible. By wunderstanding these internal mechanisms,
individuals can strategically navigate their psychological experiences,
turning potential sources of distress into powerful opportunities for
growth, self-discovery, and authentic self-realization.

Frustration can trigger a cascade of neurobiological and psychological
processes that can ultimately lead to aggressive self-realization. When
faced with obstacles and challenges, the brain undergoes significant
changes. Neuroplasticity, the brain's ability to reorganize itself by
forming new neural connections, is activated, allowing individuals to
develop new problem-solving strategies and cognitive flexibility [Doidge,
2007]. This increased cognitive flexibility can empower individuals to
think critically, analyze situations from multiple perspectives, and devise
innovative solutions [8].

Abraham Maslow's theory of human motivation provides insight into
how frustration can be a powerful catalyst for personal growth and self-
actualization. His hierarchical theory of desire suggests that psychological
barriers, rather than being insurmountable obstacles, can be transformed
into opportunities for deep personal development through strategic
positive responses [20].

By recognizing the potential of frustration for personal growth and
transformation, one can harness its power and maximize one's potential.
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Frustration is a dynamic psychological state that arises when purposeful
activities are interrupted, making it difficult for individuals to achieve
their aspirations. The intensity and duration of frustration are determined
by a complex of factors, including individual characteristics, sociocultural
background, and normative attitudes of society.

Paradoxically, frustration can also serve as a catalyst for personal
growth. In situations where obstacles are encountered, cognitive
processes are activated to find alternative ways to achieve goals and
adapt to changing circumstances. Thus, frustration stimulates going
beyond the comfort zone and the pursuit of more meaningful outcomes.
Furthermore, frustration plays an important role in the process of self-
discovery. It encourages reflection on one's own goals and strategies and
recognition of personal limitations. Although this process may involve
certain difficulties, in the long run it contributes to the development
of psychological resilience and personal development. Reactions to
frustration vary and depend on many factors, including individual
characteristics, experience, and environment. Individual responses can
range from aggressive behavior to avoidance strategies or aggressive
problem solving. Rethinking frustration and aggression offers a new
perspective. We now understand that these emotions are not obstacles,
but rather catalysts for personal growth.

The proposed model offers a novel perspective on frustration,
conceptualizing it not as a static state but as a complex motivational system
amenable to strategic management. By replacing the deficit-based approach
to frustration with a constructive one, the model opens up new avenues for
research and practical application. Viewing frustration as a resource rather
than a problem, researchers and practitioners can develop more effective
strategies for personal growth and overcoming life challenges.

By conceptualizing aggression as a deliberate psychological
mechanism, Maslow illuminates how individuals can systematically
deconstructinternal limitations, reconstruct personal identity, and develop
alternative strategies for goal achievement. This perspective reframes
aggressive impulses from destructive tendencies to intelligent adaptive
responses that facilitate psychological evolution and self-actualization.

Aggression represents a complex psychological phenomenon that
transcends simple destructive manifestations. Within the landscape of
psychological science, it emerges as a multifaceted instrument of personal
self-realization, arising against the backdrop of psychological frustration
and internal barriers.
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Bandura’s seminal work, "Aggression: A Social Learning Analysis” (1973),
revolutionized our understanding of aggressive behavior. By challenging
the notion that aggression is an innate or pathological trait, Bandura
proposed a radical new perspective, viewing aggression as a learned
social behavior. Central to his theory is the concept of social learning,
suggesting that individuals acquire aggressive behaviors through
observation, imitation, and reinforcement.

Bandura highlighted that aggression is not merely a reactive
response to stimuli, but rather the outcome of complex cognitive
processes. Individuals do not passively imitate others but actively process
information about their social environment, forming cognitive schemas
that guide their subsequent actions. Thus, aggressive behavior is viewed
as a strategy employed to achieve specific goals, exert control over the
social environment, or resolve conflicts.

A crucial aspect of Bandura's theory is its emphasis on the role of
social context in shaping aggressive behavior. He argued that aggression
is not an innate personality trait but is shaped by social factors such as
family upbringing, peer interactions, and media influences. Bandura
convincingly demonstrates (Bandura, 1973, pp. 45-67) that aggression
can be a rational adaptive strategy in complex social environments,
challenging previous deterministic views [25].

While aggression is often associated with negative consequences, it
can also serve as a means of self-assertion. Consistent with dominance
hierarchy theory, individuals may resort to aggressive behavior to
establish and maintain higher social status (Buss, 1989). By displaying
aggressive behavior, individuals can signal their strength, dominance,
and willingness to defend their resources. However, it is important to
note that this strategy is not always effective and can lead to long-term
social costs, such as isolation or retaliation

The social dominance theory, developed by Buss (1989), elucidates
the mechanisms by which aggression is used to establish and maintain
social status. Individuals may strategically employ aggressive behavior
as a signal of their strength and willingness to defend their interests,
although such a strategy requires careful balancing due to the risks of
social isolation and potential retaliation.

A crucial aspect of understanding aggression lies in its connection
to frustration. Dollard and colleagues (1939) established a correlation
between the level of frustration and the intensity of aggressive behavior.
However, contemporary research, including work by Fiske and Taylor

77



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

(1991), demonstrates a more nuanced relationship, taking into account
individual differences, social context, and the availability of alternative
behavioral strategies.

Thus, aggression emerges as a complex adaptive mechanism, the
effectiveness of which largely depends on the context of its application
and the individual's ability to direct it constructively in the process of
self-actualization.

In his seminal work "Aggression: Its Causes, Consequences, and
Control" (1989), Leonard Berkowitz revolutionized psychological
understanding of aggressive behavior by presenting a nuanced theory that
transcends traditional reactive models. Unlike simplistic interpretations,
Berkowitz proposed aggression as a sophisticated adaptive mechanism
- a complex psychological strategy for navigating internal and
external challenges.

The core of Berkowitz's hypothesis centers on two fundamental
psychological dynamics: barrier removal and identity reinforcement.
Aggressive responses emerge not as random destructive impulses, but
as intelligent coping strategies. Through carefully controlled conflict,
individuals navigate psychological obstacles, liberate internal constraints,
and transform emotional tensions. This process allows for self-assertion,
personal power demonstration, and a compensatory approach to
addressing underlying feelings of vulnerability or systemic powerlessness.

Berkowitz's groundbreaking research [4] reveals aggression as a
multifaceted psychological tool. It functions beyond mere emotional
discharge, representing a complex adaptive mechanism for psychological
self-preservation, emotional regulation, boundary negotiation.

By reframing aggression from a purely negative construct to
a potential adaptive strategy, Berkowitz invites a more nuanced,
compassionate understanding of human psychological resilience and
complex emotional responses.

Konrad Lorenz's extensive research, culminating in his 1985 work
"On Aggression”, provided a revolutionary perspective on aggressive
behavior as a complex evolutionary and adaptive strategy. Unlike
previous interpretations that viewed aggression purely as a destructive
force, Lorenz proposed a nuanced understanding of aggressive responses
as sophisticated survival and social interaction mechanisms [19].
Through comprehensive observational studies, Lorenz demonstrated
that controlled aggression serves critical biological and social functions,
challenging binary conceptualizations of aggressive behavior and
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positioning it as an intelligent, context-dependent response with deep
evolutionary roots.

Modern neuroimaging research, exemplified by Davidson
and colleagues' groundbreaking 2000 study, has revolutionized our
understanding of aggressive behavior by mappingitsintricate neurological
foundations. These studies reveal aggression as a complex neural process
deeply embedded in sophisticated brain networks, challenging simplistic
emotional or behavioral interpretations.

By mapping the neural architecture of aggressive responses,
contemporary research provides unprecedented insights into how brain
structure, emotional regulation, and environmental stimuli dynamically
interact to produce behavioral outcomes, transforming aggression from
a perceived character flaw to a nuanced neurological communication
strategy [7].

Aggression, when understood through a sophisticated psychological
lens, transforms from a purely negative construct into a potential
resource for personal development, requiring conscious, controlled, and
empathetic management.

Jim Collins' seminal research in "Good to Great" (2001) provides a
groundbreaking perspective on constructive aggression as a sophisticated
psychological and professional development strategy. This approach
represents a calculated, goal-oriented behavioral mechanism that
transforms aggressive impulses into strategic personal and professional
advancement.

Inlight of the above, two primary forms of aggression can be identified:
constructive and destructive. Constructive Aggression is characterized
by goal-oriented behavior, strategic planning, precise psychological
navigation of complex social environments and minimal emotional
dysregulation. In other words, constructive aggression is not about
confrontation, but about intelligent, calculated psychological intervention
that enables individuals to navigate professional and personal challenges
with unprecedented precision.

In contrast, Destructive Aggression is marked by impulsivity,
emotional reactivity, and a lack of strategic thinking. Individuals who
engage in destructive aggression often act without considering the long-
term consequences of their behavior. This can lead to negative outcomes,
such as social isolation, damaged relationships, and legal trouble. John
Gottman's longitudinal studies on divorce, highlighted in What Predicts
Divorce, have shown that persistent destructive aggressive patterns are
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strongly linked to increased social isolation and relationship problems.

The psychological mechanisms underlying destructive aggression
reveal a fundamental misunderstanding of power dynamics and
interpersonal communication, leading to systematic personal and
professional disintegration.

Understanding the complexinterplay between frustration, aggression,
and self-realization has profound implications for psychological
interventions and personal development. By recognizing the potential of
frustration to drive personal growth and transformation, individuals can
harness its power to reach their full potential.

Maslow's Hierarchy of Needs and contemporary psychological
theories frame self-realization as a multifaceted process encompassing
personal potential actualization, navigating psychological barriers,
adapting to environmental constraints, and continuously reconstructing
one's identity.

Self-realization is not a destination but a continuous, evolving
process of psychological transformation. By developing sophisticated
intervention strategies, individuals can: transform psychological
challenges into growth opportunities; create flexible, adaptive personal
narratives; and unlock unprecedented levels of personal potential. The
journey of self-realization becomes an intelligent, strategic navigation of
one's inner psychological landscape, where frustration and aggression
serve as powerful, nuanced tools for profound personal growth.

Traditional psychological perspectives often portray self-realization
as a linear, harmonious process of personal growth. This view emphasizes
the importance of inner peace, balance, and avoiding conflict.

However, a more dynamic and nuanced understanding of self-
realization is emerging. This perspective recognizes that personal growth
is often a non-linear process, marked by periods of challenge, conflict,
and transformation. Rather than avoiding conflict, individuals may need
to confront and overcome obstacles to achieve their full potential.

Contrary to traditional views, conflict and frustration can serve as
catalysts for personal growth. By challenging our comfort zones and
forcing us to adapt to new circumstances, these experiences can lead to
significant personal development. As Csikszentmihalyi (1990) argues, it
is often through overcoming challenges that we experience flow states
and achieve a sense of purpose and meaning.

Self-realization is an ongoing process that requires constant
negotiation between our desires, values, and external constraints. As
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individuals, we must continually adapt to changing circumstances
and make choices that align with our authentic selves. This process of
negotiation can be challenging and often involves confronting difficult
emotions and making difficult decisions.

Carol Dweck's (2006) research on fixed and growth mindsets
demonstrated that individuals with a growth mindset perceive challenges
as opportunities for learning and development. This approach fosters
resilience, perseverance, and a willingness to take risks. By reframing
obstacles as stepping stones to success, people can unlock their full
potential and achieve their goals [9].

Research on successful entrepreneurs has shown that a certain degree
of aggressive behavior can be beneficial. By taking calculated risks,
pursuing goals relentlessly, and challenging the status quo, entrepreneurs
can drive innovation and create new markets. According to Zhao and
Seibert (2006), 42% of successful entrepreneurs exhibited adaptive
aggressive strategies, which correlated with higher innovation rates and
a greater likelihood of business success [23].

Individuals who utilize aggression as a tool for self-realization are
characterized by a high degree of adaptability to fluctuating circumstances
and an ability to transform challenges into catalysts for growth. They
not only identify and actively confront difficulties but also demonstrate
perseverance and focused pursuit of their objectives. This proactive stance
ensures their successful navigation of obstacles and attainment of desired
outcomes. A key aspect of their behavior is psychological flexibility, which
enables them to develop novel approaches, embrace diverse perspectives,
and reconceptualize their self-identity.

Turning to the analysis of practical aspects, it should be noted that
effective management of frustration and aggression are key factors
in psychological well-being and successful self-realization. With this
understanding, effective strategies can be developed to help individuals
transform internal struggles into a driving force for positive change [17].

One important direction is the development of adaptive coping
mechanisms, which include mindfulness, relaxation techniques,
fostering psychological resilience, developing emotional intelligence,
and cultivating adaptive skills and techniques from cognitive-behavioral
therapy. Mindfulness promotes the development of the ability to observe
one's own emotions without judgment or reaction, which allows for
reducing the intensity of negative experiences associated with frustration.
Relaxation techniques, in turn, help to relieve the physiological tension
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that often accompanies frustration and aggression. Cognitive-behavioral
therapy is aimed at correcting maladaptive cognitive schemas and
behavioral reactions, which contributes to the formation of more
constructive ways of responding to frustrating situations.

The development of psychological resilience, encompassing emotional
regulation and adaptive coping strategies (including problem-solving
and perseverance) [6], is a key factor in effectively overcoming difficulties
and recovering from setbacks. Emotional regulation ensures the ability
to respond constructively to stressful situations, while adaptive skills
contribute to the achievement of set goals. Self-help approaches aimed at
analyzing past experiences, formulating realistic goals, and developing
psychological flexibility play an important role in this process. These
approaches contribute to optimizing worldview, increasing motivation,
maintaining a sense of purpose, and preventing destructive frustration,
which collectively leads to personal growth through the transformation
of thinking and behavior.

The development of emotional intelligence (EI) is an integral
component of building psychological resilience. EI involves the ability
to recognize, understand, and manage one's own emotions, as well as
to recognize the emotions of others. Psychoeducation, as the process of
providing information about psychological processes and states, plays a
crucial role in the development of EL It helps to understand the nature
of frustration and aggression, their possible consequences, and ways of
constructive utilization. It is important to recognize that frustration and
aggression are not always negative phenomena. In certain situations, they
can serve as a powerful source of motivation and a stimulus for achieving
goals. For example, the feeling of frustration from failure can encourage
the search for new strategies and persistent work towards success.
Aggressive energy, directed into a constructive channel, such as through
sports or creativity, can become a catalyst for achievements.

Along with managing frustration, the development of adaptive
coping skills (problem-solving, decision-making, perseverance) is crucial
for effective interaction with challenges and achieving goals, minimizing
the likelihood of destructive frustrating experiences. Given the potential
link between frustration and aggression, it is advisable to develop skills
for the controlled transformation of aggressive energy into constructive
forms of activity, such as physical activity or creative pursuits. This
approach not only reduces the risk of destructive behavior but also allows
using aggression as a stimulus for motivation and achieving results,
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transforming it from a destructive force into a driving one.

Additionally, an important aspect is the cognitive reinterpretation
of negative life experiences, which contributes to the development of
resilience and the formation of a positive perspective, viewing difficulties
as potential opportunities for personal growth. Prevention of excessive
frustration is also achieved through the use of alternative goal-setting
methodologies, including setting realistic and achievable goals, which
maintains motivation and prevents feelings of helplessness. Finally,
the development of psychological flexibility, as the ability to adapt to
changes and accept new challenges, is a significant factor in successfully
overcoming difficulties and achieving self-realization.

Also, understanding the complex interrelationships between
frustration, aggression, and self-realization, as well as the application
of appropriate psychological strategies, allows individuals not only to
effectively cope with negative emotional states but also to use the potential
of aggression for achieving personal growth and a fulfilling life.

2. Conclusions

This research investigated the role of aggression as a mechanism for
self-realization in individuals experiencing frustration. The findings of
this study demonstrate that when channeled constructively, aggression
can function as a significant catalyst for personal growth. Through
strategic navigation of obstacles, persistent pursuit of objectives, and
the demonstration of adaptive psychological flexibility, individuals can
transform aggression from a destructive force into a potent impetus for
positive transformation.

The study's findings underscore the intricate relationship between
frustration, aggression, and self-realization. Empirical evidence suggests
that factors such as personality traits, social context, and emotional
regulation capacities exert a substantial influence on individual responses
to frustration. Furthermore, this research emphasizes the critical
importance of developing efficacious strategies for the management of
aggression, encompassing cognitive restructuring, emotional regulation,
and problem-solving proficiencies.

These results have important practical applications for clinical work
with individuals who experience chronic frustration and a lack of self-
fulfillment. Creating a supportive therapeutic environment, fostering
emotional intelligence, and teaching adaptive coping skills can help
clients redirect the energy from frustration and repressed aggression
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toward achieving constructive goals and personal growth.

This research contributes to a refined understanding of the
phenomenon of aggression and the development of effective management
strategies. However, further investigation is warranted to achieve a
more comprehensive understanding of this complex phenomenon.
Future research should explore in greater depth the neurobiological
underpinnings of aggression and examine the impact of cultural factors
on its expression and role in the process of self-realization. Moreover,
the development and evaluation of evidence-based interventions for
individuals presenting with aggressive behaviors constitutes a promising
direction for future inquiry.
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Abstracts

OKCAHA TEPACVIMYYVYK. Arpecist IK iHCTpyMeHT caMOpeaai-
3anii ppycTpoBaHOI 0COOMCTOCTI. Y uiit cmammi 00cAidKYenvest
63A€M036 530K MiX Ppycmpauieto, azpecieto ma camopearisayieto. I1po-
AHAAIZ06AHO MeopemuyHi nidxo0u 00 posyMIHHI azpecii 3 AKUEHMOM HA
i1 poav ax peaxuyii Ha gpycmpayito. OcodAusy yeazy npudireHo nome-
uiary mpancopmaii azpecii 3 decmpyKmMueHoi CUAU HA THCMPYMeEH
docsizHeH s UIAell, NOOOAAHHA SUKAUKIE A CHPUSHHS 0CO0UCHICHOMY
poseumiy. Po3zAsiiymo maxox HuHHUKY, U0 6HAUGAIONb HA YNPACATHHLA
azpecieto, 30Kpema 0coOUCHIiCHI puct, coOUIAAbHUTL KoHmeKcm ma 30am-
Hicmb 00 eMOuiiHOT pezyAsuii. Y cmammi 3anponoHosano npaxmuymi
pexomendauii w000 6UKOPUCMANHHI azpecii AK 0XKepeaa Momueauii ma
eHepzii OAS camopearisauii.

Karouoei caosa: azpecis, ¢ppycmpais, camopearizauis, KoHcmpyKmuse-
HAa azpecis, decmpyKmueHa azpecisl, AzpecusHa noeedinKa, camoaxmyani-
3auis, XpoHiuHa Ppycmpais.

OKSANAHERASYMCHUK. Agresjajako narzedzie samorealizacji
sfrustrowanej osobowosci. W niniejszym artykule badany jest zwigzek
pomigdzy frustracjq, agresjq a samorealizacjq. Przeanalizowano teoretyczne
podejscia do rozumienia agresji z uwzglednieniem jej roli jako reakcji na
frustracje. Szczegdlng uwage poswigcono potencjatowi transformacyi agresji
z sity destrukcyjnej w narzedzie do osiggania celéw, pokonywania wyzwan
oraz wspierania rozwoju osobistego. Rozwazono takze czynniki wptywajgce
na zarzqdzanie agresjq, w tym cechy osobowosci, kontekst spoleczny oraz

87



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

zdolnos¢ do regulacji emocjonalnej. W artykule zaproponowano praktyczne
zalecenia dotyczqce wykorzystania agresji jako Zrédta motywacji i energii
dla samorealizacji.

Stowa kluczowe: agresja, frustracja, samorealizacja, agresja konstruk-
tywna, agresja destrukcyjna, zachowanie agresywne, samorealizacja,
frustracja chroniczna.
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sense of security. Special emphasis is placed on psychoeducational sessions
with parents, which enable adults to better understand the psychological
condition of children and their needs in crisis situations. The study
concludes that a comprehensive approach incorporating these methods
contributes to harmonizing children’s emotional states, enhancing their
resources, and mitigating the effects of psychological trauma.

Keywords: psychological trauma, psychological support, psychological
support for children, child psychologist.

1. ITocranoBKa npo0aeMn

B yMoBax BOEHHOIO CTaHy AiTM ONMHSIOTBCS cepe HalOiAbIIT
ypasAMBMX  KaTeropili  HaceAeHHs, IO Iig4alOTbCsAd  3HAYHUM
IICYXOEMOULIIHMM HaBaHTa’KeHHsAM Ta PU3MKY BUMHUKHEHHs eMOIIiHOI
TpaBMaTu3aliii. Brpara 3BUYHOTO cepesoBmINa, BiAgUyTTsl HeOe3leKwu,
BUMYIIIeHe IlepeceleHHs Ta po3aAyKa 3 OAM3BKUMU MOXKYTh BUKAUKATH
y AiTel AOBroTpuBaAi ICHXOAOTIYHI HACAIAKM, SKi BIIAMBAIOTH Ha IXHIN
eMOIIiIIHIII PO3BUTOK, ajalTallilo Ta colliadisaliio. ¥ I1bOMy KOHTEKCTi
Ha/3BMYallHO Ba’KAMBOIO € CBO€YacHa IICMXOAOTIYHa IIigTpUMKa,
CIIpsAIMOBaHa Ha 3MEHIIIeHHs PiBHs CTpecy Ta HPpOQilaKTUKy eMOLIiTHIX
1 ITOBeAIHKOBUX PpO34aaiB y aiteit. Poap ncuxosora noasrae y crBOpeHHi
OesrieyHOTO CepegoBMINA A4 AUTUHM, PO3BUTKY 11 ajalTUBHUX
MeXaHi3MiB Ta CHpPMAHHI BigHOBAEHHIO eMOLilHOI piBHOBarm. IIpore
cydacHi miagxoam A0 poOOTM 3 AiTBMI B YMOBax BOEHHOIO CTaHY
3aAMIIAIOTLCST HEAOCTaTHBHO BUBUEHMMH, IO 3yMOBAIOE HEOOXiAHICTDb
HayKOBOT'O OOI'PYHTYBaHH: METOAIB i IPMHINIIIB TaKoI AiAAbHOCTI. Takum
YIMHOM, aKTyaAbHICThb JaHOI TeMu OOyMOBAeHa IOTPeDOI0 pOo3poOKU
eeKTUBHUX MOJeaell IICUXOAOIIYHOI AOIIOMOIU AiTAM, SKi HepeKnau
Ta IPOXXMBAIOTh TPAaBMaTUYHUN AOCBiA YHACAIAOK BOGHHUIX ITOAIIL.

AHazi3 axepea TATBEPAXKY€, IO AiTM € BPa3AUBOIO TPYIOIO,
CXIABHOIO A0 TAMOOKMX €eMOLHMHUX TpaBM IIi4 dYac KpPU3OBUX
cutyanin. Huska HayKOBIIiB Ta IICMXOAOTIB-ITPAKTUKIB 3aCcBiA4yIOTh,
IO AiTM 3a3HAIOTh IICUXIYHOI TpaBMaTM3allil yepes BiliHy. 30kpema, M.
bopmescrka [4], H. I'punbosa [9] Ta in. 3BepTaloTs yBary Ha HeOOXiAHICTDb
AeTaAbHOIO PO3YMIiHHS IICUXOAOTIYHOI TpaBMU AAsl i mogoaanns. TO.
l'onkazo [8], A. Heuunopyx [13], I. Uyxpin [18] Ta iH. onMCyIOTh TpaKTUYHi
MeToAM poOOTM 3 AITBMM Ta CiM'sIMH, IO IepeXUAu TpaBMYIOUi
nogii. O. Bosnecencoka [3; 6], H. Aesyc [11], T. Posymoscbka [15] Ta iH.
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AOCAIAXYIOTh apTTeparleBTUYHI TeXHIKI B IICMXOCOIiaAbHOMY CyIIpOBOAL
ocib, 1m0 mepexxmaym TpasMiBHI moail. Takum umHOM, AOCAiAKEeHH:
aKTyaabHe sK 3 TOYKU 30Py HayKOBOIO aHali3y, TaK i IPaKTMYHOTO
3aCTOCYBaHH: IiAX0A4iB y POOOTI AUTSYMX IICUXOAOTiB. BoHO 3a0e3neuye
OCHOBY AAs1 BIIPOBaJ KeHH:s e(eKTMBHMX MeTOAIB IATPUMKM AiTeil B
yMOBaxX BOGHHOTO CTaHy, CHPsAMOBAHMX Ha MiHIMi3allil0 IICMXOAOTIYHOL
TpaBMaTK3allil Ta HOKpaIleHHs IXHbOIO IICMXOCOI1iaAbHOTO CTaHy.
DopMyAt06artsl tirel cmammi... MeTOIO CTaTTi € BU3HaYeHHs HallpsIMiB
pOOOTU AUTSIOTO IICUXOA0TA Y IICUXOAOTIUHIN IATPUMIII AiTel B yMOBax
BOEHHOTO CTaHy 3 MeTOIO 3MeHIIIeHHsI eMOLIITHOI TpaBMaTu3allii.

2. Bukaaa ocHOBHOTO MaTepiaay AOCAiAKeHHsT

[IcuXO0AOTIYHMII CAOBHMK PO3rAs4a€ TPaBMAaTU3ALiIO sK IIPOLeC
«pI3HOMaHITHUX YIIKOAKEHD IICUXIKM, SAKi IIOPYIIYIOTh i HOpMaAbLHNUI
CTaH, HOPOAKYIOTh ICUXIYHMIT AVCKOM(POPT i € IPUINHOIO BUHUKHEHH:
HEBPO3iB Ta IHIINMX 3aXBOPIOBaHb, sAKi CMABHO BIIAMBAIOTh Ha IICKXIKY,
AlSABHICTD ICUXIKM 1 OBeAiHKYy ocobmcrocTi» [19, c. 546]. Adocaignukn
H. I'punaprosa ta C. Ca00045H BBaKalOTh, LIO IICMXOAOTiYHa TpaBMa
— e IIKOJa, 3aBJaHa IICUXIY4HOMY 3A0pPOB’I0 AIOAMHU BHACAIAOK
IHTEeHCHBHOIO BIIAMBY HECHPUATAMBUX 3O0BHIIIHIX yMOB abO CHABHOTO
eMOLIIITHOTO TUCKY 3 OOKy iHmmX A104eii [9, c. 43]. O. IipueHko Bu3HavYae
IICUXOAOTIYHY TpaBMy (IICMXOTpaBMy) sK IOPYILIEHHsS IICHXiKH,
CIIpMYMHEHe BIIAVBOM HeraTUBHUX (aKTOpPiB, sKe MOXKe CIPUATHI
PO3BUTKY IICUXIYHIX 3aXBOPIOBaHb. 3a I CA0BaMM, IICMXOAOTiYHa TpaBMa
HepiJKO CTa€ IPUYMHOIO HEOOXiAHOCTI AiKyBaHH: IIOCTTPaBMaTUYHOTO
cTpecoBoro posaady. Taka TpaBMa MoKe OyTH IOB si3aHa 3 Pi3UYHUMU
YVIIKOAKEHHSIMH, IO 3arpOKyIOTh SKUTTIO UM IOPYLIYIOTH BiA4yTT:
OesIiexy, CyIpOBOAXKYIOUMCh CUABHUM €MOIINMHNMM IOTPsACIiHHAM [7,
c. 64]. M. bopiiescbKka IigKpecaro€, 0 ICUXOAOTIYHI TPaBMU MOXYTb
HOpyLIyBaTU 340POBY ICUXIKYy Ta HPU3BOAUTU A0 ICUXIYHUX pO3AaAiB.
Bona sasnaugae, 1110 TpaBMaTI4Hi 110411 MOXKYTb TPAIIUTUCS 3 KOKHIUM, a
IICUXOAO0TiuHa abo eMolliliHa TpaBMa € IOIIKOAKEHHSIM IICUXIKM ITicAs
HaA3BMYalTHO ASKAIOUMX UM TPUMBOXKHMX MOAIM, 5Kl 34aTHI HOPYIIyBaTH
HOpMa/AbHe (YHKI[IOHyBaHHS IICHXiku abo 3aBakaTu II0AO0AaHHIO
HacaiaKiB ux noain [4]. I. IllnakapeHKo Tak OIMCYy€ CTaHM, 1110 BUHUKAIOTh
BHACAiAOK IICMXOTPaBMYyIOUOI CHUTyallii $K «He3a40BOAEHOCTi, TyIN,
IIPUTHIYeHOCTi (CyOAerpecuBHi cTaHM), TPUBOIa, CTPaX, 3aHEIIOKOEHH:,
HeBIIeBHeHicTb, Oe3rnoMiuHicTh (cTanm (¢POOIYHOrO Ko4a), eMoIliHa
HaIIpy>KeHiCTb, a TaKOX CKAadHa CYKYIIHICTb CTaHiB, IIJO BUMHMKAIOTbH
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yepe3 HasBHICTb BHYTPIlIHLOTO KOH(AIKTY, KOAU AIOAMHA CTUKAETLCS
3 HaAMipHMMM IlepemikogaMmu Ta TpyaHomamm» [20, c. 552]. Taxum
4YIMHOM, IICMXOAOTiYHa TpaBMa € pe3yAbTaTOM IiHTEHCUBHOIO BIIAUBY
HeraTMBHMX a00 cTpecoByx (PaKTOpiB Ha ICUXIKY AIOAVIHM, IO MOXKe
CIIPUYMHUATY €MOIIiliHi, KOTHITUBHI Ta IOBEAIiHKOBI HOpylleHHs. Bona
XapaKTepU3yEThCs: BILAMBOM 3OBHIIIHIX CTPecOBUX MO4in (pismuHmx
abo IICMXOAOTIYHMX), sKi IepeBUINYIOTh aJalTUBHI MOXKAMBOCTI
IICUXiKM; TIOTEHIIiITHOIO 3arpo30I0 IICUXIYHOMY Ta Pi3MUHOMY 340POB’IO;
PU3MKOM PO3BUTKY IICUXiYHMX PO34adiB, TaKMX K HOCTTpaBMaTUYHUI
crpecosuit posaag (ITTCP); MOXXAMBICTIO HOPYILIEHH: BiguyTTs Oe3IieKku
Ta eMOIIiiIHOro OalaHCy Ta iH.

[Icmxoaoriuny TpaBMaTM3aIlilo MU pO3TAfIJa€EMO  SK IIpoliec
BIIAMBY eKCTpeMaAbHMX CTPeCOBMX II0Aill a0 HeraTMBHMX YMHHMKIB
Ha IICUXIKY AIOAVHMN, IJO IPU3BOAUTHL A0 IIOPYIIEHH: ii eMOIIiIHOI
piBHOBary, 3HVDKEHHS aJalTUBHUX MOXKAMBOCTeN Ta (OPMYyBaHHSI
MOTEeHIIMHMX IICUXIYHMX 1 IIOBeAIHKOBMX po3aaais. Lle sBulle BUHMKaE,
KOAU TICHXiKa AIOAVHN He MO>Ke e(eKTUBHO BIIOPATUCS 3 IEePeKUTOIO
CUTYalli€I0, BHaCAiAOK 4OTO BigOyBa€ThCs IAMOOKe eMOIIiliHe MOTPsCIHHA,
ITJO BILAMBAE Ha ii 34aTHICTh 40 HOPMAaABbHOTO (PYHKITIOHYBaHH:.

BiricbkoBi 1MOAiT YMHATH HNOTY>KHUI HETaTUMBHUN BIIAMB Ha IICHUXiKy
AiTell, 4acTO CHPUYMHAIOUM IICMXOAOIIYHY TpaBMartmaario. OgHi€o 3
KAIOUOBMX IIPUUMH € ITOPYIIeHH: 0a30BOro BiguyTTs Oesrieku. Ilocririna
3arposa >KUTTIO yepe3 00cTpianu, BUOyxm um repeOyBaHHs B 30Hi O0MIOBUX
Ainn popmye xponiuHe mouyTTs HeOesmeku. Brpara gomy, BumyleHe
repecedeHHs Ta HeBiAOMICTh MaifOyTHROIO PYMHYIOTh CTabiabHe
cepeAOBUIIIE, sIKe € BaXKAMBUM A5 €MOIIITHOTO PO3BUTKY AUTVHI.

AiTn 0co6A1BO YyTAUBO pearyloTh Ha PO3AYKY UM BTPaTy OAUBBKIUX.
3arnbeab, IOpaHEHHs YU 3HUKHEHHs OaTbKiB, poaudis abo ApysiB
CTalOTh AXKepeAoM TIAMOOKUX eMOIiHNX HoTpsiciHb. Yactro BOHU
Iepe>XMBalOTh MOYYTTs IIPOBUMHM 3a Te, IJO He 3MOIAM JAOIOMOITH,
abo TpMBOTYy uyepe3 HeMOXKXAUBICTL OyTu 1nopyd i3 pigummn. Ilcuxika
AUTUHU TaKOX CTPakAa€ Bij CBiAYEHHS HACUABLCTBA UM arpecii, Takmx
sSK OoMOapAyBaHHs, pyJHYyBaHHs, IOpaHeHHs a0O CMepTh iHIIMX
atoaent. BpasausicT AuTsA9Ol mICuXikm poOUTh 1 1OAil 0coOAMBO
TpaBMatyuHnMu. KpiMm 1poro, ¢QismyHe i IICUXOAOTiUHE BUCHAYKEHHS
yepe3 yMOBU BiliHM, 30KpeMa HecTaudy 1Ki, BOAM, CHy Ta IIOCTilIHMI CTpec,
11030aBASIIOTh AUTUHY MOKAMBOCTI BigHOBAIOBaTHCA (Pi3i0A0TiYHO Ta
eMo11inHo. Ile 3HMKYE€ 11 CTIMKICTh 40 MePeXXUTNX TPaBMaTUIHUX HOAIN.
PyiiHyBaHHs 3BMYHMX COLiaABbHMX 3B 5I3KiB, TaKMX SK IIIKOAa, Apy3i abo
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rpomMaga, IIOCUAIOE€ MOYYTTsI CAMOTHOCTI Ta i304swii. Brpara miarpumku
3HaAYHO YCKAaAHIOE II0A0AaHH:I CTPecy, BUKAMKAHOTIO BilfHOIO. Y 6araTbox
BUIIagKaxX AiTV 3MYyIlleHi OpaTy Ha ceDe BiAIIOBiAaAbHICTD, sIKa IIepeBUIIY €
IXHiN BiK, HalIpMKAaJd, AOTAs4 32 MOAOAIIMMU ad0 A0IIOMOTa 40POCAUM
y CKaaaHux ymosax. lle mepesaHTaxye€ AUTUHY, BUKAUKAIOYM BiA9yTTs
De3I11opagHOCTi Ta @MOIIITHOTO BUCHAa KeHH:.

Briams BilicbKOBMX IIOAIN Ha AiTeil Ma€ IeBHi BigMiHHOCTI ITIOPiBHAHO
3 gopocauMu. Y AiTell ICHUXika MEHII 3pida, a MexaHi3MM eMOIIiHO1
peryasiii Ta ajanTariii Amire (GpOPMYIOTbCS, TOMY BOHI MEHII 3J4aTHi
BIIOPaTNCA i3 TpaBMaTUYHUMU TToAiamMu. AiTu, Ha BiAMiHYy Big 40pOCANX,
He 3aBXAM MOXYTh BepOaai3yBaTu CBOI IIOUyTTs, IO YCKAaAHIOE
BUSIBA€HH 1 pO3YMIiHHS IXHIX €MOLIIIHUX epeskuBaHb. Kpim Toro, y aiTen
9acTO MPOABASETHCS Pperpecis B IIOBeAIHIIl (HalpuKAad, IIOBePHEHHS 40
OiAbII paHHIX eTaiB PO3BUTKY), IO € OAHUM i3 XapaKTepHUX CIIOCOOiB
peaxllii Ha cTpec. Y 40pOCAMX peakllil Ha TpaBMy JacTillle POsBAIIOThCS
y BUTAAL TPUBOKHOCTI, Aeripecii ado arpecBHOCTI, TOAl SIK y AiTell Lii
CTaHM MOXKYThb IIO€AHYBaTUCA 3 IIpoDAeMaMM PO3BUTKY, COIliaAbHOI
aJarrarrili Ta HaB4aHHsI.

B Vxpaini 75% aitei1 3azHaay TpaBMaTM3allil IICUXiKI Ha TAi BilfHI,
HaOIABII MOIMMPEHNMHU CUMITOMaMM € «eMOIIiiHi Toigaaxm» [5].
C. JAyxkomMmcbka 3a3Hayae€, IO IICMXOTPaBMYIOYi cHUTyallil, IIOB's3aHi 3
BilTHOIO, MOKYTb BUKAMKATU PO34paTOBaHICTh, MiABUILIEHY 30yAAUBICTD,
HaCTOPO>KEHiCTh, a TAKOK IIPU3BOAMUTH A0 IIOPYIIIeHb cHy. Taki oOcTaBuHI
pOpMYIOTh BigdyTTs TOpsi i TpaBMM, YIOBIABHIOIOTH ajallTallilo A0
BTpaTy Ta IHiABUINYIOTh PU3MK OAHOYACHOIO BMHMKHEHHS CUHAPOMY
TOCTPOTO TOpsl 1 IMOCTTPaBMaTUYHOTO CTpecoBoro posaady (ITTCP)
[12, c. 84]. AHaAiTMYHMIL 3BIT CTOCOBHO 3MiH >KUTTs YKPailHCBKMX AiTeit
cepes, CMMIITOMIB, IIJO BKa3yIOTh Ha MOTIPIIEHH: IX IICMXOeMOILIITHOTO
CTaHy BHacCAigOK BiJICBKOBOI arpecili BM3Haya€ HalOiAbII ITOIIMpPeHi:
DesIigcTaBHe KOAMBAHHS HACTPOIO; IligBUINleHa TPMBOXKHICTD; po3aain
CHy; IIOTaHMII ameTUT; 4YacTi 3ralky, OOTOBOpeHHs IepeXXuUTux ado
robaveHNX MOAill; MOPYIIeHHs 1aM’ATi, yBary, 34aTHOCTI 40 HaBYaHH;
CIlaJdaxy arpecii; 3HI>KeHHsI / TPUIIMHEeHHsI Oa’kaHHsI CIIiAKYBaTICS; HigHi
KOIIIMapy; IaHivyHi aTaKy; CaMOPYJHiBHa ITOBeAiHKa (CaMOYIIIKO/A KeHH:,
mKigansi 3pmukn) [2]. [inanm e Hanpamosanss I. IInHkapeHKo, sAKa
BiA3Haya€ HM3KY XapaKTePHUX TEeHAEHIIiN, IO BUHMKAIOTh y CydacHUX
YKPaiHCBKUX CiM'SIX ITi4 BIIAMBOM BOEHHUX mogin. Cepea Hux: BTpaTta
MaTepialbHOI Ta ICUXOAOTIYHOI (PYHKI POAVMHN, 30KpeMa 3aXMCHOI,
jAKa € 0a3oBoi0 Morpeboio. BoeHHi 0OCTaBMHM TaKOX HOPYIIYIOTH
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ajanTalliliHi MexaHi3MM ciMell 40 KPM3OBMX CUTYyallill sK BCepeaVHi
KpaiHM, Tak i 3a T MeXamM, CIPUYMHEHMX BiJIHOIO 4 BMMYIIIEHOIO
Mirparniero. BiabyBaeTncs TpaHcpopMariis, HEeBU3HAYEeHIiCTh i
CyNepeyANBiCTb CIMEMHUX poJel, IO IIPU3BOAUTH A0 IOPYIIeHH:
rapMOHIl y AUTAY0-0aThbKiBCHKMX CTOCYHKaX. Y MOBM BiliHU II030aBASIOTh
poAVHI CTabiAbHOCTI 11 MOXKAMBOCTI IAaHyBaTU MalOyTHE, A04ai0um
BiA4yTTsI BTpaTy KOHTPOA10. OKpiM IIbOTO, Ha IICHXiYHEe 3A0POB s 4A€HiB
CiM'1 HeraTMBHO BIIAMBAIOTh IIaTOT€HHI UMHHUKM, TakKi sK o0OcCTpian,
BTpaTy, pos3aydeHHs Tta Mirpanis [20, c. 555]. Takmm umHOM, BrAMB
BiMICPKOBUX IIOAIV Ha AIT€I Ma€ He AMIIe eMOIIilHi, a I KOTHITUBHI Ta
coriaapHi Hacaigku. CBo€dyacHa IICMXOAOTIYHA IIATPYMKA € KAIOUOBOIO
AAs MiHIMi3alil IUX HacAiAKiB, BiAHOBA€HHs eMOIIIHOI piBHOBarm
AVUTVHM Ta CIIPUAHHA 11 ajaniTaril 40 HOBUX YMOB JKUTTI.

IIcuxoaoriyHa maTpmMMKa — Ile KOMIIAEKC 3aXOAiB 1 MeTOAis,
CIIPsIMOBaHIXHa A0IIOMOT'Y OCOOVICTOCTi BIIOA0AaHHI TPy AHOIIIiB, CTPeCOBIX
CUTyallill, HeraTMBHMX eMOIIi/fHMX CTaHiB Ta IHIIMX IICMXOAOTIYHIX
11po6.aemM. OcHOBHa MeTa IICHXOAOTIYHOI MIATPUMKM I0AATa€ y cTadiaisartii
IICUXOEMOLIIMIHOTO CTaHy, MHiABUINEHHI CTPeCOCTIIKOCTI, BiAHOBAEHHI
BHYTPIIIHEOI piBHOBarM Ta IIOIIYKy peCypciB 445 CaMOAOIOMOIL.
IIcuxoaoriuHa miATpMMKa MOXKe HagasaTucsl ¢paxiBiieM (IICMXOAOIOM,
IICUXOTeparieBTOM, KOHCYAbTaHTOM) abo y HepOpMaAbHill 0OCTaHOBII (3
OOKy poauHM, APY3iB, COLiaAbHOTO OTOYEHH:).

IIcuxoaoriyHa MmiATpUMKa AiTell Ma€ CBOI OCODAMBOCTI, OCKiABKMU
AITH CIIpUIIMAIOTh CBIiT, pearyloTh Ha CTpeC Ta BUPa’kalOTh CBOI €MOLIil
iHaKIIIe, HiXX 40pOCAi:

1. Bikosi ocob6amsocti. Iliaxia 40 HCUXOAOTIYHOI MiATPUMKMU
AlTel 3aAeXXUThb BiA IXHBOTO BiKYy, PiBHsA PO3BUTKY Ta 34aTHOCTI A0
camopedaekcii. MaaeHbKi AiTu 9acTo He MOXYTh BepOaaizyBaTum CBOI
IIOYyTTs, TOMY IICMXOAOI BUKOPMCTOBY€ HeBepOaAbHi MeTOAM poOOTH
(rpa, MaalOBaHH:1, Ka3KOTeparlis, apTTepariis TOIIO).

2. IrpoBa ¢popma pob6oTn. Aitu Kpaire cripuitMaioTsh iHpopmariiio
Ta BUCAOBAIOIOTH CBOI eMmoliil yepes rpy. I'pa € npupoanumM cnocobom
ajamnrariii 40 cTpecy, CMMBOAIYHOIO BigpearyBaHHs CTpaxiB Ta TPUBOTL.

3. TIcmxoemoririna HecTaOiabHicTh. Ilcmxika AuTuUHM OiAbIN
Bpa3AnBa A0 CTpecy, TpaBM Ta HeCIIpUATAUBMX oOcTaBuH. ToMy Ba>kaMBO
BpaxoByBaTM ixHi eMOIIiliHi peakilii Ta 3a0e3meuyBaTu Oe3reyHe
cepeAOBUIIe A5 BUPaskeHHs IIOYYTTiB.

4. 3aayuennsi OaTbkKiB. Ilcuxoaoriuna migTpumka AiTeit 9acTo
BUMara€ poOOTm 3 OaTbKaMM abO OIiKyHaMM, OCKiABKM caMe BOHU
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€ OCHOBHVM CepeJOBUIIEM AAs PO3BUTKY AUTUHM Ta AXKepeaoM ii
€MOIIIITHOI Oe3ITeK.

5. @oKyc Ha pO3BUTOK HaBUYOK. [liaTpumka aiteit cnpsamosaHa
He AMIIle Ha II0AO0/AaHHs Ipo0aeM, a 11 Ha pO3BUTOK XKUTTEBUX HaBUYOK:
caMOperyAsIiil, BMiHHsJ BMCAOBAIOBAaTM CBOI IIOTpeOM, pPO3yMiHH:A
€MOIIil TOIIIO.

6. CTBOpenHs g40Bipu. Ilcuxoa0r Ma€ CTBOPUTH TeIlAy, AOBipAUBY
atMocdepy, 4e AUTHHA BiguyBa€ ceOe B OesIelli I MOXKe BiAbHO TOBOPUTU
abo MPOsBASIT €MOTIIil.

7. OOpasHictb i cmMBOaism. JiT YacTo BUKOPUCTOBYIOTbH
MaAIOHKM, Ka3Kl, irpalllkyl 4 iHIITi CMMBOAIUHI 3ac00M A5 BUpaKeHH:
cBOiX emomin i gymok. Lle gonmomarae ¢axiBifio Kpaiiie 3po3yMiTu iXHil
BHYTPIIIIHIN CTaH.

TakM 4YMHOM, IICHXOAOTiYHa IIIATPMMKa AiTell Bigpi3HAETbCA
014BI110I0 THYUKiCTIO METOAiB, 30cepe A KeHiCTIO Ha HeBepOaAbHIIX TeXHIKaxX
Ta 000B’A3KOBUM ypaXyBaHHSIM BiKOBUIX i IICXO(Pi3UMIHMIX OCOOAMBOCTEIA.
losaoBHa MeTa — AOIIOMOITH AWUTHHI Oe3II€YHO BUPA3UTU €eMOIIil,
ajanTyBaTUCA A0 CKAAAHMX CUTyallill i pO3BMHYTU BHYTPIIIHI pecypcu
AAs moaoAaHHs TpyAHouti. Cepea OCHOBHMX HaIIPsIMiB IICMXOAOTIYHOL
MATPUMKU JiTell B yMOBaX BOEHHOIO CTaHy 3 METOIO 3MeHIIIeHH:
IICMXOAOTIYHOI TpaBMaTHU3allil: MM BU3HAa4Ya€MO Taki: apTrepariis y
poOOTi i3 eMOLiHMMI CTaHaMMH, TiAeCHOOPI€HTOBaHI HPaKTUKU AAs
IOBEPHEHH:I Big4yTTs BAACHOIO Tida, irpoBa Tepallis 445 BiapearyBaHHs
TPMBOXKHOCTI Ta CTpaxiB, I1iCOYHA Tepallis K 3a3€M/AEeHH: Ta BUBLAbHeHH
HaIIpyTH, IICUXOeAyKalliliHi 3ycTpidi i3 OaTbKaM.

Apmmepanis 'y pobomi 13 emOyiuHuUMU cmanamu. AKTyaabHiCTb
aprTepariii y poOOTi 3 eMOLifHMMM CTaHaMM AiTell B yMOBax
BOCHHOIO CTaHy € HaA3BMYallHO BMCOKOIO, OCKiABKM IIell MeTOg,
AO3BOAsIE OIIOCepeAKOBaHO, M'JIKO Ta Oe3leyHoO IIpalioBaTU 3
rAMOOKMMIU TpaBMaMM, CTpaxaMM Ta TPUBOIOIO Aiteii. Boenni moaii
4acTo CTalOTh MPUYMHOKIO €MOIINHOIO IIepeHaBaHTa’KeHHs, KOAU AiTh
HE MOXXYTb CAOBeCHO BMPA3UTU CBill BHYTPIIIHIN CTaH 4yepe3 BiK, CTpax
9Y TICUXOAOTIUHMII IIOK. Y TaKUX BUIIagKaX apTTeparrisl CTa€ OAHUM
i3 HamedeKTUBHIIMX MiAX0AiB, OCKiABKM BOHa HaJa€ MOXXAUBICTDH
BigpearysaTu i TpaHcpOpMyBaTU HeTaTHBHI eMOIIil y TBOpuiit popMi.

O. BosHeceHchka BKasy€ Ha Te, IO apTepaleBTHYHi 3acobu
AOIIOMAararoTh OIlaHyBaTM TPaBMiBHUII AOCBig, CTPYKTypyBaTy JOTO,
YCBIiAOMUTHU Ta OIIpallfoBaTH, IO IIPU3BOAUTH AO YCIHIIIHOI poOOTH
i3 mcuxigynoro TpasMoro [6, c. 103]. Aprrepanestm H. Jesyc ta I.
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MuxaapuMIINH OIIUCYIOTh ITPaKTUYHNUI AOCBi BUKOPYMICTaHHS apTTeXHIK
y poOoTi 3 Kai€HTaMM, IO HepeXXMBaAl IOCTpi crpecosi curyanii. Lle
cuTyalii, sKi COpUYMHEHI MOAisAMM, HeOe3NeYHUMU AAA KUTTA; sKi
BIXOASATD 3a paMKI 3BIYHOTO AI0ACHKOIO AOCBiAY, 1 40 AKMX BiAHOCATHCS
1104il, o 1os’sa3axi i3 BinHolo [11, c. 54]. T. PodymoBcbhKa BKa3ye Ha Te,
IO «IIiABMUITIEHHSI 3HA4yIIOCTi 3aBAaHb OCOOMCTICHOI PeKOHCTPYKIIii,
IIOB’ sI3aHUX 3 OCOOMCTICHOIO PEKOHCTPYKITi€I0, KOPEKIi€I0 Hea eKBaTHIX
€MOIIJIHMX, KOTHITMBHMX 1 IIOBeAIHKOBMX CTE€pPEOTUIIiB, PO3BUTKOM
OiaplI agalTMBHMX MoOJeAell moBeaiHnkm» [15, c. 66]. OTxe, apTTeparis
€ epeKTMBHNMM Ta aKTyaAbHUM METOAOM IICHXOAOTIYHOI MiATPUMKI
AiTell B yMOBax BOEHHOIO CTaHy, OCKiAbKM A03BOASE OIIOCepeAKOBaHO
IpanioBaTy 3 INCUXIYHOIO TPaBMOIO, IO BMHUKA€ BHACAIAOK TOCTPUX
CTPeCOBMX CUTYaLlill, TAKUX SIK BiJICKOBI 1OAi1. 30KpeMa, apTTeparneBTIYHi
TeXHIKI 40IIOMaraioTh AiTsM CTPYKTypyBaTH, YCBIAOMUTHI Ta OIlaHyBaTU
TpaBMaTtuHmii  4ocsig,  (O. Bosnecencoka). Lleit mertos cnpuse
BigpearyBaHHIO CKAaJHMX eMOIIill Ta IlepeXKMBaHb, SIKi 4acTO BUXOAATDH
3a MeXi 3BMYalHOIO JXUTTEBOIO AOCBiAy i € HaA3BMYAHO Ba>KKUMU AAS
antnamn (H. Zesyc, I. Muxaapuummnn). ApTTeparnis TakoX A403BOASIE
IIpaloBaTi Haj, OCOOMCTICHOIO PEKOHCTPYKIII€IO, AOIIOMaraoun AUTHHI
KOpUTYBaTu HeaAeKBaTHI €eMOIIJHI Ta IIOBeAIHKOBI CTepeoTuIy, a
TaKOX pO3BMBaTU ajalTUBHI MOJAeAl IOBeAIHKM, IIJO € KAIOYOBUM AAs
IICMXOAOTIYHOI cTabidisalil Ta MMOAaAblIOl ajamTalil B yMOBaX Kpusu
(T. Posymoscpka). Takum umMHOM, BUKOpPUCTaHH:A apTrepamil y poOoTi
3 AITbMM IIig Yac BilIHM He AMIe JOIoMara€ IogoAaTii TpaBMaTUYHNI
A0CBig, a 11 cripusie GOPMYyBaHHIO BHYTPIIIIHIX pecypciB 445 104aAbIIOTO
IICUXOAOTIYHOTO BiAHOBAEHHS Ta CTIiIIKOCTI.
AHazi3 Ta y3araAbHeHH:I IPaKTUYHOTO 4OCBigy A03BOAsE BU3HAYATU
apTTepariio sK:
* OesmeyHUI1 CrocidO BUpa’KeHHs eMOIliil. ApTTeparlis A03BOAIE
AITSM ITEPEeHOCUTH CBOI CTpaxy, TPUBOTH, arpeciio Ta 0iab Ha namip
4l iHIII apT-Marepiaay, 110 AOIIOMara€ iM BigpearyBaTul eMOIlil,
He 3aBAaloul IIIKOAM COOi 4 iHIIIM;
® [ICIXOAOTiuHe PpO3BaHTa>KEeHH. MaaroBaHHsI, AITIA€HHS,
KO/Aa>KyBaHHS Ta iHIII apTTeXHiKM 3HVIKYIOTh piBeHb TPUBOIU 11
HaIpyTy, CTBOPIOIOYN AAsl AUTUHY HPOCTIP A4l CAMOBUPa>KeHHS
Ta cradiaizarii;
* omnocepejkoBaHa poOoTa 3 TpaBMOIO. YMOBM BilfHM YacTO
IIPU3BOAATL 4O 3aMOBUYYBaHH: €MOIIll 4Yepe3 HeMOXKANBICTb
TOBOPUTH HPO Ilepexxurte. ApTTepalisi 4a€ 3MOTY «BUITYCTUTI»
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0oicHi TepeXXuBaHHA y CUMBOAiIUHIN (OpPMi, He 3MyLIyIOun
AUTUHY IPAMOAIHINHO iX O3By4yBaTH;

® PO3BUTOK pPeCcypCHOCTi. Y IIpoleci TBOpYOl AisIABHOCTI AUTHHA
dokycyeThcest Ha IpoIieci CTBOPeHHs YOroCch HOBOTO, 1110 3MiITHIOE
11 BHYTpIIIIHI pecypcn, Haja€ Big4yTTs KOHTPOAIO Ta BIIEBHEHOCTI
y BAaCHUX CUAAX;

® SHIDKEHHs COMaTUYHMX IIPOsABIB cTpecy. YUepes TBOPUICTL AiTH
MOXKYTh HO30YTUCS TiA€CHOTO HAIIpy>KeHH:s, sIKe BUHUKAE depes3
TpaBMy. Lle 403B04s1€ cTabiaidyBaTy AVIXaHH:I, 3MEHIINTHU M’ A30BY
HaIpyTy 1 TOAOBHII OiAb;

® PO3BUTOK KOMYHiKallil Ta conjiaaizanii. I'pynosi apTreparneBrnyHi
3aHATTS  CHPUSAIOTL  eMOLINHIN  mATpuMIi, 00'€AHyI0un
AiTell y criapHOMY mpoueci. BoHn B4aThes 40BipATH iHIINM,
BIICAOBAIOBATY CBOI IOYYTTS I MiATpUMYyBaTU OAHE OAHOTO;

® cuMBOJi3allisl IepeXmuBaHb. ApTTepaliis JolloMara€ AUTHHIL
CTBOpIOBAaTM CUMBOAIYHI OOpas3y CBOTO BHYTPIIIIHBOTO CBITY.
IlepenecenH: eMoI11ill Ha MaAIOHOK YU BUPiO 403BOASIE TOTASIHY TH
Ha Ipo04eMy 300Ky Ta AerIe ii orpalioBaTul.

Taxum unHOM, apTTeparis € Ba>KAMBUM HaIlIPsIMOM pOOOTU AUTSIIOTO
IICMIX0A0Ta B yMOBaX BOEHHOTO CTaHy, OCKiABKI AO3BOASIE AITSIM Oe311e4HO
BUpaXkaTy €eMOllil, A0AaTy CTpaxyu ¥ TPUBOXKHICTb, BiAHOBAIOBATHU
IICUXOAOTIYHMIT OaAaHC Ta BHYTPIIIHIO CTiMKicTh. TBOpUa AisIAbHICTH CTa€
AAS AUTVIHN IIASXOM A0 CaMO3IiA€HHs, CaMOIi3HaHHA Ta IOBePHEeHHs
A0 BiAYYTTs KOHTPOAIO HaJj, CBOIM KUTTAM y HeCcTabiAbHMX OOCTaBMHAaX.

TirectoopieHmosai npaxkmuxu OAs nosepHeH s 6101Ymms 6AACHOZ0 MIAd.
10.Tonikaao BBa>kag, 1110 TiA€CHOOPiI€HTOBAHI TEXHIKM, SIKi 3aCTOCOBYIOThCS
y po0OOTi IIC1X040Ta 3 AITBMU Ta CiM” MU, ITIO0 ITePeKMAU IICUXOTPaBMyIOUi
I10Ail, MOXYTb BigirpaBaTy KAIOYOBY pOAb K y AiKyBaHHI BiAAaAeHUX
KAiHIYHUX TposBiB, Tak i B mpodiaaxkruiii possutky ITTCP. Pobora 3
TiAOM CHIPUSAE BiAHOBAEHHIO IICUXIYHOTO Ta (Pi3MYHOIO (PYHKIIIOHYBaHH:I,
AoTIOMarae€ BUPilllyBaTy BHYy TPillIHOOCOOMCTiCHI KOH(PAIKTH, pOpMyBaTH
ajgeKkBaTHe CaMOCIIPUIHATTA Ta IiABUINYBaTy caMoOOIiHKy. Kpim Toro,
IIi TexHikn e(eKTMBHO 3HIDKYIOTh piBeHb OCOOMCTICHOI TPMBOXKHOCTI,
IICUXIYHOI HamIpyrM Ta eMOLilfHOI HecTikocti [8, c. 54]. 3okpema,
opranizanis IOHICE® y cmisnpani i3 autsauum ncuxoaorom C. Poiis
BUAa€ OpONIypY i3 TiAeCHMMM IIpaKTUKaMU AAs AiTell, IO ONMHIAACA B
yMoOBax BO€HHOrO cranHy. Hanpukaag, «/Jo0poro paHkKy, HOCUK, 400poro
PaHKy IIiYKM, 400pOro paHKy BYIIIKa, 400POTO paHKy IINniiKa, 400pOro
PaHKy IAeYMKI» (IIepepaxoBy€MO yCi YaCTMHU Tida, A0 SKUX AUTUHA
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AO03BOASIE€ TOPKATUCA), IPU 1IbOMY TpeOa TOpKaTUCs Pi3HMX YacTUH Tida,
IIPOMOBASIOUM CA0Ba (MOXAUBO, Lidytoun). Tpeba MpoiTucs 1o BCbOMY
Tiay. Abo «byaunouok. Tu — ByanHo4ok, B TeOe € migaora — Hi>XKKM, CTiHI
— IIPOXOAMMO I10 BCbOMY TiAy 40TOpKaMu, Aax — rodiska. Tu B OygMHOUKy
(MO>KHa MOKAACTU PyKy Ha cepue)» Ta iH. [17]. Big BiguyTTs «TiaecHOCTI»
3a4€XXNUTh, SIK AUTHHA BIIOPAETbCA i3 eMOIIHMM HaBaHTa>KeHH:AM,
TpaBMYBaHHSM, 11O CHPUYNHEH] BilICbKOBUMU ITOAISMMI.

Ort:xe, aKTyaAbHICTb TIA€CHOOPI€HTOBAHUX IIPAKTUK A5 IIOBePHEHH:
BiA4yTTs BAaCHOTO TiAa B pOOOTi AUTAYOIO IICHX0A0Ta B yMOBaX BOEHHOTO
CTaHy € Ha/3BMYallHO BMCOKOIO, OCKiABKM IICMXOTPaBMaTUYHUII AOCBij
BIIAMBAC He AUIIEe Ha eMOINVHMNI Ta KOTHITUBHUII CTaH AiTel, a 11 Ha
IXHE CIOPUIHATTS BAACHOIO Tida Ta OasoBe BiguyTTs Oesrekn. Boenwni
II0Ail BUKAMKAIOTh Yy AiTell CUABHUI CTPeC, KU 9acTO IPOSIBASAETLCI
yepe3 COMaTUYHI CUMIITOMU: HaIIpy>KeHHsI MA31B, yTpy/AHeHe AVIXaHH:,
roA0BHUII 0iAb, TMOpPYIIeHHS CHY TOIIO. BTpara KOHTakTy 3 Tiaom
€ NPUPOAHOIO Peaklli€l0 Ha TpaBMaTUYHUIL AOCBi4, KOAM AUTHHA
HaMara€ThCs «Big €AHaTUC» Big 00AICHMX BiAgYyTTiB i @MOIIi.

TizecHoopieHTOBaHI IPaKTUKM 4OIIOMaraloTh BiAHOBUTM 11€¥1 3B’ 30K,
IOBepTauM AUTVHI YCBiAOMAEHHs BAAaCHOIO Tida, BiA4yTTs KOHTPOAIO
Ta Oesriekn. Came y BOEHHUII Yac, KOAM AUTHMHA 4acTo IlepedyBa€ y CTaHi
TPUBOIY, CTpaxy ado 10Ky, poOOTa 3 TiA0M € HeOOXiAHOIO A1 cTabiAizarii
IICHXOEMOIITHOTO CTaHy Yepe3 HU3KY IPUYIH:

® BigHOBAeHHs 0a30BOi Oesnekn. TiaecHi MpaKTUKM AOIIOMAaraloTh

AUTVHI «3a3eMAUTUCA», TOOTO BiAg4yTU IIATPUMKY B peaabHOMY
CBiTi, IOBEPHYTU yBary A0 BiA4yTTiB TyT i 3apas, 110 BaXKAMUBO AAs
3HVKEeHHS ITaHiKM Ta TPUBOTY;
® 3HIDKeHH: M’ s130BOTO HaIlpy>KeHH:. TpaBMa HAKOIMYY€EThCA y Tial
y BUTAsAAL XpoOHiUHOI Hanpyru. TexHikyu poscaabaeHH: (4M1XaAbHI
BIIpaBM, PO3TATYBaHHs, M’ SIKi PyX1) 40TIOMaraioTh 3HATU OA0KM Ta
HaIpyTy, sIKi BUHMKAIOTh Yepes CTpec;
® IIOBepPHEHHS BiA4yTTsA KOHTPOAIO. JiTM B yMOBaxX BillHM 4YacTO
BiguyBaloTh  OesmopadHicTb. IlpakTukm  TizecHOi — Tepariii
AO3BOASAIOTL IM BigUyTM KOHTPOAb Haj, BAAaCHUM TiAOM, IIIO
IO3UTUBHO BIIAVBAE Ha IXHE CAMOIIOUYTT:I;

® BigpearyBaHHs TpaBMU. Ti1€CHOOPI€HTOBaHI TeXHIKM A403BOASIOTH
AITSAM yepes pyX, AMXaHH: 4M irposi (pisuyHi BIIpaBy BUBLABHUTI
3a040KOBaHi eMOolIil Ta BigpearysaTy IICUXOAOTIYHy TPaBMYy;

® MiABUINEHH: CTPEeCOCTiNKOCTi. Peryaspui TizecHi mIpakTuKm

AOIlIOMararoTh cTabiaizyBaTy HEpBOBY CUCTeMY, BiAHOBUTH DaaaHC
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MiX HaIpy>KeHH:M i po3caa0AeHHAM Ta CHPUAIOTh ajanTaliii 40
CKAaAHUX YMOB;

* miaTpmmka TIcmxoQismgHOro 340poB’sa. OKpiM  eMOLiltHOTO
pO3BaHTa’KeHHs, TiAeCHI NPakTUKM IIOKpallylOTh 3araAbHUI
JismuHMit cTaH AUTHMHU, CTUMYAIOIOTH KPOBOOOIT, ITOAErIIyIOTh
AVIXaHH: Ta CIPUSAIOTH sIKICHOMY CHY.

TakuM YMHOM, TiA€CHOOPIEHTOBaHI MNPAKTUKU € BaKAMBUM
HaIIpsIMOM pOOOTH AUTSIOTO IICUX0A0Ta B yMOBaX BOEHHOTO cTaHy. Bonu
AOIIOMAararTh AiTAM ITOBEPHYTM Big4yTTs CBOTO TiAa, 3HU3UTU PiBeHb
CTpecy Ta TPMBOKHOCTI, BUBIABHUTY 3a0/10KOBaHi eMOllil Ta BiAHOBUTH
DazoBe BigUyTTs1 Oe3leKM, IO € KPUTUYHO BaXKAUBUM AAsl IXHBOTO
IICHXIYHOTO 340POB s Ta II0AAABIIOI aJallTarlil.

Izposa mepanis 0As sidpeazysarts mpueoxHocmi ma cmpaxie. Irposa
Tepamisi € OAHMM i3 Halle(peKTUBHIIINX MeTO4iB poOOTH AUTSIOTO
IICHX0A0Ta, 0COOAMBO Yy BUIIagKaX TPUBOXKHOCTI Ta CTpaxis. Ti aKTyaAbHICTD
3yMOBJ€Ha KiAbKOMa KAIOYOBMMU acIleKTaMl, aj’Xe Ipa € OCHOBHOIO
AISIABHICTIO AUTUHM, Yepe3 Ky BOHA ITi3Ha€ CBiT, BUCAOBAIOE €MOILIil Ta
BiATBOPIOE BAAaCHMII A0CBia. 3a caosamu /1. Burorcekoro, rpa crBoproe
«30HY HalOAMXKYOrO PpoO3BUTKY» [14], Ae auTMHa MOXe Oe3ledyHO
BigpearyBaTu BAacHi cTpaxm Ta Tpusoru. lIcmxoaor, BUKOPUCTOBYIOUN
Ipy, AOIIOMara€ AUTVHI BUPa3UTU Te, IIJO CA0OBaMMU IlepeAaTyl BaskKo.

IrpoBa Tepamisi 403B0OAsAE€ AUTUHI 3HU3UTU IICMXOAOTIYHY HaIpyry
Ta cTpax y Oe3leyHOMY cepeJOBUIIi. 3a AOCAIAXKeHHSAMM IICHMXOJA0ra
Bipaxxnnii Excaann [1], sIka € 3aCHOBHUIIEIO KAI€HT-IIEHTPUYHOI irpoBoOi
Teparlii, irpoBa B3a€MOJis AOIOMAara€ AUTUHI 3pO3yMITU Ta IPUIHATI
CBOI eMOIIil, 3HIKYIOUM BHYTPIIlTHI KOHPAIKTM Ta TPUBOXKHICTL. Takox
y Ipi AITM MOXXYTb CUMBOAIYHO IIpOrpaBaTy CUTYyallil, 1110 BUKANKAIOTh
crpax. Ile 403Boas€ iM KOHTPOAIOBAaTM MOAIl Ta ITOYyBaTMCS OiAbII
BIIeBHeHO. Metog «aecencn0Oiaizalii» yepe3 Ipy A403BOASE IIOCTYIIOBO
3HVKYBaTV IHTEHCUBHICTD CTPaXxiB.

Came irposa Teparisl cTBopioe€ aTMocdepy, e AUTHHA IOIYBa€ThCs
BiABHOIO Big KpUTMKM Ta ocyay. lle goromara€ HaaaroguTtu A0BipAMBi
CTOCYHKMU 3 IICHXOJOTOM, IIIO € OCHOBOIO edeKTMBHOI Teparil. Ilia gac
IpU AITM BYaATLCsA PO3IIi3HaBaTU, Ha3MBaTU Ta PeryAloBaTU CBOI eMOIIil,
IO € KAI0YOBUM (PAKTOPOM y I0A0AaHHI TpmBO>KHOCTI. ITcuxoaoriuni
IHCTPYMEHTH, TaKi SIK Ka3KOTepaIlis 4/ pOAbOBi irpu, 40IoMaraxTh AMTUHI
3pO3yMiTH! I1 a4anTyBaTUCS A0 TPUBOXKHMX cuTyawninn. Kpim Toro, Tpusora
4acTO MPOSIBAAETLCS Y AiTell y BUTAAAL IICMXOCOMAaTUYHUX CUMIITOMIB
(roaoBHmit 6iap, 6iab y >KMBOTI TOIIO). A irpoBa Tepamisi gomomarae
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BUBLABHUTY IIPUTHIYEHI €MOLil Ta HMOKPaIIUTY ICUXOEMOLHUII CTaH
antunn. Ille rpa aomomara€ AiTsIM poO3BMBATH COIiaAbHi HaBUYKI,
HABUMTHCS CIIBIIPAIIOBATH, BUPIITyBaTy KOH(PAIKTY Ta 40AaTV TPUBOIH,
IIOB’sI3aHi 3 B3a€MOAI€IO y IPyIIi Y11 HOBOMY CepeAOBUIII.

TakuM uMHOM, akTyaAbHICTh irpoBOi Tepalii B poOOTi AUTIYOro
IICHX0/A0Ta OOI'PyHTOBaHa i ePeKTUBHICTIO Ta IPUPOAHOIO BigIIOBiAHICTIO
BiKOBUM OCOOAMBOCTSM AiTell. 3aBAAKM Ipi AUTHHA He AUIIIe 3HIDKYE
piBeHb TPMBOXKHOCTI, a 1 HABYa€ThCsI KOHCTPYKTMBHO pearyBaTyi Ha CTpaxy,
IIJO CIIPUSE 1i eMOIIITHOMY 01arornoAy4yio Ta 340pPOBOMY PO3BUTKY.

Aocaigunia /. Heunnopyk, BpaxoBylOuM TpaBMaTUYHUII BIIAVB
BiJICbKOBMX IIOAiJI Ha IICUXIKy AVUTVHM, BKa3y€ Ha Te, IO «IIMPOKUI
AlamlasoH poaeil y TIpi A03BOAS€ AUTHHI Biguytm cebe y pisHMX
COIiaABHMX CHUTYalIlisX, 11O YMOXKAMUBAIOE (POPMYBaHHS 11 PO3BUTOK
TaKMX COLTIaAbHMX JKOCTEN SK CIIPOMOXKHICTh A0 COIiaAbHOI ajamTariii,
COIliaAbHOI IHTerpariii B OTOuyloue cepeAOoBulle, COITiaabHOI aKTMBHOCTI,
A0 caMOCTBepA>KeHH:I i camopeaaisartii B cotiyMi» [13, c. 186]. Jocaigumiisa
I. Yyxpin HaroAo1ye Ha TOMy, IO «AUTs9a Tpa MiCTUTD BiAHOBAIOBAaAbHI
Ta LIAIONII BAACTMBOCTI, SIKi 4ONOMaraioTh AMTUHI IOA0AATV TPUBOXKHI
Ta TpaBMaTU4YHI II04il 3a AOIOMOIOIO CcIIelliadicTa IICMXOAOIa 4N
ricuxotepariesTa» [18, c. 88]. 3 orasAay Ha 1i TBepA>KeHHs1, MOKHa 3pOOUTI
BIICHOBOK, 1110 AMTsT9a I'Pa € BaXKAVBVIM iHCTPYMEHTOM IICIXOAOTi9HO1
OiATPMMKHA AiTell B YMOBaX BOCHHOIO CTaHy. I'pa He aAmuile BUKOHy€
POAb IIPUPOAHOIO CIIOCOOY KOMYHIKalIlil AUTHHY 3 HABKOAUIIIHIM CBiTOM,
a1l cTa€ TepalleBTUIHIM 3aCO00M 451 OIIpalliOBaHHs IICUXOTPaBMYyIO40Oro
AOCBigy. 30KpeMa, Ile pO3BUTOK COIliaabHOI agamrartii. Ik 3asHayvae /1.
Heunnopyk, yepes rpy AiTu OTpUMYIOTh MOKAMBICTb IIPOKMBATU Pi3Hi
COlliaAbHi po4i, IO CHpUAE IX COILiaAbHINM ajallTallil, iHTerpailii B HOBi
yMOBI Ta (POPMYBaHHIO 3JaTHOCTI 40 camocTBepAkeHHs. Lle ocobanso
aKTyaAbHO AAs AiTel, SKi IepeXMBalOTh Je3ajalTallil0 BHaCAig0K
BiJICbKOBMX IIOAiN, 3MiHYy MICIIs IPOXKMBaAHHA 4 BTpaTy 3BMYHIX YMOB
sxutTa. I Uyxpin migkpecaioe, mo rpa Ma€ TepaneBTUYHNI IOTeHIliaa,
AOIoOMaramuu AUTUHI I10404aTy TPUBOIY, CTpaxy Ta iHIIN HacAigKu
IICUXOAOTIYHOI TpaBMU. BakamBoio yMOBOIO e(eKTUBHOCTI TpU €
npodgeciiiHa ITigTpMMKa IICYX0A0Ta a0 IICUXOoTepaneBTa, K/ MOXKe
AOIIOMOTITHU AUTVHI CUMBOAIYHO IIPOXKUTH 1 ITIepepOoOUTU TpaBMaTUUHNIA
Aocsig. Takum unHOM, rpa cra€ 0e3nmedHOIO0 GOPMOIO BigpearyBaHHsI
eMOIIili Ta IICUXiYHOTO HaIpy>KeHH:, AO3BOASIIOUM AITAM 3HAXOAUTU
BHYTPpIIlIHiNT OadaHC, BiAHOBAIOBATU BiA4yTTs KOHTPOAIO HaJj, BAaCHUM
KUTTAM Ta iHTerpyBaTUCA y colliaabHe cepegosuie. Poap 1icmuxoaora
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y LbOMY IIpolleci € KPUTMYHO BaXKAMBOIO, ajke axiBellb MOXKe
CTPYKTypyBaTH irpoBuUil IIpollec, HiATpUMaTU AUTUHY Ta AOIIOMOITH i
3HAITV BHYTPIIIHI pecypcu 445 NOAOAaHHs CTpecy 1 TpaBMIL.

[Ticouna mepanisa 9K 3asemAeHHs ma 6ugirbHerHs Hanpyzu. Ilicouana
Tepamisi € ogHMM i3 HanOiaApm ePeKTUBHUX METOAIB IICUXOAOTIqHOI
poOOTH 3 AiTbMMU, OCKiABKM IIOE€AHYE B cOOi CEHCOPHY, CUMBOAIYHY Ta
MPOEKTUBHY CKAAAOBi. li aKTyaAbHICTH 3yMOBAeHa HU3KOIO (PaKTOPIB.
30Kkpema, MiCOK € NPUPOAHUM MaTepiaaoM, B3a€MOAis 3 AKUM BUKAMKAE
y aiteit BiagaytTs koMmopty Ta Oesnekn. IIporec crBopenHs (pirypok
4y MAaAIOHKIB y IICKy CTMMYAIO€ TaKTMABHI BiAYyTTs, IO AOIIOMarae
«3a3€MAUTHUCS» Ta BiABOAIKTUCS BiJ TPUBOXKHUX AYMOK. JOTUK A0 ITiCKy
VI MaHIIyAsIil 3 HUM AO0IIOMaraioTh 3HU3UTU PiBeHb M sA30BOI HaIIPyTU
Ta CIPUAIOTH (PisioaoriyHoMy po3caabAeHHIO, III0 0COOAUBO BasKAMBO
AAs TPUBOXKHMX Ta €MOLiMHO HanpyXeHux aireinr. Came mig 4yac
pobOTH 3 IiCKOM AMTHHA MOXKe CMMBOAIYHO BUpPa3UTU CBOI BHYTPIiIIHI
KOH(PAIKTH, cTpaxu 4u eMolinHi TpyaHomi. lle BigOyBa€Thcsa M'siKO
1 HeHaB SI3AUBO, AO3BOASIIOUM AWUTUHI «BUBIABHUTU» HAKOIIMYEHUI
cTpec. 3a3Buyaii, poboTa 3 IiCKOM CIPUsAE MOBEPHEHHIO yBaru AUTUHN
A0 «TyT i 3apa3», goroMara€ cradbiaidyBaTy eMOLIHMII CTaH i BiguyTu
KOHTPOAb Ha/ PeaabHICTIO yepe3 B3ae€MOoAilo 3 MaTepiaaoM. OcKiabKu
AITI YacTo He MOXYTb BepOaaAi3yBaT! CBill CTaH, ale B IiICOYHUIII BOHU
CTBOPIOIOTH CMBOAIUHI 0Opa3y CBOIX CTpaxiB, TpMUBOT U1 OakaHb. Lle gae
IICUXOAOTY 3MOTY «IIPOYMTATI» IXHil BHYTPIIIHIN CBIT Ta AOIIOMOITH Y
I10A0AaHHi eMOII/IHOI HaIPyTu. A ITiCOYHA Teparlis € THyYKIMM MeTOAO0M,
10 A03BOASIE IIPALIIOBATH K iHAMBiAyaAbHO, TaK i B rpymax. ¥ rpymnosin
po0OOTi BOHa CIpUAE PO3BUTKY COI[iaAbHIX HaBMYOK, CIIBIIpalli Ta
B3aemonigTpuMmku. Ilporec crsopenHst oOpasis y micky ¢popmye HOBi
IIO3UTUBHI CEHCM Ta CTpaTeril 1040AaHHsl TPYAHOILIB, 1110 Ba>KAUBO AAS
AOBTOCTPOKOBOI cTabiai3allii eMoriiiHoro crany AnTuHu. Takum unHOM,
MmicOYHa Teparmisi € 4i€BUM iHCTPYMEHTOM y pODOTi AUTSIYOTO IICUX0A0Ta
AAsl BUBIABHEHHs HAIIPYIM, 3HIUKEHHS TPMBOXKHOCTI Ta crabiaizamii
eMOTIifIHOTO CTaHy AMTUHUL. i 3aCTOCYBaHHS 4OTIOMAra€ AiTAM Ge3MeqHo
IIPOXKMBATIL CTPECOBi CUTYyallili Ta 3HAXOAUTYU BHYTPIIIHI pecypcu AAas
11040AaHHsl TPYAHOIIiB, IIJ0 pOOUTL Ieli HallpsAM poOOTU HaA3BMYaIHO
aKTyaAbHIM B yMOBaX Cy4acHMX COLIiaAbHUX BUKAVKIB.

[cuxoedyxauitini sycmpivui i3 O0amvkamu. /1. KopoOka BU3Haua€
IIcUXoeAyKalliio (IIcuxoocsita) sAK «popmy poOOTH, IO Oa3yeTbCs Ha
IOsJCHEHHI 1 AOHeceHHiI 40 AI0Jell HeoOXigHOI, IIpaBAMBOI, HayYKOBO
OOrpyHTOBaHOI iHQOpMaIIil PO CyTHICTh, IPUIMHM Ta HACAIAKM TOTO
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gy iHIIOro (peHoMeHy, sBuINa (y HaIllOMy BHUIIaAKy Ile HpoOaeMa
CTUTMaTM3allil, ymepeaskeHb, IICUXOAOTIYHMUX TPYAHOIIIB o0cCi0, sKi
3a3HaIOTh CTUTMaTM3allil, Ta IXHPOrO OTO4YeHHs TOINO)» [10, c. 76]. Ha
ayMKy L. CyxiHoi nicuxoegykanist € BaXKAMUBOIO 4451 OAM3BKOTO OTOYEHH:,
OCKiABKM PiAHI MOXYTh OyTH HiATPUMKOIO Ta CIPUATU 31[iA€HHIO 0COOM
(AUTUMHU-KAIEHTA), sKa IIepekraa TpaBMaTUYHUI AOCBid. AaKe came
HaBYaHH: pOANYIB Ta 0AM3BKIUX 3 PO3YMIiHHAM CTaBUTICS A0 TaKOI 0COOM
AOIIOMara€ CTBOPUTU CHPUATAUBY aTrMocdepy AAsl BiAHOBAEHHs Ta
CIiABHOTO OAO0AAHHS IIPOABiB IIOCTTPAaBMaTUYHOTIO CTPECOBOIO pO3Aaay
[16, c. 12]. Mu Bu3Haya€MO IICMXOeAyKalliliHi OaTbKiBCBKi 3ycTpiui 3
IICUXOAOTOM K TPYHOBi UM iHAMBiAyaAbHi KOHCyAbTallil 445 OaTbKiB,
CIpsAMOBaHI Ha MATPUMMKY Yy BMXOBaHHI Ta PO3BUTKY AiTel, a TaKOX
BUPIIIIeHHsI OCOOMCTIIX IIUTaHb, sIKi MOKYTh BILAMBATI Ha CTOCYHKM B CiM 1.
Merto10 Takux 3ycTpiveit i3 AUTAINUM IICUXOAOTOM €: AOIOMOTa OaTbKaM
Kpallle 3pO3yMiTM IICMXOAOTIYHI 0COOAMBOCTI AUTMHM, i HOTpedu,
eMOIlil Ta ITOBeAiHKOBi peaxliil; HadaHHS IIATPUMKU Ta iHCTPYMEHTIB
AAsl 30epeskeHHsI 3A0pPOBUX CTOCYHKIB Y pOAVIHI; CHPUAHHS PO3BUTKY
yCBiZOMAeHOTo OaThKiBCTBA.

Ha mncmxoeaykariiinux 3ycrpivax i3 OaTbkamy, sKi € BaKAMBUM
HaIIPSIMOM IICUMXOAOTIYHOI AOIIOMOIM Y 3MEHIIeHHI IICKXOAOIiYHOI
TpaBMaTU3allil AiTel, AUTAYMI IICMXOAOI MOXKe PpO3rasjaru Taki
KAIOYOBi TEMU:

1. IndpopmysaHHs TIpO HTPUPOAY AUTAIUX TpaBM. IlosicHeHH:,
SK IICMXOTPaBMyIOUi IOAIl BILAMBAIOTh Ha €MOLVIHNMIL, KOTHiTMBHMIA
i comiaapHMIT PO3BUTOK AUTUMHU. PO3KpuUTTA crienudiyHux IIposBiB
TpaBMaTU3allii, TAKUX K TPUBOXKHICTD, Perpecis B IIOBEAIHIII, IIOPYIIIEHH:
CHY UM 3aMKHYTICTb.

2. Poap OarpkiB y cTBOpeHHi OesmneuHoro cepegosuina. Haroaoc
Ha BaXXAMBOCTI MATPMMKM, CTabiAbHOCTI Ta IIepeaADadyBaHOCTI Yy
ITOBCAKAEHHOMY SKMUTTi AnTuHU. HapyanHs 6aTbkiB criocobam CTBOpeHH:
IICHXOAOTIYHO Oe311eYHOro cepeJoBuIla BAOMa.

3. IloBeaiHKOBi cuTHaAM, SIKi BKa3ylOTh Ha cTpec y AuTuHU. Jomnomora
OaThKaM y poO3Ii3HaBaHHI paHHIX O3HaK TPUBOTH, CTpPaxXy UM Aempecii y
AUTUHY, a TAaKOX IIOpajy 11040 pearyBaHH: Ha TaKi IIPOsBIL.

4. Metoan emominHoi miagTpuMku. O3HallOMJAeHHsI OaTbKiB i3
TeXHIKaMM aKTMBHOIO CAyXaHHs, HEHaCHABHUIILKOIO CITiIAKYBAaHHS Ta
BUpa>KeHH: eMIIaTil, sIKi 40IOMaraioTh AVTVHI IOYYBaTUC 3PO3yMia010
Ta IPUIMHSTOIO.

5. BH1KeHHs piBHA cTpecy B cim’i. OOropopeHH: crioco0iB MiHiMi3aril
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CTpecy A4s BCIX YA€HIB POAVHM, 30KpeMa 4depe3 pUTyaau, poO3Kaag,
peAakcaliiyiHi TeXHiKI 4M CIIiAbHY aKTUBHICTb.

6.Po3BUTOK €MOIIIITHOI CTiVIKOCTI AnTHUHN. HaBuanHs OaThKiB MeTOAaM
HiATPUMKM AMTUHU Y POPMYBaHHI HABMUOK II0A0AaHHS CTPeCy, TaKMX K
eMOIIiliHa PeryAsiiis, pO3BUTOK CAMOKOHTPOAIO Ta ITIO3UTUBHE MUCACHH:I.

7. CamormigrpuMka OaTbKiB. AKIIeHT Ha Ba>KAMBOCTI €MOIIiIIHOTO
cTaHy OaTbKiB K Mogeai Aasa autuHu. Ilcuxoaor Hagae nmopaau 11040
yIIpaBAiHHS CTPeCcOM Ta eMOLIiITHOIO piBHOBArOIO caMIX OaTbKiB.

Taki sycTpiui cOpusAOThL He AuIle IiABUIIEHHIO IICMXOAOTIIYHOI
00i3HaHOCTi OaTLKiB, ase I1 3MilTHeHHIO IXHbOI 34aTHOCTI OyTU pecypCHOIO
MiATPUMKOIO A4 CBOIX AiTel y CKAaAHMX KUTTEBUX OOCTaB/HAX.

3. BucHOBKI

Takym 4MHOM, BIIAMB BilICBKOBMX MOAiN Ha AiTel MPOsBAAECTLCI He
AuIIle B eMOLiNHiN cdepi, a 11 3auilla€ iX KOTHITMBHMII Ta COIliaAbHUIA
posBuToK. CBo€yacHa IICMXOJAOTIYHA MiATPMMKa CTa€ BUpPIllaaAbHUM
YMHHMKOM Yy MiHiMi3amil IIMX HacAigKiB, CHpUAE€ BiAHOBAEHHIO
eMOIIiiHOI piBHOBarM AUTUHM Ta 3a0esneuye il ajalTallilo 40 HOBUX
SKUTTEBUX YMOB. Y paMKax IICMXOAOTIYHOI AOIIOMOTHU AITAM AUTIYMIA
IICUXOAOT MOXKe 3aCTOCOBYBAaTM Pi3HI HaIpsIMKU POOOTHU: apTTepartis
epexTBHA A48 POOOTM 3 eMOI[MHMMM CTaHaMM, AO3BOASIOUN
AITAM BUpaXkaTu CBOI IIOYYTTs 4Yepe3 TBOPYICTb; TiA@CHOOPi€HTOBaHI
NPaKTUKM AONOMaraioTh AiTsAM IOBEPHYTU Big4yTTs BAACHOTO Tida Ta
BHVDKYIOTh PiB€Hb HAaIIPY>KeHH:, BUKAMKAHOIO CTPeCOM; irpoBa Tepartis
COpusA€ BidpearyBaHHIO TPMBOXKHOCTI Ta CTpaxiB, AOIOMAaralo4du AiTsam
OIIpallbOBYBATH CBOI IlepeKMBaHH: y Oe3[IeYHOMY CepeJOBUIILi; ITicOUHa
Tepalis BMKOPUCTOBYETLCS SK MeTO/ 3a3eMAEHHS Ta BUBLAbHEHH:
HaKOINMYeHOI HaIIPyTH, A4O0IIOMaraioum AiTsAM OIaHOBYBaTM CBOI eMOIIii;
IIcHXxoeAyKalliliHi 3ycTpidi 3 0aTbKaMu CIIPsIMOBaHi Ha HaJaHH: 3HaHb ITPO
0CODAMBOCTI AUTAYOI IICUXiKM, HaBYaHHS CIIOCOOIB MIATPUMKU AiTeil Ta
CTBOpeHH:I Oe3I1eqyHoTo cimMeitHoro cepegosuia. Lli MmeToan 403B0ASIOTD
3a0e3reunTy KOMIIAeKCHY INATPUMKY AiTell, IO CHPUAE IXHBOMY
eMOIIi/fTHOMY BigHOBAEHHIO Ta PO3BUTKY B YMOBaX KPM30BMX CUTYaIliil.

[lepcnexmusu  nodarvulux po3sidok Y HANPAMI... ITICUXOAOTIYHOL
MiATPUMKM AiTeli ByMOBaX BOEHHOIO CTaHy MI1 BOaua€MO Y 40CA1AXKEeHHSIX
AOBIOCTPOKOBUX HACAigKiB TpaBMaTm3allii, mjo Iepegdadae
BUBYEHHSI BILAVBY BOGHHOTI'O 4OCBiAy Ha IICUXIYHIIT PO3BUTOK AiTel y Pi3Hi
BiKOBi ITlepioAM (paHHE AMTUHCTBO, AOMIKiABHUNI, MOAOAIINI IIIKiABHMIA,
MMiAAITKOBUI BiK), 30KpeMa PU3MKIB A4 €MOIIifHOTO Ta COIliaAbHOTO
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¢yHKITiOHYyBaHH:; iHTerparlii poauHN B IIpoljec peaOiaiTamii, 110
nepejbaya€ po3poOKy porpaM poboTH 3 pogMHaMI, SIKi ITIepe>KIBalOTh
KPpM30Bi cuTyalii, CpsMOBaHIX Ha MOKpaIleHHs AUTI40-0aThbKiBChKIX
CTOCYHKIiB Ta CTBOpeHH:I CTabiAbHOIO cepeJoBuIIla AAs AiTell Ta iH.
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CBITAAHA TA®IHLIEBA, AIOAMNAA MOTO3IOK. Ilcnxoao-
riyHa migTpuMKa AiTeit B yMOBaX BOGHHOTO CTaHy: pOab IICH-
X040Ta y 3MeHIeHHi ICMX0A0TiuyHOoi TpaBMaTu3artii. Cmamms
npucesuena JoCAIOKeHHI0 HANPAMIS NCUXOA0ZIUHOT nidmpumku Jimerl
6 YMOBAX B0EHHO020 CIMAHY, CHPAMOSAHUX HA SMEHUIEHHS 1ICUXOA0ZIUHOT
mpasmamusauii. A6mopu aHarisyromo aKmyarbHicmo pooomu Jums10zo
ACUXO0A02a 3 0IMbMU, UL0 3A3HAAU 6NAUBY 6iliCLKO6UX NO00ill, | 6USHAUA-
10Mb KAIOU06] HANPAMU NCUXO0A0ZIUHOT donoMmozu. Y uenmpi yéazu maxi
nidxodu: apmmepanis OAsL podOmu 3 eMOUTHUHUMY CINAHAMY, AKA CHPUSE
ONAHY6AHHIO MPAGMAMULI020 00C6I0Y MaA POICUMKY AdANMUGHUX CIpa-
mezitl; MIAECHOOPIEHMOBAHT NPAKMUKY, W0 6IOHOBANOI0MD 610WYmMmsl
6AACHO20 TIAA 1 SHUXYIOMb PI3UUHY MaA NCUXTUHY HANPY2Y; i2posa me-
panis, axa donomazae Jumumi OesnewHo 6i0peazyéamu MpUeoOKHiCHb i
cmpaxu, Mo0eAt0tUY HO6I cnoco0u 63aemo0ii; nicouna mepanis sx 3aci0
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3A3eMACHHA, GUGIADHENHS 6HYMPIULHDOT HANPY2U MA GI0HOGACHTS MOy M-
ma Gesnexu. Oxpemutl akyerm 3podAeHo HA NCUXoedyKayiiHux 3ycmpi-
uax i3 bamokamu, sKi 003605101 POpMY6amu Y JOPOCAUX POSYMIiHHI
NCUXiuHo20 cmany dimeti i IXHIX nomped y Kpusosux ymoeax. Ysazarv-
HEHO, W0 KOMNAeKCHUI 1nidXi0 i3 3ACMOCYEAHHAM 3A3SHANEHUX HANPAMIE
CHPUSIE 2aPMOHISALIT eMOTiiH020 cmary dimeil, po3eumKy IXHix pecypcie
1 SHUKEHHI0 6NAUGY NCUXOAOZIMHOT MPASMAMUSALTI.

Katouoei caosa: ncuxorozivna mpasmamusayis, nCUXOA0ZiMHA 1id-
MpUMKA, NCUXOA0IUHA nidmpumKa dimeil, OUM4ULL NCUXOAO2.

SWITLANA TAFINTSEWA, LUDMILA MOTOZYUK. Wsparcie
psychologiczne dzieci w warunkach stanu wojennego: rola
psychologa w redukcji traumatyzacji psychologicznej. Artykut
poswiecony jest analizie kierunkéw wsparcia psychologicznego dzieci
w warunkach stanu wojennego, majgcych na celu zmniejszenie skutkéw
traumatyzacji  psychologicznej. Autorki badajq  aktualnosé¢  pracy
psychologa dziecigcego z dzie¢mi dotknietymi skutkami dziatan wojennych
oraz wskazujq kluczowe obszary pomocy psychologicznej. W centrum
uwagi znajdujq sie nastepujgce podejscia: arteterapia, wspierajgca
requlacje stanéw emocjonalnych i pomagajgca w przetwarzaniu
doswiadczen traumatycznych oraz rozwoju strategii adaptacyjnych;
praktyki zorientowane na ciato, umozliwiajgce odzyskanie Swiadomosci
ciata oraz redukcje napiecia fizycznego i psychicznego; terapia zabawg,
pozwalajgca dziecku w bezpieczny sposéb odreagowac niepokdj i lgki
poprzez modelowanie nowych sposobéw interakcji; terapia piaskiem jako
sposob uziemienia, uwalniania wewnetrznego napiecia oraz odbudowy
poczucia bezpieczeristwa. Szczegdlny nacisk potozono na psychoedukacyjne
spotkania z rodzicami, ktére umozliwiajq dorostym lepsze zrozumienie
stanu psychicznego dzieci oraz ich potrzeb w sytuacjach kryzysowych.
Podsumowano, ze kompleksowe podejscie uwzgledniajgce wymienione
metody sprzyja harmonizacji stanu emocjonalnego dzieci, wzmacnianiu ich
zasobdéw oraz minimalizacji skutkéw traumatyzacji psychicznej.

Stowa kluczowe: traumatyzacja psychologiczna, wsparcie psychologiczne,
wsparcie psychologiczne dzieci, psycholog dzieciecy.
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remotely, addressing modern needs for interactivity and technological
support in education. It highlights specific ways to improve distance
learning in mathematics and other exact sciences on these platforms.
Keywords: platforms MyTestX, Google Classroom, Skype, chat sessions,
exact disciplines, distance learning.

1. Introduction

Modern technologies are significantly changing approaches to
learning, and distance education has become an important component
of the educational process. In the context of the rapid development of
digital platforms, in particular for teaching exact disciplines, choosing
the right tool is becoming a key factor for effective learning. Platforms
such as Google Classroom and MyTestX provide ample opportunities for
organizing online classes, creating tests, checking tasks, and interacting
between teachers and students.

Of particular importance is the problem of adapting these platforms
to the specific needs of exact disciplines, such as mathematics, physics,
chemistry, where it is necessary to use complex graphic elements,
formulas, diagrams, and other specific symbols. However, in practice,
both platforms have their own advantages and limitations that may affect
the convenience and effectiveness of teaching these disciplines.

Objective. The aim of the article is to conduct a comparative analysis
of the Google Classroom and MyTestX platforms in the context of their use
for distance teaching of exact disciplines, as well as to consider the main
functions, capabilities and disadvantages of each of them. To achieve this
goal, the following tasks should be solved:

1. To analyze the functionality of the Google Classroom and MyTestX
platforms for teaching exact disciplines, in particular, to study
their interface, available tools for creating and conducting online
classes, as well as organizing tests and checking tasks.

2. To assess the ease of use of graphic elements, such as formulas,
graphs, diagrams and other specialized symbols, on both
platforms, as well as to identify possible difficulties that may arise
when integrating them into the educational process.

3. To compare tools for creating tests and assessments on each
platform, in particular, to consider the possibilities for automatically
checking answers, providing feedback to students and statistical
analysis of results.

111



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

4. Identify limitations and shortcomings of both platforms that
may negatively affect the process of teaching exact disciplines,
in particular in the aspects of the lack of support for specific
mathematical symbols, restrictions on the number of downloadable
materials, or problems with image quality.

5. Develop recommendations for improving the platforms, in
particular regarding functional updates or integrations that would
allow more effectively organizing teaching of exact disciplines in
a distance format.

Research methods. To achieve the goal and solve the identified tasks,

the following methods were used.

1. Comparative analysis of the functionality of the Google Classroom
and MyTestX platforms, in particular their tools for creating and
conducting classes, testing, checking tasks, using graphic elements,
formulas, diagrams, and other mathematical symbols. This method
allows you to determine which of the platforms is more convenient for
teaching exact disciplines.

2. Content analysis for the analysis of materials placed on distance
platforms (task texts, tests, graphic elements), in order to determine the
specifics of their use in the context of exact sciences, as well as to assess
their suitability for integration into the educational process.

3.Method of comparing theoretical and practical aspects for comparing
the theoretical foundations of distance learning in exact disciplines with
the practical experience of teachers and students, which allowed to
formulate specific recommendations for improving existing platforms.

2. Practical experience

Analysis of the latest trends [1], O. Andreev, V. Bykov, Y. Bogachkov,
M. Burda [3], D. Vasilyeva [4], V. Glazova [5], T. Godovanyuk [6], D.
Ivanchenko, V. Kukharenko, V. Lapinsky, N. Morze, M. Mormul, O. and
D. Shchytovy [10], E. Polat, E. Smirnova-Trybulska, P. Stefanenko, A.
Khutorsky and others.

Most authors focus on the advantages and disadvantages of distance
learning forms [1], [5], determining general trends in their development
and their relationship with international practices of distance education
[2], [8], [13], [14], the history of the emergence of this concept [7], [8], the
specifics of the organization of distance learning in individual disciplines
[7, c. 23-27], as well as the shortcomings of distance learning in higher
educational institutions of Ukraine [7, c. 37-30].
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However, in our opinion, there is still a lack of research that
examines in detail the specifics of distance learning in exact disciplines.
General information about the distance learning course in mathematics
methodology was provided by T. Godovanyuk [6]. And the features of
such training during the war in Ukraine were analyzed by M. Burda and
D. Vasilyeva [3], [4], V. Glazova and K. Vesela [5], as well as the authors
of this article [10], [11], [12]. However, we did not find specific proposals
for improving and improving forms of distance learning in mathematics
and other related fields, except for our own recommendations set out in
articles [10], [11], [12] and [15], which emphasizes the relevance of this
topic. There is also a lack of research that concerns the specifics of distance
learning in higher educational institutions of Ukraine under martial law.

3. Presentation of the main material

Distance learning (or online learning) is a form of education in
which most or all of the course is provided to students using modern
technologies and in an interactive format, which allows teachers and
students to be in different countries or even on different continents.
However, this format is not suitable for all disciplines. In particular, it
is not suitable for subjects where practical activity plays an important
role, such as medicine, veterinary medicine, architecture, metallurgy,
chemistry, artistic creativity, etc. The advantages and disadvantages of
this form of education have been noted by many researchers [1, c. 8-9], [2,
c. 10-11], [15, c. 76-77]. Therefore, there is no point in repeating it.

A number of platforms have been created for distance learning (chat
classes and web classes), each of which has its own characteristics (Table 1).

Table 1
Platforms for distance learning
No Name Description
1 Skype Allows text, voice and video communications over the Internet, using peer-

to-peer networks.

A video conferencing service that allows you to connect up to 100 devices
2 Zoom simultaneously with a 40-minute limit for free accounts (the limit was lifted
during the war).

A platform for secure video conferencing, where up to 500 participants can

3 | Google Meet participate, as well as broadcast to up to 100,000 viewers.

A free learning management platform that allows you to create virtual

4 Moodle . . . .
environments and configure various functions.
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5 lias A free platform for creating forums and blogs, popular in universities,
particularly in Germany, which supports the SCORM standard.
6 | Spring Learn An online testing and webinar platform used for distance learning of
employees.
7 WebTutor A talent management system th.at includes too%s for recruiting, training and
assessing competencies.
8 Teachbase A platform for creating courses and tests, as well as conducting webinars.
9 | Spring Market Software for creating and selling online courses.
10 | Memberlux A service for creating courses based on WordPress.
11 M%ZZ?EZ& An enterprise platform for chat, meetings, notes, and collaboration.
12 EdApp A virtual classroom that is compatible with Zoom and Microsoft Teams.
13 Google A free service for creating, distributing, and grading assignments in a
Classroom paperless manner, as well as for remote testing and exams.
This is a system for creating and conducting computer-based tests that
14 MyTestX allows you to collect and analyze results, as well as assign grades according
to the scale specified in the test.

Source: websites of the mentioned platforms.

Ukrainian educational institutions usually use the platforms Skype,

Moodle, Zoom based on Google Classroom, Googgle Meet and MyTestX.
The most popular are MyTestX and Google Classroom. However, they
have different goals, functionality and approaches to organizing learning.
A comparative analysis of these two tools will help to understand their
features, advantages and disadvantages. First, we will note their general
differences, and then, using our own experience of working on these
platforms, we will highlight their disadvantages (Table 2).

Table 2
Features of the MyTestX and Google Classroom platforms

Platforms

Features

MyTestX Google Classroom

Main goal and purpose

This comprehensive learning
management platform allows
teachers to create courses,
distribute assignments,
communicate with students,
and store learning materials.
Google Classroom is focused
on the full cycle of learning and
course management.

This platform is designed to automate
knowledge testing processes, allowing
teachers to quickly create tests,
analyze results, and receive feedback.
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Functionality

1. Create various types of tests
(multiple choice, fill-in-the-blank
questions, table-based answers, etc.).
2. Automatic test checking.

3. Generate reports and analytics
based on test results.

4. Evaluate results using algorithms.
5. Ability to integrate with other
platforms or systems for data
exchange.

1. Creation, distribution, and
grading of assignments.

2. Ability to add a variety of
learning materials (videos,
documents, links).

3. Integration with other
Google products (Google Docs,
Google Drive, Google Meet).
4. Collaboration on documents
and projects.

5. Tools for communication
between students and teachers
(chats, comments).

Approach to evaluation

1. Focused on automated assessment
through tests and surveys.

2. Tests can be pre-configured for
automatic checking of answers, which
allows for quick feedback.

3. May include functionality for
creating personalized tests or adaptive
tasks.

1. Grading in Google
Classroom is done manually
by calculating points for
each assignment.

2. Students can receive
feedback from teachers in
the form of comments or
specific grades.

3. Lack of automatic test
checking function (although it
can be implemented through
integration with other tools).

Interface and
accessibility

1. The interface is focused on creating
tests and analyzing results.

2. It may be less intuitive for
users who are not familiar with
the platform.

3. May require some training to fully
utilize the functionality.

4. Web-based interface with access
from any device.

1. The interface is very
user-friendly and intuitive,
especially for those
who already use other
Google products.

2. Available via a web browser
and mobile applications
(Android and iOS).

3. Easy for users of different
levels of technical training.

Integration
with other tools

1. May have limited integrations,
mainly with other testing platforms or
learning management systems (LMS).
2. Depending on the platform version,

integrations with other tools may

be limited or require additional
configuration.

1. Widely integrated with
other Google products (Google
Drive, Google Docs, Google
Meet, Google Calendar), which
allows you to create a dynamic
and convenient learning
environment.

2. Easily integrates with other
external tools and platforms,
such as Turnitin, Kahoot!,

Edpuzzle and others.
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Security
and privacy

May have some security requirements,
including protecting test data and
results. However, security depends
on the specific implementation and
policies of the platforms.

Offers a high level of security
thanks to integration with
Google, which provides reliable
data protection across Google
services. Uses Google’s security
infrastructure, which includes
two-step authentication and
regular security updates.

Pricing policy

May offer paid plans with varying
levels of functionality, including
advanced test customization, report
generation, and analysis.

Free for all users, but has
limitations on the number
of users and capabilities for
business versions that require
a subscription to Google
Workspace for Education.

Support and resources

Support may be limited or dependent
on the subscription level. This usually
includes documentation and online
support.

Has a large knowledge base
and support from Google, as
well as lots of online resources
and training videos.

Source: websites of the mentioned platforms.

But there is a difference between distance learning on these platforms
in the humanities or natural sciences and in the sciences, when you
need to not only write or pronounce text, but also enter formulas,
draw pictures and graphs. Google Classroom is more suitable for the
humanities, although some lecture materials may use diagrams, tables,
drawings or photographs. However, much more often graphic materials
such as formulas, diagrams and figures need to be inserted by teachers
of the sciences. This applies to mathematical disciplines (linear algebra,
analytical geometry, probability theory, mathematical statistics, discrete
mathematics, mathematical analysis, numerical methods, mathematical
modeling of various processes, resistance of materials, etc.), as well as
physics, chemistry, economics and others.

During chat classes and web classes, there are three main ways to
demonstrate formulas, graphs and figures [11, c. 133-134].

1. Using a tablet or online whiteboard with a mouse. This method
requires some adaptation and can be difficult if you need to display a lot
of formulas or graphs.

2. Orienting the webcam not at the teacher, but at his desktop. This
allows students to see the writing or drawing process, which makes it
easier to understand the material. The quality of the video depends on
the camera and internet connection. While on the Skype platform you
can use a regular pen, in Zoom you have to use markers due to the lower
video quality. This method provides a faster teaching pace compared to
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an online whiteboard. Class recordings are also stored, allowing you to
reuse the materials.

3. Gradual publication of pre-prepared materials (texts, formulas,
graphs, diagrams, tables) via Google Classroom or method 2. However,
this method involves the use of only static materials and reduces the level
of live interaction with the audience.

The Google Classroom platform provides integration with other
Google tools, such as Google Docs, Google Drive and Google Meet. It has
many advantages, but also some disadvantages (Table 3).

Table 3
Advantages and disadvantages of Google Classroom
No | Advantages Description Disadvantages Description
While Google Classroom

is convenient, it doesn’t
have the same flexibility
in customization as some

Google Classroom is
free for users, making it
accessible to everyone,

. - Limited other learning management
including schools, teachers, . ¢
1 Free . . customization | platforms (like Moodle or
and instructors. This .
options Blackboard). For example,

is especially useful for
educational institutions
with limited budgets.

the ability to customize
the interface design or add
advanced features may be
limited.

The platform integrates

seamlessly with other While you can assign grades

and provide feedback,
popular Google tools, such . .
. the grading system is
Integration | as Google Docs, Google . .
. . Lack of a full- fairly basic. For example,
with other | Sheets, Google Drive, and . 7 . .
2 . fledged grading | there’s no built-in ability to
Google Google Meet. This allows .
system. take comprehensive tests
tools. you to create, store, and .
- . or automatically check
organize educational complex assignments (like
materials without the need P& &
. in Moodle).
for third-party programs.
'.['he Google Classroom The platform is tightly
interface is simple and . .
R . integrated with other
intuitive, making it .
K Google services, so users
convenient for users of all | Dependence on
3 Ease of use.

must have a Google account.
This can be a drawback for
those who don’t want to use
other Google services.

ages and technical levels. Google.
For both teachers and
instructors, the platform is
easy to learn.
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Google Classroom allows
teachers to create and It can sometimes be difficult
. organize assignments, to find old materials
Organiza- . .
¢ tests, materials, and other .. or assignments, as the
tion of . Archiving L
4 resources. Assignments . archiving and storage
tasks and . issues.
materials | <0 be assigned to students system may not be as
with clear deadlines, as flexible as in other learning
well as the ability to leave platforms.
comments and grades.
The platform has Teachers have limited
messaging features control over how materials
Ability to between teachers and are presented to students.
. y students, and also allows L. For example, they can’t
interact and . . Limited control .
5 . you to create discussions create full courses with
communi- . over content. . . .
cate and group chats. This videos and interactive
improves communication elements, as they can in
and collaboration in the some specialized learning
classroom. management systems.
Google Classroom is
available on all major While you can add
platforms: computers, documents and links, the
Availability | tablets, and mobile phones. Limited ability to integrate with
6 on different | This provides convenient multimedia multimedia resources, such
devices access to educational support. as complex video lessons
materials from any or interactive activities, is
device with an Internet limited.
connection.
Google Classroom allows In large organizations or for
you to automatically grade educational institutions with
assignments, especially if a large number of students,
7 Assessment | they are completed through Scalability Google Classroom may
automation | Google Docs or Google issues. be less effective due to the
Forms. This simplifies the limited number of settings
process of checking and for administrators and class
grading. management.
Since Google Classroom is
Students can work on e .
e . . . a cloud service, it requires
Ability joint projects, use shared Requires -
- . stable internet access to
8 to work documents, which allows an internet . .
together. ou to organize grou connection. access it. This can be a
8 ’ y 8 ; P ’ problem for those with
work in real time. .
limited network access.
The platf; high e
© p atform uses @ g’ It is difficult and
level of data protection, in . . . .
. Inconvenience inconvenient to insert
. accordance with Google . .
Security and . when working | formulas, graphs, pictures,
9 . policies, and allows you to . ) .
privacy. . . with precise and special characters
limit access to educational o .
. disciplines. into tests. There are other
materials only to students . .
inconveniences.
and teachers.

Source: author’s development.
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However, MyTestX also has some drawbacks. They are not critical for all users, but for
those looking for advanced features, they can be significant limitations. For the sake of
convenience, the advantages and disadvantages of these tools are summarized in Table 4.

Table 4
Advantages and disadvantages of MyTestX
No | Advantages Description Disadvantages Description
MyTestX h intuiti
_Vy €St 1as an mitiive Many users note that the
interface that allows you to -
: . o free version of the program
quickly create tests, making Limited . T
User- . . . has significant limitations
. the program user-friendly functionality .
1 friendly . . compared to the paid
. even for users without in the free . . o
interface K . . . versions, which may limit
technical experience. This version. .

. . its use for more complex or
makes it easier for both scalable testin
teachers and students. &

The program allows you The interface and
to create various types of customization options may
questions, such as multiple not be flexible enough for
Support s .
. choice, fill-in-the-blank, [ certain users. For example,
for various Low flexibility .
2 . true/false, and open-ended R . there are limits on the
question . . in settings. .
tvpes questions. This allows you number of question types
ypes. to create a variety of tests or an interface that does not
suitable for different levels of allow for free customization
difficulty. of the test appearance.
The interf d
MyTestX allows you to © miertace an
. . customization options may
customize various aspects .
. not be flexible enough for
of the tests, such as time certain users. For example,
Flexible test to complete, number of Low flexibility . e
3 . . . there are limits on the
settings. attempts, random movement in settings. .
. . . number of question types
of questions, which provides .
e . or an interface that does not
greater flexibility in using the o
ooram allow for free customization
program. of the test appearance.
The program has a built-in The program may not
automatic grading function, support more complex
Automatic which significantly reduces Support for formats or question types
4 scorin the workload of teachers, as | basic formats | that may be important for
& test answers are automatically only. specific testing needs, such
checked and instant results as interactive or multimedia
are provided. questions.
MyTestX allows you to Some users report
collect data on test results, shortcomings in the
Collection which helps teachers and . interface, including
. . User interface . . .
5 | and analysis | administrators analyze the issues inconvenience in use and
of results effectiveness of testing and ’ lack of intuitiveness in
evaluate the progress of setting up and managing
students or pupils. tests.
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The program allows you Insufficient support from
to create both simple and developers or limited
Flexible test complex tests. This allows documentation can make it
. Support and o
6 creation you to create tests for . difficult to solve problems,
. .. documentation .
system. different types of participants, especially for new users who
including both beginners and are not familiar with the
experienced users. program’s functionality.
Tools for analyzing
MyTestX has features that test results may be
Data ensure the confidentiality TS underdeveloped or not
. Limitations in R
7 | security and | of test results, as well as the analvtics provide deep and accurate
protection. ability to protect access to Y analytical data, which limits

tests with a password. opportunities for improving
the learning process.

The program supports
importing and exporting
tests and results to various
formats (for example, Excel or
CSV), which is convenient for
further processing or analysis.

Ability to
8 | import and
export data.

MyTestX can work on
different operating systems

Support . .
9 for fap;ious and devices, which allows
users to easily access tests
platforms.

from computers, tablets or
mobile phones.

The program has the ability to
add custom settings for tests,
Ability to | create topics or categories for
personalize. | test questions, which allows
you to customize the interface
to specific user needs.

10

Source: author’s development.

Based on our own experience, we propose to improve the Google
Classroom platform to ensure more convenient teaching of exact
disciplines.

1. In Google Classroom forms, there is no possibility to directly enter
formulas, drawings or graphs, as in the MyTestX program. Currently,
it is necessary to first convert them into a drawing format (jpg or jpeg)
using a graphic editor, for example, Paint, and then add this file to the
form, which is inconvenient and time-consuming. In addition, a drawing
can be inserted only once into each question, which concerns both the
task itself and the answer options. In the case when the text of the task
contains several formulas that must be presented as drawings, it becomes
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necessary to convert the entire text of the task or answer options into jpg
or jpeg format. It would be much more convenient if the platform allowed
teachers to directly insert formulas into the text of the task or answer
options, rather than uploading them as separate drawings.

2. In addition, there is a need to convert text containing superscripts
and subscripts, as well as other specific symbols and letters, into a picture
format. It would be advisable to avoid this step and allow such symbols
to be entered, as MyTestX allows, directly into the text of the assignment,
without the need to convert it into a picture.

3. The same applies to entering pictures into a Google Classroom
“form”: you must first convert them into a jpg or jpeg file using a raster
graphics editor, such as Paint, and then upload this file via cloud storage,
which takes additional time. It would be much more convenient if pictures
could be entered directly into the text of the assignment, without the need
to convert them into separate files. In the MyTestX editor, a picture can be
entered in two ways: 1) directly from a Word document into the MyTestX
form; 2) by inserting it into the picture field in the way described above.

4. The Google Classroom platform does not provide clear instructions
for students (pupils) on how to correctly write their full names so that
teachers can work with the list conveniently. It is recommended to write
the first name first, then the last name, since the platform sorts by the
second word (last name), and only then by the first name (first word).

5. All technical information on Google Classroom and Google Forms
is provided only in Russian, while we use Ukrainian for teaching, which
creates additional difficulties.

6. There are problems with checking assignments, since the platform
does not sort by completion time. It only indicates whether the work was
submitted on time or late.

7.1f a student (pupil) submits work a second time, this is not recorded
in the system. In order to find out this, you need to view the history
of each student (pupil) or carefully read the comments that students
may not leave.

8. When new works are submitted without delay or with delay, it can
only be found out by the difference between the number of works that
were submitted and the number of works that were checked and recorded
by the teacher (this must be done manually). Sometimes information
indicating who submitted the work late helps with this.

9. Only 20 photos can be sent to Google Classroom when completing
assignments. This limitation creates a problem for large calculation
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works that do not fit into the specified number of files. Instead, students
are forced to send works in Word format, which degrades the quality
of the images.

10. Sometimes there are difficulties with reading and perceiving the
information provided, as well as with presenting it in a convenient form
for checking.

11. Often, information sent to Google Classroom is distorted or not
readable at all, so it becomes necessary to submit it in PDF format. Such
problems do not arise in the MyTestX program.

So, the distance learning platforms currently used in Ukraine (Zoom,
Google Classroom, Moodle, Google Meet) have a number of shortcomings
that complicate the teaching of exact disciplines, in particular mathematics.
Moreover, in comparison, most of these shortcomings are absent in the
MyTestX editor.

The article proposes ways to improve these platforms to improve the
teaching process, in particular in the following aspects.

1. Introduction of graphs and figures.

2. Introduction of formulas.

3. Possibilities of using superscript and subscript indices, as well as
other specific symbols and letters when directly entering texts into the
form (without the need to first translate them into figures).

4. Informing users that sorting students is carried out not by the first
word - name, but by the second - surname.

5. Support for the Ukrainian or multilingual version of Google Forms
and Google Classroom.

6. Introduction of sorting by task completion time.

7. Informing about the arrival of new versions of works.

8. Easy tracking of new works.

9. Increasing the number of photos that can be sent.

10. Improving the quality of information and its convenience for
verification.

11. Avoiding distortion or inability to read the information sent.

Modifying theinterface of distancelearning platforms will significantly
facilitate and speed up the process of creating tests or exam tickets in
mathematics and other disciplines, make tasks more convenient for
students and teachers, and improve work with lists of students and tests.

We also believe that it is worth providing benefits for mobilized
students who wish to continue their studies, and not simply transferring
them to academic leave, as is done now.
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Given the frequent power outages in various cities and districts,
as well as the threat of the collapse of the country’s energy system, we
propose to switch to a flexible schedule of classes in a dialogue format,
where participants can join classes at any time. For those who were
unable to participate for good reasons, it is advisable to automatically
send electronic copies of classes, which will greatly simplify access to
educational material.

4. Conclusions

Thus, the article considers modern platforms designed for distance
learning and analyzes them in terms of advantages and disadvantages.
A comparative analysis of the Google Classroom and MyTestX platforms
was made, the choice between which depends on whether you need only
a system for assessment or a comprehensive tool for managing courses
and interacting with students. It was emphasized that tests and tasks in
exact disciplines are easier, simpler and faster to enter in MyTestX than in
the forms of the Google Classroom platform, where formulas, drawings,
graphs, numbers with superscripts and subscripts, as well as other specific
symbols and letters, must be previously translated into graphic form, for
example, through the Paint editor.

The article also proposes a number of improvements that can
significantly improve the process of preparing and conducting classes in a
remote form on the Google Classroom platform. Special attention is paid
to specific proposals for improving the remote teaching of mathematics
and other exact sciences on these platforms.
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Abstracts

MIMKOJAA MOPMYAb, AMMUTPO HINTOB, OAEKCAHAP
IMNTOB, AIOBOB POMAHUYVYK. ITpomnosmuiiii moAo BAOCKOHa-
aennst naatrgopm Google Classroom Ta MyTestX y amcraHiiin-

HOMY HaBYaHHI TOYHUX AMCIMIIAIH. Y cmammi nopisiiolomvcs

061 wupoKo suxopucmosyéari naamepopmu onAain-nasuanns Google

Classroom i MyTestX ma ix sacmocysanis y 6UKAAAHHI MOUHUX HAYK,

makux ax mamemamuxa, Ppisuxa, ximis ma inwi. Poseasdaromves oc-

HO6HI 0co0AU60CMI, nepesazu ma HedOAiKU KoxHoi naampopmu. Oco-

0Au6a yeaza npudirsemves momy, HACKiAbKU do0pe 60HU NIOMPUMYIOMb

iHMezpalito 6i3YANbHUX eAeMeHMIs, MaKux K Gopmyru, zpadixu ma

diazpamu, a MAaKoxK NPOCHOMi CMEOPeHHs ma nposedeH s mecmis ma

icnumis. Y cmammi maxox Hadano pekomendaii uo0o noxpaujenis su-

xopucmarittst Google Classroom 0Ast ducmaniiitozo 6UKAAOAHH MOUHUX

OQUCUYUNAIH, W0 610106i0d€ CYUACHUM NOMpPedam THMepaxmueHocmi ma

MeXHOA0ZIMHOT NIOMPUMKU 0C6IMU. BUCSImAI00mMbCS KOHKPemH WASXU

noxpauieHHs aqu{ZHM,l.l;lHOZO HABUAHHSL 3 MAMEMAMUKY MaA THULUX 1104~

HUX HAYK HA UUX NAAMPOPpMAX.

Katrouosi caoea: naampopmu MyTestX, Google Classroom, Skype,

uam-cecii, mouHi QUCUUNATHY, JUCAHUTTiHE HAGUAMHHA.
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MYKOLA MORMUL, DMYTRO SZCHYTOW, OLEKSANDR
SZCHYTOW, LUBOW ROMANCZUK. Propozycje usprawnienia
platform Google Classroom i MyTestX w zdalnym nauczaniu
przedmiotéw scistych. W artykule dokonano poréwnania dwéch
powszechnie stosowanych platform do nauki online, Google Classroom
i MyTestX, oraz ich zastosowania w nauczaniu przedmiotow Scistych,
takich jak matematyka, fizyka, chemia i inne. Analizowano kluczowe cechy,
zalety i wady kazdej z platform. Szczegdlng uwage poswiecono temu, jak
dobrze wspierajq one integracje elementow wizualnych, takich jak wzory
matematyczne, wykresy i diagramy, a takze fatwosci tworzenia oraz
przeprowadzania testéw i egzamindw. W artykule przedstawiono réwniez
zalecenia dotyczqce usprawnienia wykorzystania  Google Classroom
w edukacji zdalnej w zakresie przedmiotéw Scistych, odpowiadajgc na
wspodtczesne potrzeby interaktywnosci i technologicznego wsparcia procesu
ksztatcenia. Podkreslono konkretne rozwiqzania umozliwiajqce ulepszenia
w procesie zdalnego nauczania matematyki i innych przedmiotow Scistych
na tych platformach.

Stowa kluczowe: platformy MyTestX, Google Classroom, Skype, sesje
czatowe, przedmioty Sciste, nauczanie zdalne.
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education to the individual needs of students, do not contain convenient
intelligent tools to support developers of online courses, automate
routine operations for structuring educational content. Approaches to
the development of e-learning courses are studied, stages of development
and requirements for e-learning courses are highlighted, a structural and
content model of the e-learning course and a model of data collected in the
e-learning process are developed. Based on the developed models, intelligent
methods for creating e-learning courses, an algorithm for structuring
e-learning course materials, an algorithm for hierarchical classification of
training course materials by thematic blocks, and an algorithm for primary
ranking of training course elements by complexity and significance are
proposed. The organization of an online course and a brief description of
the implementation of an online course based on an e-learning system are
presented. The presented paper reflects the results of the development and
implementation of an online course based on the e-learning methodology.
The article presents the development of an intelligent training course using
data mining mechanisms. Efficient intelligent data processing algorithms
underlie the development of adaptive online learning technologies
implemented in educational processes. The basic principles of synthesizing
a system for evaluating the quality of online courses are developed.
Keywords: online learning, online course, online course development,
distance learning, educational platforms, Moodle.

1. Introduction

At the current level of IT technology development, educators in
educationalinstitutions significantly rely on ready-made or self-developed
electronic course materials when presenting new content. Itis worth noting
that such an approach to delivering material allows each participant in the
process to acquire a set of basic knowledge and skills using network and
client-server technologies. The fundamental requirement for organizing
such interaction between elements of the educational process is access
to the institution's network. A defining characteristic of online learning
is its global accessibility, content relevance, and rapid feedback between
participants in the process [1-3].

Academic mobility is one of the important directions in the
development of modern education both in Ukraine and abroad, and it
is a necessary condition for integrating educational organizations into
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the global educational space. Virtual academic mobility involves the
formation of learning trajectories using online courses created by various
educational organizations or developed based on new information
technologies by individual specialists (outside educational institutions),
holders of specific competencies, groups of people, and non-educational
organizations. The individualization of educational trajectories allows
students to gain additional motivation for learning, expand the horizons of
educational opportunities, and acquire unique professional competencies.

It is evident that such a system of organizing the educational process
allows for a transformation in the very nature of obtaining education. The
general architectural scheme of the educational online process (based on
the IEEE P1484.1 standard) at Uzhhorod National University is presented
in (Fig. 1). Each participant in online learning can now study anytime and
anywhere, which in turn allows for both the expansion of the circle of
participants in the process and the provision of a high level of inclusivity
in education [2].

Given all of the above, there arises an urgent task of organizing an
effective and inclusive learning process based on electronic educational
courses, which should meet the set of requirements from educators
regarding both the theoretical and practical parts of a discipline. From the
student's side, there is a need for unlimited and global content accessibility
and an effective feedback mechanism with the educator [4-6].

Online Learning
Participant / Student

Information Internal System Activity

Communication
Subsystem

Educational
Content

Learning
Interactions

Internal
Links

Current
Grades

Administrator /
Online Course
Instructor

Assessment
and Recording
Subsystem

Y

Metadata

Work Results

Local LMS Database / Repository

Figure 1. General Architectural Scheme of the Educational Online
Process at Uzhhorod National University
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In recent years, leading universities around the world and in Ukraine
have begun to introduce distance education into their structures as an
equivalent form of education, creating hundreds of courses for training
specialistsin various fields. Currently, some of the most popularinternational
online learning platforms used worldwide are "Coursera" and "Udemy." In
Ukraine, among higher education institutions, a significant portion utilizes
the "Moodle" system for managing educational electronic courses [7].

In Ukraine, as well as worldwide, there is a transition to electronic
means of distance learning in all spheres of education. Significant drivers
in this direction have been the global pandemic and the military aggression
on Ukrainian territory in 2022. This has created the opportunity to master
parts of educational programs using a vast array of electronic educational
resources that vary in technology, type, and format. This, in turn, allows
students to build their own educational trajectories necessary for future
or current professional activities or for implementing specific projects.
The process of removing barriers that hinder the development of virtual
academic mobility (based on online courses) and creating conditions for
the active involvement of a wide range of educational organizations,
business structures, IT clusters, and other participants in the online
education market are fundamental goals of the overall development
strategy of Uzhhorod National University.

2. Literature revew

The presented work is based on the use of effective research
methodologies, content analysis, and a comprehensive review of
documents in the Scopus and WoS databases. Content analysis tools were
used to analyze written and other sources on the Internet. The primary
focus was on the methods and approaches to designing and implementing
an online learning course. The search engine research was conducted
using the keywords "online learning," and the obtained documents were
analyzed using content analysis.

Modern education is characterized by a steady trend of transition to
digitalization and personification of learning. In [1,2], the central task of
organizing online learning within an educational organization based on
open LMS systems is considered. In [3], a general model for organizing
distance learning within the framework of the open access concept of the
Learme platform is presented. The works are devoted to the problems of
efficiency and adaptability of organizing online courses in the educational
environment [4,5]. The main unresolved problem here remains the low
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versatility of this approach. An important task that becomes at the stage
of designing an online learning model remains the problem of choosing
an LMS platform that is suitable for the organization conditions [6]. A
partial solution to this problem is the development and design of modern
hybrid LMS platforms based on artificial intelligence. This problem is
closely related to the task of simple and efficient processing/collection/
analysis of statistical data (data mining) in the process of online learning
[7]. The stage of choosing an LMS platform is related to the needs of the
educational organization, support for the system of relevant educational
standards [8-12]. An important direction in the development of modern
e-education platforms is the use of distributed (cloud) technologies for
accessing educational content [13]. The fundamental disadvantage of
this approach is the high requirements for the quality and distribution of
information infrastructure within the educational organization.

3. General concept of Online Learning

In the first stage, it is important to establish that for the effective
implementation of online learning, all elements of the distance learning
system (both the information system itself and the electronic educational
courses) must comply with all educational standards. Therefore, a
fundamental requirement for the online learning system at Uzhhorod
National University is its openness, transparency, high quality of electronic
courses, and broad inclusivity in education [2].

The basic step-by-step scheme for building an online course at the
Faculty of Information Technology at Uzhhorod National University
within the LMS platform (Learme) is as follows — (see Fig. 2).

A Learning Management System (LMS platform) is an information
system built on a client-server architecture, which allows for the creation
of educational content in electronic form and the organization of multi-
level distance learning (facilitating the learning process in any format).

The main directions of work with LMS platformsinclude the following:

Primary development and marketing of online courses (educational
content of various types) for any interested users;

Simple tools and a foundation for organizing the educational
process in an educational institution in online mode;

Flexible process of organizing learning and improving the
qualifications of LMS platform users.

The general concept of an LMS is not limited to a local database
and client-server architecture (such as cloud services of various levels).
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Creation / Work within the LMS (Learme) account

L2

Creation of a template / structural scheme of the digital educational resource (DER)

L2

General (departmental) expertise of the DER prototype

g

Finalization of the DER, porting to Learme / Moodle

R0

Final filling in of metadata and hyperparameters of the LMS platform

B2

Opening access for student accounts, working with journals

Figure 2. General Scheme for Creating DER/Content within the LMS
(Learme)

An LMS platform is primarily an information system for managing
educational content and learning processes and conceptually approaches
systems like WorkFlow.

All existing LMS platforms provide the following basic functions for
managing educational content within the educational process:

Creation and storage of various types and formats of educational
content within the platform's educational space;

Automation, centralization, and distributed access to educational
content within the educational process;

Complete automation of the process of managing groups of
participants in the educational process;

Providing the broadest range of participants in the educational
process;

Automation of functions for checking the knowledge and skills
of educational process participants;

Provision of a knowledge base functionality within the LMS
platform;

Provision of tools for analyzing the success of educational process
participants, tracking progress;

Provision of functionality for creating and issuing certificates
upon completion of learning.

It should be noted that all modern online learning (distance education)
platforms support the following basic international educational standards:
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* Sharable Content Object Reference Model (SCORM);

* AICC HACP standard for Online Learning platforms;

* Simple import of IMS Common Cartridge packages directly into
Moodle.

The IMS toolkit allows the implementation of a set of online
services in a network based on IP. The technology enables the creation
of a homogeneous environment for providing multimedia services
over a standard IP network. The general scheme of the learning process
procedure within IMS is presented in (Fig. 3);

* Learning Tools Interoperability (LTI) — an open standard
introduced by the IMS (Global Learning Consortium). This
specification allows for the simple integration of an online (cloud)
service into the LMS using various tools (API).

In the next phase, it is important to analyze and select the basic
technology (tools) for organizing online learning. The simplest way to
organize online learning is to create and launch online courses based on
ready-made information platforms. One of the most popular platforms is
the "Moodle" system. Moodle is a virtual distributed platform designed
for creating and distributing interactive learning content.

The "Moodle" platform is an open-source web application (distributed
under the GNU GPL license). This approach to organizing Moodle's
architecture allows for the creation of custom online learning portals and
their quick adaptation to the needs of both instructors and students.

Moodle developers have adopted the following e-learning standards:

* SCORM (Sharable Content Object Reference Model)

* WCAG (Web Content Accessibility Guidelines)

* Experience API (also known as XxAPI or Tin Can API)

* AICC (Aviation Industry CBT Committee)

* IEEE LOM (Learning Object Metadata)

The SCORM standard was introduced to standardize all learning files
(educational content) for LMS systems (Learning Management Systems). A
SCORM courseisan archive (usually in ZIP format) that contains the course
tiles and XML markup with its structure (header and content block). This
standard allows the inclusion of presentations, texts, videos, audio, and
more in the archive, which can then be opened in any SCORM-compliant
LMS. Currently, LMS systems are mostly presented as SaaS (Software as
a Service) cloud solutions, in addition to local implementations. SCORM
courses are supported by services like iSpring, Moodle, and Learme [9-
12]. With the development of SaaS services that allow for creating online
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courses directly in a browser, the focus on SCORM has started to shift.
For example, the GetCourse platform does not support SCORM because
it has its own editor for creating courses and other content.

The main goal of WCAG is to provide online platform developers
with the ability to create and test interfaces and content that will be
accessible to people with disabilities, as well as to everyone else. WCAG
is the basic standard for digital content accessibility, including for LMS
systems [11-15].

Experience API and xAPI represent a general standard for distance
learning platforms. This API allows distance learning platforms to
establish a data exchange protocol between themselves based on a simple
tracking and recording scheme of learning activities of all types. In
general, different types of data about the learning process are stored in
a special Learning Record Store (LRS). An abstract LRS database can be
part of a larger database or function independently, which allows for a
high level of data abstraction.

Themainadvantagesand improvements compared to SCORM include:

* Full functionality for working with educational content in offline
mode. This mechanism is implemented based on temporarily
storing the work session in the LRS.

* Enhanced security mechanisms for both content and work
sessions (supports the OAuth open authorization protocol).

* A set of powerful static data collection capabilities (compared to
SCORM).

* xAPI does not have a strict database dependency (using LRS
mechanisms, content can be uploaded to a website, blog, or social
networks).

* xAPI allows for consideration of various types of learning
activities within online learning, which are absent in SCORM.

The AICC standard regulates general instructions for developing,
delivering, and preliminarily evaluating Computer-Based Training (CBT)
and Web-Based Training (WBT), as well as various types of learning
and control technologies (including distance learning). This standard is
currently used for a wide range of distance learning technologies and
has significant distribution and support at the level of all modern online
learning platforms and educational content development.

The open IEEE LOM standard provides tools for describing learning
objects (of various types and structures). Within this standard, the
attributes of a learning object include the following basic characteristics:
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object type, object author, object owner, distribution and access conditions,
format, and methodological attributes such as learning or interaction
schemes and rules.

A key feature of the Moodle platform is the ability to automate the
task evaluation process (based on a test system), tools for monitoring
and consolidating material learned, with real-time feedback from the
instructor [16, 17]. The general architectural scheme of the LMS "Moodle"
at Uzhhorod National University is presented in (Fig. 4).

As of now, the total number of users of this online learning platform
exceeds fifty million worldwide, with hundreds of thousands of
professional instructors teaching and learning in over sixty languages.
The total number of courses in the Moodle systems worldwide was
about two hundred thousand courses in 2023. Another popular online
learning platform (for creating online courses) is the Learme platform.
The main advantage of this system is its open and simple interface, which
is accessible both for those who want to create a course and for those who
want to take courses. This online platform allows access to both paid and
free courses.

The quality and versatility of electronic learning implementation
can be ensured by using specialized software for developing electronic
educational materials and courses. This software enables the creation of
learning material packages that are largely independent of the specific
LMS being used. Therefore, such content can be transferred from one

Course Author > LMS Administrator — Student

l

System Work Sessions

|

IMS Package Transfer

|

Interactive Work

Main Repository of DER l
/ Local Database
Session Finalization

Figure 3. General Architectural Scheme of the LMS "Moodle" at
Uzhhorod National University
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LMS to another and distributed in various ways, including through sales.
There are several common formats for educational materials (learning
content), but the most popular in recent years has been the SCORM
format. It allows for the creation of a hierarchical structure of learning
content and tracking student interaction with the material to obtain a
comprehensive report on their work.

LMS «MOODLE»
Uzhhorod National University

[ Communication Module System Scheduler ]
Electronic Courses / DER System Users / Student Groups
Content
— Online Resources —_— Online Journal / Records
— Practice Elements —) System Logs / Monitoring

Figure 4. General Architectural Scheme of the LMS "Moodle" at
Uzhhorod National University

The general scheme of the online course development cycle is presented in
Figure 5. Let's analyze the stages of implementing the "Basics of Programming
— Basic Level" online course. In the first stage, well-known tools for developing
and implementing online courses, such as Articulate Storyline and iSpring,
were analyzed. The development of the "Basics of Programming — Basic Level"
online course was carried out using the Learme online course platform and the
Articulate Storyline software. The overall structure of the course, its content
modules, content filling, detailed description of each session, and registration
were implemented on the Learme platform. The course content, test assignments
for ongoing assessment, and examples were implemented in the Articulate
Storyline software.

The Articulate Storyline tool provides content development for
interactive courses. The Storyline interface is familiar to all users of
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l | l l

Selective Review of Constructed Learning Components

|

Launch / Open Access to the Completed Online Course

Figure 5. General Architectural Scheme of the LMS "Moodle" at
Uzhhorod National University

modern office programs because its menu is presented as a ribbon with
tabs. The program allows language packs to be uploaded as plugins.
Additionally, the educational materials, courses, and entire disciplines
developed with its help (including their navigation elements) can be
localized in any language, including Ukrainian. A key feature of Storyline
is that media objects (text, images) are not placed directly on a slide but
on an additional container (layer). Each slide can contain any number
of layers, which are essentially different states of the slide, and the state
change can occur based on certain student actions. For example, when a
question is answered correctly, an additional element, such as a general
visualization of the answer, appears on the slide. Such course object
responses to actions are configured using special software triggers.

It is worth noting that Storyline can be used to create simulators,
software simulations. A special recorder built into the system provides a
demonstration of working with software. It can record what happens on
the screen or in a selected area with the ability to capture audio in various
formats simultaneously. In step-by-step mode, each system operator's
action is automatically accompanied by comments. It is possible to create
not only demonstration content of different levels but also content where
the user must perform the necessary actions as a task or test. The Storyline
system includes an effective tool that allows online course developers to
record the screen while working with the program. It also offers features
for preliminary software modeling, basic video content editing functions,
support for mobile devices, Flash, HTML5, multilingual support, and
auto-translation support.
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An extremely important advantage is that a course developed in
Articulate can be published in all popular educational material formats
such as SCORM, TinCan, AICC, HTML5, Word, on any information
carrier. It is also possible to import a finished course into the "cloud"
environment of Articulate Online or any other platform. This tool enables
the simple and effective import of a finished course into the "Moodle"
platform. The course player has flexible settings: the course format and
content can be changed, resources, additional files or links, a glossary of
terms, and notes can be added.

It should be noted that the "Moodle" platform allows not only
the placement of materials but also their creation directly within the
system. However, such an approach is not always productive. Creating
educational content in "Moodle" is particularly advantageous for tasks
that do not require automated assessment, such as seminars, response
tables, forums, in cases of fixed courses (or several courses). Although
"Moodle" has a powerful testing module, a finished test, like other locally
created elements, cannot be transferred to another LMS (an issue with the
effective export of finished courses). Therefore, when creating interactive,
illustrative content, sets of tests, variable questionnaires, or simulators—
any material that includes multimedia and logical automation—it makes
sense to use a special tool in the form of separate software that allows
doing this simply, quickly, attractively, and, most importantly, universally.

For example, content can be developed in PowerPoint using the
iSpring Suite plugin, which transforms PowerPoint from a presentation
creation tool into a means for creating professional educational content.
Educational materials can be created as sets of web pages, groups of slides,
videos, and standalone educational courses. There is an option to work
with content in different formats and efficiently export finished materials.
This means that the content (course) can be developed, then exported to a
convenient format, and republished in another format if needed.

At the final stage, to demonstrate the flexibility and multiplatform
capabilities of the Learme platform, the course was imported into the
"Moodle" system.

During the registration stage, the student registers in the Learme
system and selects the online course "Fundamentals of Programming —
Basic Level." In Figure 6, the course "Fundamentals of Programming —
Basic Level" is shown. One of the goals of this work is to develop the online
course "Fundamentals of Programming — Basic Level." In the first stage,
the standards in the field of distance learning, as well as the methods and
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tools necessary for creating educational content, were analyzed.

During the development stage of the online course, the following

requirements were set for content preparation:

* Primary focus on practical tasks. The defining characteristic of
the "Fundamentals of Programming — Basic Level" course is its
practical component.

* Alllearned educational content is based on and connected to the
students' existing knowledge from previous disciplines. This
approach allows combining the existing knowledge base with new
content and building a base of associative connections.

* High variability of educational content within the online course.
The "Fundamentals of Programming — Basic Level" online course
uses various levels of communication to deliver educational
content. This helps students quickly and effectively assimilate
educational information and seamlessly switch from one type of
content to another within the course.

* Significant emphasis on independent application of acquired
knowledge. During the course, students independently solve sets
of examples as well as control test assignments.

Moi Kypcu

Has4yanbHWiA - oHNaiH Kypc
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Figure 6. General Interface for Selecting an Online Course in the
Learme System

The Learme system allows for the creation of various types of
sessions, which include both self-check assignments and different types
of homework. The instructor has extensive opportunities to communicate
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with online course participants via chat or using audio and video
comments (Figure 7). A key advantage of this system is the functional
website technical support service, which assists developers in resolving
issues that arise during the platform's operation. This service also allows
for the expansion and improvement of already existing functions, sections,
and parts of the platform when necessary.

From the student's perspective, significant advantages include ease
of use, portability, and multi-variability of access to the platform. This
means that students have the ability to work with prepared content in
the form of an online course, anytime and anywhere. All that is needed
is an Internet connection and a device on which the learning process
will take place.

The effectiveness of two-way communication between the instructor
and the student creates an atmosphere of trust and inclusivity in the
learning process, as well as provides tools for diverse assessment of the
effectiveness of learning content absorption. The ability to build a student
rating allows tracking the progress of each participant in the learning
process. The instructor of the online course has the option to enable
or disable comments as needed, enable audio/video comments, chat,
feedback, and grades for each learning block separately.

The Learme platform allows for the creation of various types of online
courses (different types of learning content) for both individual learning
and corporate training and has the following advantages:

Availability of a simplified, free version;

Simple and easy launch and navigation on the platform;

Extensive opportunities for individual customization of the learning
process and the ability to create an individual learning plan;

Availability of a mobile app, which significantly increases the
audience reach and simplifies connection to the learning process;

The ability to organize both free and commercial courses in the
corporate sector;

The possibility of organizing online courses in chatbots. This tool
allows replacing the instructor and actively interacting with the student
in an automated mode.

However, the Learme platform also has some disadvantages:

The basic (free) version lacks the ability to market educational courses.

The basic (free) version does not include its own webinar room (it
only integrates with YouTube streaming). Overall, the video streaming
capabilities are quite limited.
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There is no simple and effective search system for open (non-
commercial) educational content (online courses, educational materials,
ready-made test blocks) directly on the Learme platform.

Access to ready-made online courses and learning content, in general,
is only possible by following an invitation link. The overall content access
scheme is based on accounts and invitation links. This organization of the
learning process has certain drawbacks related to restrictions on accessing
necessary content and the inability to conduct a preliminary assessment
of the online courses presented in the system. Clearly, such restrictions
negatively impact the search and indexing of all educational content on
the platform as a whole.
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Figure 7. Selecting a Lesson in the Online Course within the Learme
System

The developed online course "Fundamentals of Programming — Basic
Level" can be exported to other platforms in accordance with standards
such as SCORM 1.2, SCORM 2004, AICC, and TinCanAPI. When creating
the online course, the SCORM standard was used as the foundation,
being the most widely adopted and supported on other online learning
platforms (with a focus on the "Moodle" platform).

The "Fundamentals of Programming — Basic Level" online course has a
simple three-level structure, an introduction, and a knowledge assessment
block. The overall architectural scheme of the course is presented in Figure
8. The first part of the course describes the basic concepts of algorithmic
programming, the main paradigms, and approaches in program
construction. The first block consists of five lessons, which cover general
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concepts of structured programming, key programming constructs, the
concept of algorithms and data types, the structure of program code for
high-level programming languages (C/C++), and the features of code
compilation and translation.

The second block of the course covers the main language constructs
and structures of C/C++ without the introduction of classes (OOP
programming paradigm). This part of the course is divided into four
lessons and is necessary for a comprehensive understanding of the
structured-procedural programming paradigm.

The third part of the online course "Fundamentals of Programming
— Basic Level" is dedicated to basic concepts of the OOP approach with a
focus on C++/Java programming languages. This section consists of seven
lessons that cover the fundamentals of the object-oriented approach,
the concept of classes, and the notion of object code. The main goal is to
demonstrate the power and advantages of the OOP approach compared
to classical structured programming based on C++/Java.

It is worth noting that the course structure includes a knowledge
assessment block, where students can test their acquired knowledge by
completing a set of self-check assignments in the form of tests (based on
simple binary invariants). Various types of assessment tasks are allowed,
including terminology as well as tasks with supplementary content.

Educational Online Course
"Fundamentals of
Programming — Basic Level"

Module Title Page DER Practicum A nent C Itation

Figure 8. General Architectural Scheme of the Course "Fundamentals
of Programming — Basic Level" in LMS Learme.
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The Learme platform tools allow access to online courses through
a simple internal search system (the course administrator can also add
students to groups). This can be done in two ways. The first way involves
a simple procedure of adding a participant to the learning process through
the appropriate fields in the group form. The second method is based on
the ability to import a group of students into the system as a list. In this
procedure, the platform administrator (instructor) needs to fill out a form
according to a specific template (course name, list of students, contact
addresses, etc.). Based on this, personal accounts for the participants in
the learning process will be created in the system (based on their user
accounts). During the preliminary identification phase, the student can
select their online course (from a list formed by the platform administrator
or instructor) and begin the learning process in a convenient format.

The Learme system administrator (instructor) has effective tools
for managing student groups and online courses (sets of filters and
basic tools) and also has the ability to collect and conduct preliminary
analysis of statistical data on the learning process. It should be noted
that all operations with student groups and courses are carried out based
on the user account mechanism and the client-server architecture of the
Learme platform.

4. General model for assessing the quality of Online Courses

The comprehensive model of the online course quality assessment
system within the local LMS is represented by a set of regulations, criteria,
principles, methods, informational services, and other components
that regulate and provide informational support for the procedures for
assessing the quality of online courses with the participation of educational
organization representatives, specialists, and experts [17].

The goal of the online course quality assessment system is to enhance
students' academic mobility using online courses by creating conditions that
promote increased trust in online education among all participants in the
educational process, free access to the educational system of high-quality
online courses, development of healthy competition in the online learning
market, and continuous improvement in the quality of online courses.

The online course quality assessment scheme addresses the following
basic tasks:

Ensuring multi-level communication between educational
structures (and beyond) when creating/using online courses. A high level
of communication within an educational organization can be achieved by
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providing the most complete and reliable information about the online
course and its quality, including the procedure for assessing the quality
of the online course and information about the experts who conducted
the assessment. It is clear that the level of communication organization is
determined by both the overall rating of the educational organization and
the popularity and mass appeal of the platform hosting the online course.

Effective mechanism for involving platforms currently operating in
the informal education market into the formal education system. Simple
and understandable rules for such platforms to enter the formal education
market should be established, enhancing trust in online courses and the
accompanying information provided by the platforms, with the prospect
of crediting learning outcomes in formal education programs. This
mechanism should be based on a set of minimum requirements for the
content provided by online learning platforms and online course authors.

Creating effective mechanisms for competitive environments in
the online education market and continuous motivation for developers
to improve the quality of online courses. This can be achieved by
collecting student evaluations, building online course ratings that form
overlapping competencies. For courses with low ratings, one way to
quickly implement improvements could be enhancing the online course
according to best practices and obtaining accreditation from independent
organizations (not only educational but also business structures). Another
tool influencing the choice of an online course could be the presence or
absence of internal regulations for quality control and assessment of the
educational process in general, and online education in particular, within
an educational institution.

Creating effective tools for current control (modules, credit exams)
within the educational organization. In this case, the educational
institution retains autonomy in deciding on credits/exams, taking into
account the authoritative opinions of other educational organizations
(employer associations) regarding the compliance of the learning outcomes
of the online course with educational standards and labor market needs.
The collection of such information about the online course should be
carried out with minimal additional costs for online course developers,
meaning that all possible data sources about the online course and its
quality should be utilized.

The overall architectural model of the online course quality assessment
system developed at Uzhhorod National University, which addresses
these tasks, is presented in Figure 9.
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l System for Assessing the Quality of Online Courses at Uzhhorod National University

Verification of the "Fundamentals of Programming — Basic Level" online
course according to the main criteria of distance education
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Figure 9. Architectural Model of the System for Assessing the Quality
of Developed Online Courses at Uzhhorod National University.

The overall model of a working quality assessment system for online

courses includes the implementation of the following basic functions:

* Comprehensive Departmental (Multi-Criteria) Evaluation of the
Online Course: This is conducted to approve online courses for
inclusion in the educational process (porting to the LMS).

* Selective Expert Quality Evaluation of the Online Course:
Performed after the online course is launched on the LMS platform.

* Formal Evaluation of the Online Course: Conducted to verify
the course’s compliance with the requirements of the educational
process.

The formal assessment of an online course is carried out based on

formal criteria, mostly through automated tools, in the following areas:

* Initial Examination of the Structure and Components of the
Online Course.

* General Examination of the Online Course for Compliance with
Legislative Requirements and the Educational Process Standards
of the Institution.
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* Comprehensive Verification of the Functionality of the Content
Modules of the Online Course.

* Assessment of Integrity and Connections with Other Disciplines
in the Online Course.

A comprehensive evaluation of the developed online course is

conducted according to the following scheme:

General Evaluation by Educational Institutions:

Based on the re-crediting of credits/exams for the online course as
part of the main educational programs.

* General Evaluation by Internal and External Academic-

Methodical Associations.

* Variable Independent External Academic Evaluation of the
Online Course.

* Comprehensive Review by Employers, the Business Community,
and Commercial Educational Institutions.

* Comprehensive Independent Assessment of Compliance with
Best Practices and Standards (Licensing and Accreditation
Requirements).

Continuous evaluation of the online course is conducted in the

following areas:

* Overall User Ratings (Reviews and Scores).

* External Evaluation of the Online Course Based on User Behavior
(Actions and Results), Supported by a Statistical Processing/
Collection Module.

The main initiators and participants in the online course quality

assessment scheme include:

Primary Expert Executor: The head of the expert council, who initiates
and leads the evaluation process, recruits experts, and is responsible for the
procedure and outcomes. The group of experts may include educational
institutions, internal methodological commissions, stakeholder groups,
and independent evaluation organizations.

Main Organizer of the Evaluation: A participant in the evaluation
process who forms the group of executors and distributes tasks among
them according to the evaluation rules. The organizer may be an external
participant (commercial and non-commercial organizations) or an internal
one (departmental).

All obtained evaluations of online courses are stored in the quality
assessment information system of Uzhhorod National University in the
form of structured data:
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* Information about all types of evaluations and scores that the
online course has undergone is stored.
¢ Values and sets of obtained ratings for each type of evaluation, as
well as other sets of evaluation parameters, are stored.
The quality assessment information system for online courses also
implements an effective mechanism for sorting and filtering collected
expert information (statistics module).

5. Conclusion

Students can access the learning content (online course) through their
account, where they can listen to the theoretical block of the course and
move on to the knowledge assessment block based on tests. The entire
course is developed within the Articulate Storyline system.

All completed sessions are recorded in the system, allowing students
to move to the next stage. After completing the entire course, students are
offered tasks and tests to verify the knowledge gained during the learning
process. Upon successful completion of the course and knowledge check,
the student will receive an appropriate electronic certificate.

The developed online course "Fundamentals of Programming -
Basic Level" can be used for teaching this discipline in other educational
institutions. The design and implementation results of the online course
can also serve as a template for creating similar online courses with a
similar structure.

The main principles for synthesizing a quality assessment system for
online courses have been developed. The procedures and criteria of the
quality assessment information system developed at Uzhhorod National
University ensure:

¢ Initial testing of methods for developing and evaluating online
courses that correspond to more than 10 fields of higher education
knowledge.

* Development and implementation of protocols for conducting
quality evaluations of online courses by educational organizations,
employers, internal and external academic-methodical associations,
and independent experts on more than 150 online courses.

* Promotion and popularization of distance education and the
quality assessment system for online courses with the involvement
of a wide range of higher education institutions.
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Abstracts

ITOP TTOBXAH, AHAPIN AETE3A, OKCAHA MY/ECA, O/EHA
ME/ABHVK, IOPIV BLAAK. Mogeai Ta METOAV OHAAlH-HABYAH-
Hs B YXXTOpOACBKOMY HaIliOHaAbHOMY YyHiBepcureTi. B pobomi
NOKA3AHI 0COOAUGOCT OP2AHISAYIT OHAALH HAGUAHHS 6 YoK20podcoKomy
HAYIOHANLHOMY YHI6epCUmemi, npedcmasAeHa mMexHOA0Zisl OAsl CHI60peHHSl
OHAQTIH-KYPCY 34 00NOMO02010 THPHOPMAUTIIHOT nAamPopMu ducmaniiiHo-
20 Hasuants. CyuacHa océima Xapakmepusyenocs Cmiiko meHoeHUiero
nepexody 0o yudposizauii ma nepconidixayii nasuarns. Modeprisaiis
oceimu 6 0aHutl 4ac nos’A3ama 3 6nposadkKeHHAM A0ANMUSHUX, NPAKIU-
KO-OPIEHMOBAHUX | ZHYUKUX OC6IMHIX npozpam. Y moil xKe uac, icryroui
NAAMPOPMU OASL CHIBOPEHHS eACKMPOHHUX HAGUAADHUX KYPCi6, NOKU He
MA10Mb MOKAUSOCHIETL NS IHINEACKMYAAISATT NpoLecy HABUAHHS, ZHYHKOT
adanmauii smicmy océimu nio iHOUGIOYarbHI nompedu YuHis, He Micmamb
3PYUHUX THMEACKMYAADHUX THCIPYMEHMIE AL NIOMPUMKU pospoOHUKiE
OHAQTIH-KYPCi6, ASMOMAMUSAULT PYMUHHUX 0Nepauiil 3i cmpyKmypysarHsl
0C6iMHbO20 KoHmenmy. Busuero nidxodu do pospodku erexmpoHHUX HA-
GUANDHUX KYPCi6, 6UdireHo emany pospoOKu ma 6UMOozu 00 eACKIMPOHHUX
HAGUAADHUX KYPCi6, PO3POOAEHO CHIPYKIMYPHO-3MICIIO6HY MOOJeAb eAek-
MPOHH020 HAGYANLHOZ0 KYPCY | MODeAL OAHUX, U0 30UPAtomves 6 npoeci
eaexmponHozo Hasuarms. Ha ocnosi pospodrerux modereii 3anponoHosano
IHMEACKMYAAOHI MemoOU CIE0PeHHS eAeKMPOHHUX HAGUAALHUX KYPCI6,
AAZOPUMM CIPYKIMYPYSAHHA MAMEPIAAIE eAeKMPOHHO020 HAGUAADHOZ0 KYp-
CY, Ar0pUmM IEpapxiuHol KAACUPikauii mamepiaris HAGLAAbHOZ0 KYpPCY 3a
MeMamudHUMy OAOKAMU, AAZ0PUMM NePEUNHO020 PAHKYEAHHIL eAeMeH-
mi6 HAGYAALHO20 KYPCY 34 cKAadHicmio ma sHawumicmio. IIpedcmasiena
0p2anizayis OHAAUH-KYPCY, KOPOMKULL ONUC 61PO6AJKeHHS OHAALLH-KYPCY
HA OCHOGI CUCTIEMU eAeKMPOHH020 HAsUaHHs. B npedcmasaeniii pobomi 6i-
000paxceni pesyrbmamu po3po0Ka ma pearisauis OHAAUH KYpcy HA OCHOGI
MemodoAzii eaexmportozo HasuanHs. Ilpedcmasaena pospo0ka iHmeAek-
MYAALHOZ0 HAGUAADHOZ20 KYPCY 3 BUKOPUCTIAHHAM MEXAHIZMIG iHIMeAeK Y-
aAvHoz0 anarisy darux. Edexmueii inmerexmyaroti arzopummu 06pooxu
OaHUX AeXKAMb 6 0CHOG6I PO3POOKU A0ANMUGHOT MEXHOA02IT OHAALIH-HAGUAH-
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HSL 61p06adkeni 6 Haguarbii npouect. Pospobaerti ocHosH npuyunu cum-
me3y cucmemMu OuiHKu SK0CHT OHAATLH-KYPCIS.

Katouosi caosa: oraati-nasuarts, OHAALH-KYPC, po3po0Ka OHAALH-KYp-
cy, ducmanyiine naguanis, océimmi naamgpopmu, Moodle.

IGOR POVKHAN, ANDRIJ LEGEZA, OKSANA MULESA, OLENA
MELNYK, YURIJ BILAK. Modele i metody nauczania zdalnego na
Uzhorodzkim Uniwersytecie Narodowym. W artykule przedstawiono
specyfike organizacji nauczania zdalnego na Uzhorodzkim Uniwersytecie
Narodowym oraz technologie tworzenia kurséw online przy wykorzystaniu
informacyjnej platformy ksztafcenia zdalnego. Wspdtczesna edukacja
charakteryzuje sie wyraznq tendencjq do cyfryzacji i personalizacji procesu
dydaktycznego. Modernizacja systemu ksztatcenia w danym okresie wigze
si¢ zwdrazaniem adaptacyjnych, praktyczno-zorientowanychielastycznych
programéw edukacyjnych. Jednoczesnie istniejqce platformy do tworzenia
kursow e-learningowych nie zapewniajq jeszcze wystarczajgcych mozliwosci
w zakresie inteligentnego wspierania procesu dydaktycznego, elastycznej
adaptacji tresci edukacyjnych do indywidualnych potrzeb studentéw ani
wygodnych inteligentnych narzedzi umozliwiajgcych wsparcie twércéw
kurséw online oraz automatyzacje rutynowych operacji zwigzanych ze
strukturyzacjq tresci edukacyjnych. Zbadano podejscia do projektowania
kursow e-learningowych, okreslono etapy ich tworzenia oraz wymagania
stawiane tego rodzaju kursom, opracowano strukturalno-tresciowy model
e-kursu oraz model danych gromadzonych w procesie ksztatcenia zdalnego.
Na podstawie opracowanych modeli zaproponowano inteligentne metody
tworzenia kursow e-learningowych, w tym algorytm strukturyzacji
materiatéw kursu, algorytm hierarchicznej klasyfikacji tresci wedtug
blokéw tematycznych oraz algorytm poczgtkowego rangowania elementdw
kursu pod wzgledem stopnia trudnodci i istotnosci. Przedstawiono
organizacje e-kursu oraz krétki opis jego wdrozenia na podstawie
systemu e-learningowego. W niniejszym artykule odzwierciedlono wyniki
opracowania i implementacji e-kursu na podstawie metodologii e-learningu.
Zaprezentowano stworzenie inteligentnego kursu dydaktycznego z
wykorzystaniem mechanizmow inteligentnej analizy danych. Efektywne
inteligentne algorytmy przetwarzania danych stanowiq podstawe
opracowania adaptacyjnej technologii nauczania zdalnego, wdrazanej w
procesy dydaktyczne. Opracowano podstawowe zasady syntezy systemu
oceny jakosci kursow e-learningowych.

Stowa kluczowe: nauczanie zdalne, kurs e-learningowy, opracowanie
kurséw online, nauka online, platformy edukacyjne, Moodle.
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the on-line English language lessons during the war. This article
addresses the question about the appropriateness of including humorous
materials in the English-language courses within the educational programs
of students specializing in journalism, advertising and editorial work. It
presents a stylistic, cognitive and pragmatic analysis of a sample of English-
language jokes about advertising and its variants. An analysis of the forms
of 115 jokes sourced from four English-language websites shows that the
most frequent forms of jokes about advertising are question/answer formats
(60.8%), one-liner jokes (39.2%). A detailed study of 20 advertising-related
jokes highlights the most frequent use of stylistic devices such as puns, fake
enthusiasm, paraprosdokian, pastiche, bathos and irony. Other techniques
include personified and zoomorphic metaphors, nonstandard similes, false
argumentation (enthymeme), antithesis, are involved. From a cognitive
perspective, the jokes leverage mechanisms like the von Restorff pattern,
distinct contrast and easel patterns. Pragmatically, these jokes serve multiple
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purposes: they help students to relieve psychological stress, encourage
creative and critical thinking, entertain in spite of war realities, introduce
students to English-speaking advertising practices and vocabulary, foster
an appreciation of humor and irony. Besides, they motivate students to be
successful and confident, while shaping stereotypical images of English-
speaking advertising professionals. The integration of English-language
humorous advertising texts in English language learning programs proves
beneficial. Such practice improves the professional vocabulary of students,
equips them with cognitive, stylistic and literary techniques for tailoring
their own advertising products. Moreover, such jokes contribute to the
development of intercultural and cultural competences, important for
future advertising specialists.

Key words: humor, irony, educational process, socio-professional jokes,
advertising.

1. Introduction

The contemporary English-language multimedia discourse includes
a considerable amount of humorous, ironic, and satirical content that
engages various socio-professional groups. Should Ukrainian students
study this material during online English classes, especially amid the
ongoing full-scale Russian-Ukrainian war? Is it reasonable to allocate
time in courses such as ‘Theory and Practice of Translation’, ‘English
Professional Discourse’, and ‘Stylistics of the English Language’ to explore
humor in advertising from the United States and the United Kingdom?
Through a stylistic-cognitive analysis of English-language advertising
humor and based on the author's experience teaching publishing and
journalism students, this article aims to provide a substantiated answer
to this question.

The article's relevance lies in highlighting the benefits of using
English-language advertising jokes in the educational process for students
mastering disciplines such as Advertising, Journalism, International
Journalism, and Publishing Business.

Theobjectof studyis contemporary English-language advertisingjokes
from multimedia sources in the United States and the United Kingdom.

The subject of study is identifying stylistic, literary, and cognitive
techniques used to create humor in these socio-professional jokes.

The study aims to outline the positive impact of knowledge gained
from analyzing socio-professional jokes on advertising and journalism
students, considering cultural, cross-cultural, linguistic, and pragmatic
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perspectives. To conduct a stylistic, cognitive, and pragmatic analysis of
selected English-language advertising jokes and justify the inclusion of
humorous materials in Ukrainian students' curricula.

2. Methodology and research approaches

The methodological toolkit for this study includes empirical methods
of cognitive, discursive, and stylistic analysis; descriptive investigation of
jokes; scientific generalization; and interpretation of humorous fragments
for further comparison and conclusions.

Drawing upon the research of Ukrainian scholars such as V.P.
Andrushenko [1], V.Y. Zdorovega [22], and V.. Cheremys [3], who
actively sought and studied new forms and methods of educating
Ukrainian journalists and editors, particularly in light of Bologna
system requirements, it seems reasonable to apply similar strategies in
English classes.

In the learning process, especially in teaching English to advertising
and journalism students, English-language humor—particularly jokes
targeting these socio-professional groups—provides additional cultural
and professional insights. These insights deepen students' understanding
of their future work in a multimedia environment. Given that humorous
discourse is constructed using numerous stylistic techniques and
cognitive mechanisms, incorporating humorous texts and short jokes
into the curriculum contributes to a deeper study of stylistics, cognitive
science, and the expansion of students' English vocabulary.

E. Reddington and H.Z. Waring argue that "the ability to create
and understand humor is increasingly recognized as a component of
communicative competence in a second language" [16, p.3]. S.E. Davies
[6] and D. Hann [8] assert that analyzing jokes in a foreign language
classroom enhances cross-cultural competence. M.A. Heidari-Shahreza
[9] suggests a teaching approach called HILL (humor-integrated language
learning), which combines linguistic and humorous competencies.

According to J. Rusinski and S. Pritchard, "Successtul integration of
humor into a language learning curriculum involves selecting the most
appropriate approach for learners while carefully weighing potential
risks (such as confusion or even offense)" [14, p.499].

Before planning a foreign language lesson, Rusinski and Pritchard
recommend asking three questions:

Do students need this form of humor for communication in a
foreign language?

157



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

Will a deeper understanding of this form of humor enhance cross-
cultural communicative competence?

Is there a direct connection between this type of humor, the course
content, and the skills being taught? [14, p.500].

D. Wulf suggests that teachers develop micro-skills for recognizing
and decoding humor by creating specific tools and strategies that
facilitate more effective classroom work and help students build humor-
related competence in a foreign language [20, p.167]. At the same time,
the researcher recommends simplifying humorous examples and related
terminology to achieve more significant results.

3. Sample and analysis of jokes

For this study, we selected jokes focusing on such socio-professional
groups as journalists and editors working in the fields of media and
social networks.
The advertising-related jokes were sourced from websites including
jokeandpun.com [12], reddit.com [14], namesurfy.com [2], and pouted.com [14].
The primary types of advertising jokes are short "question/answer" jokes
and one-liner jokes. An analysis of a sample comprising 115 jokes from
the mentioned websites shows that 60.9% are in the question/answer
(Q/A) format, while 39.2% are one-liners.
In this study, we examine 20 jokes from these websites, which we
believe belong to the most illustrative examples.
1. Why did the billboard go back to school?
It wanted to improve its “ad-dress” [12].

2. Why don’t advertisers play poker?
They're too good at bluffing! [12].

3. What kind of commercials do chickens love?
Egg-vertisements [12].

4. Why did the print ad refuse to leave its job?
It loved having a solid “copy” [12].

5. Why is advertising like a bad magic trick?

Because the results often disappear right before your eyes! [12].
6. Why did the radio ad visit the farm?
To work on its pitchfork strategy [12].

7. What do you call a terrible marketing strategy for curtains?
Window dressing [12].

8. Local advertising. In New Mexico, on a septic tank truck in New
Mexico, it was printed boldly on the side: "Your shit is our bread
and butter!” (local advertising) reddit
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9. Local advertising. Fire sprinkler company: "Water sprinklers save
your grass, fire sprinklers save your ass!" [14].

10.Local advertising. Septic tank service with the name “Honey
Wagon”. The slogan on the trucks was “Satisfaction guaranteed
or double your honey back.” (local advertising) [14].
11.”Think Small” — Volkswagen [2].
12.Think Outside the Bun’ — Taco Bell [2].
13.”“Once You Pop, You Can’t Stop” - Pringles [2].
14."We're Like a Gym for Your Finances’ — FitWallet Financial
Advisors [2].

15.”Your Trash is Our Treasure’ — GreenCycle Waste
Management [2].

16.“"We Make Your Mother-in-law Jealous’ — Sparkle Home
Cleaning [2].

17."We're the Cat’s Meow’ — Purrfect Pets Pet Store [2].

18.“We Make Your Computer Sit and Stay’ — TechTrain [2]

19.People say nothing is impossible, but I do nothing every day [14].

20.My mind works like lightning; One brilliant flash, and

it’s gone [14].

Analysis of stylistic devices used to create comedic effect in the
selected jokes. So, we consider the stylistic devices employed to generate
comedic effects in the aforementioned sample of jokes.

Puns are utilized in the first joke (ad-dress — a word play on both
"address" and "a dress for ads"), the third (egg-vertisements — a paronymy
involving "advertisements" and "egg-vertisements," where egg refers to
eggs, and vertisement references a small advertising company), the fourth
(copy —interpreted both as "a duplicate” and "a spiteful person"), the sixth
(pitchfork strategqy — a pun on pitch as the main idea of a presentation and
pitchfork as a farming tool), and the seventh (window dressing — a double
meaning of "shop window decoration" and "deception").

Pastiche, referring to mixing lexicons from different genres and
registers, is used in the second joke (advertisers, poker), the third (commercial,
chicken), the fifth (advertising, magic trick), the eighth (advertising, shit), the
ninth (advertising, ass), the fourteenth (gym, finances), the fifteenth (trash,
treasure), and the eighteenth (computer, sit and stay). Additionally, the
stylistic device of bathos, characterized by the abrupt use of low-register
vocabulary, is seen in jokes eight, nine, and fifteen.

Paraprosdokian (unexpected joke endings) is used in the twelfth joke,
where instead of the idiomatic phrase "Think outside the box” (meaning
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"think creatively"), the advertising version suggests thinking outside "the
bun." In the seventeenth joke, product producers call themselves "the cat's
meow," which serves as a zoomorphic metaphor. This stylistic device is
also combined in other jokes with surprising endings, such as jokes 1, 2, 3,
6, 8,10, 11, 12, 14, 15, and 18.

Faulty logic or enthymeme is involved in the second joke. Advertisers
are said not to play poker because they are good at bluffing —an innuendo
suggesting they are akin to fraudsters. The fifth joke compares advertising
to a bad magic trick, implying that advertising results quickly disappear,
again hinting at deceit. The nineteenth joke plays on the word "nothing”
by suggesting that "nothing" can also be done.

Irony is utilized in the eighth joke, where "shit" is called the company’s
"bread and butter" (its main income source). Similarly, in the tenth joke,
"shit" is referred to as "honey," with an innuendo tied to libido, implying
that "satisfaction is guaranteed." In the fifteenth joke, "trash" is described
as "treasure," hinting at the idea that one person’s trash is another
person’s wealth.

Antithesis is seen in the twentieth joke, where the brain’s activity is
humorously described as: "My mind works like lightning. One brilliant
flash — and it’s gone." An implicit antithesis is also present in the eleventh
joke, where the traditional phrase “Think big” or "Think globally” is
replaced with “Think small.”

Personified metaphors are noticed in the first joke, where a billboard
"goes to school”; in the third joke, where chickens "enjoy commercials”;
in the fourth joke, where printed ads "refuse to quit their jobs"; in the
sixth joke, where radio ads "visit a farm"; in the thirteenth joke, where
chips "pop up" like living creatures; and in the eighteenth joke, where a
computer obeys commands like a dog.

Nonstandard similes appear in the fifth joke, where advertising is
likened to a bad magic trick; in the fourteenth joke, where advertisers are
compared to a "gym for finances"; and in the twentieth joke, where the
mind is correlated to lightning.

Situational humor, drawn from everyday life, evokes laughter in the
sixteenth joke, where a cleaning company provokes envy in a mother-in-
law due to the high quality of cleaning services.

Almost all jokes employ the stylistic device of fake enthusiasm, as
most jokes are filled with cheerful optimism.

The comedic effect is further enhanced by: rhyme in the ninth joke
(grass, ass) and the thirteenth joke (pop, stop); alliteration in jokes eight
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(bread, butter), fifteen (trash, treasure), and eighteen (sit, stay); diacope
(repetition of a word) in jokes nine (sprinklers save, sprinklers save) and
nineteen (nothing, nothing); isocolon (parallel structure) in jokes nine,
thirteen, and nineteen.

The stylistic analysis reveals that most jokes utilize, often in
combination, the following devices:

* Puns (5 jokes —20%)

Paraprosdokian (13 — 65%)

Personified and zoomorphic metaphors (7 — 35%)
Pastiche (8 — 40%)

Antithesis (2 — 10%)

Unconventional comparisons (3 — 15%)

Irony (3 - 15%)

Bathos (3 — 15%)

Faulty logic (3 — 15%)

Fake enthusiasm (16 — 80%).

From the cognitive point of view, where we identify cognitive patterns
as main mechanisms for creating humor, there is a set of jokes —namely, in
samples1,2,4,5,9,13, and 14 (7-35%), jokes demonstrate the activation of
the cognitive patterns of the “Von Restorff effect” [19, p. 299]. This effect
involves the audience's tendency to pay greater attention to individual,
isolated, fantastical, and supernatural objects and the “extraordinarity
bias” [11, pp. 52-55], which includes a provocative element. The latter
refers to a tendency to remember objects with additional unusual qualities.

The cognitive pattern of the "easel" is observed in jokes 8, 10, 12,
15, 17, 18, and 20 (7-35%). This pattern shapes the cognitive bias of the
“importance of visuals.” According to A. Paivio, people remember visual
images and representations formed by words much faster than any
logically connected information [9].

The cognitive pattern of "distinct contrast” is applied to create a comic
effect in jokes 8, 11, 19, and 15 (4-20%). This pattern is part of the "contrast
effect” bias, identified by D. Kahneman and A. Tversky [21]. It is based on
the assertion that contrasting referents presented together attract more
attention and are more memorable.

The cognitive pattern of "negative thinking," characterized by
problem-solving through negative experience and part of the eponymous
cognitive bias [5, 7], is used in jokes 2, 5, 8, 9, and 15 (5-25%).

What stereotypical images of English-speaking advertisers do these
jokes create?

161



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

English-speaking advertising professionals are portrayed as creative,
multifunctional, somewhat cynical, and highly skilled specialists in stylistics.

According to the analysis of sample jokes, the main pragmatic
functions of English-language jokes about advertising include:
entertainment through creating a positive emotional mood and stimulating
laughter; familiarization with the peculiarities of the English-speaking
advertising industry; psychological stress relief by eliminating negative
emotions; encouraging critical thinking; motivating success and career
growth; strengthening professional confidence; stimulating creativity;
highlighting humor and irony.

So, now we can pose the following question: “Is it appropriate to
provide such lexical material to students who major in advertising and
journalism during their English studies?”

In our opinion, jokes of this type are appropriate for use in the
curriculum, especially during the full-scale war, to relieve stress and
entertain Ukrainian students, possibly avoiding jokes like 8 and 9.

In terms of vocabulary, such jokes expand the active informal and
professional vocabulary of future Ukrainian advertisers.

In terms of style, students improve their literary-stylistic competence
and skills in crafting quality advertising in English.

Froma cognitive perspective, translating such jokes enhances students'
psycholinguistic and pragmatic competencies, enabling them to better
and more quickly grasp the humorous intentions of advertising content.
Additionally, such material strengthens the cultural and intercultural
competencies of future advertisers.

The author's personal experience indicates a direct connection
between English-language jokes, their translation, and improved linguistic
creativity among students when creating their own content (including
humorous and satirical) in English.

4. Conclusion

English-language jokes about advertising are nationally marked
and serve as an effective pragmatic tool for familiarizing oneself with
the techniques of creating effective advertisements within the English-
speaking professional and cultural environment.

An analysis of the joke formats revealed that, out of 115 units sampled
from four humor websites, 60.2% were in the form of question/answer,
while 39.2% were one-liners.

The analysis of a subset of 20 jokes about English-language advertising
indicates that jokes are created through a combination of various stylistic
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devices, including: fake enthusiasm (80%),puns (20%),paraprosdokians
(65%), personified and zoomorphic metaphors (35%),pastiche
(40%),antithesis ~ (10%),unconventional =~ comparisons  (15%),irony
(15%),bathos (15%), and faulty logic (15%). Rhyme, alliteration, diacope,
isocolon, or parallel structures act as humor intensifiers.

In the cognitive aspect, humor is created using patterns such as the
Von Restorff effect, extraordinarity, easel pattern, distinct contrast, and
negative thinking.

All the analyzed jokes fulfill pragmatic functions such as: activating
critical thinking,entertainment,familiarization with advertising
techniques and vocabulary, revealing humor and irony, alleviating
psychological stress, creating positive motivation for success, fostering
professional confidence, and enhancing creativity.

The appropriateness of studying advertising humor in English by
Ukrainian advertising students lies in the fact that these jokes: improve
students' knowledge of the entire lexicon associated with English-
language advertising; teach effective use of various stylistic techniques
to create English-language humor; enhance skills in writing English-
language advertisements; help recognize English-language humor and
irony; strengthen students’ cultural and intercultural competencies.

The research findings presented in this article demand further studies
with a larger database.
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Abstracts

OAEI' XAPUYEHKO. Corio-tipodeciiiamii peKaaMHMII TyMOP
Ha OH-AAMH 3aHSTTSIX aHIAIICBKOI MOBM ITig dac BinmHWM. [[5
cmamms 0ae 6i0n0610b HA 3ANUMAHHS PO DOUIADHICD 6KAIOUEHHS 2Y-
MOPUCTHUMHUX MAMEPIAAIS Y AHZAOMOGHT OUCUUNAIHU HAGUAADHUX MPO-
2pam cmyoeHmis, w0 CNeyiaAisytomocs Ha KYPHANICIULT, peKAaMI ma
pedakmopcvKitl cnpagsi. 3anpononosano CUAICHIUMHUL, KOZHIMUGHUIL
ma npazMamuyHuLl AHAAL3 6UOIPKU AHZAOMOSHUX KAPIMIE NPo peKAamy
ma ii pisnosudu. Anaris gopm 115 xapmis, 634mMux 3 HOMUPLOX AHZAO-
MOGHUX CATIMIE, CE10UUMb NPO 1Me, L0 HATLOIALIL YACTIOMHUMU HOPMAMU
Kapmis npo pexaamy € sanumarnal/eiono6iov (60.8%), 0dropsorkosi xap-
mu  (39.2%). Poszasd 20 xapmic npo pexaamy, 00CAiOKeHux y crmammi,
POSKPUS, U0 Y CHIUAICHIUMHOMY NAAHI, 60HU MicCMAMb KaramOypu, nac-
muui, napanpocdoxian, yoasanuii enmysiasm, dbagpoc ma iponiro. Jodam-
K060 3AAYHAOMbCS MAKT NPULLOMU, K NepCOHIPIKo6ani ma 300 MopPiuni
Memadopu, Hecmandapmmi nOpieHAHHS, AHmMUmMesa, XuoHa apzymenma-
yis (enmumema). Y K0ZHIMUEHOMY ACHEKMI 2yMOp SPYHIMYeEMmbes. HA Me-
XAHI3MAX K0ZHIMUeHUX namepiie gporn Pecmopda, morvbepmy, wimiozo
KoHmpacmy, HezamueHoz0 MmucAents. Ilpazmamuuro, xapmu 6edymo
00 3HAMMS NCUXOA0IUHO20 CHIPECY, KPUMUUHO20 MUCACHHS, KPeamue-
HOCIMI, CMEOPIOIOMb PO3AKAADHULL eAeMeHI HAGIMDb 6 YMO6AX GilHU.
2Kapmu 3HatloMASmMo cmyoenmie 3 AHZAOMOSHUM PeKAAMHUM Oi3HecoM,
npoeciiiioto ma HePpopMArbHOI AeKCUKO10, 00NOMAZAI0Mb GUSEUMU 2Y-
MOp ma poHito, MOMUEY0Mb 00 NpoPeciiitnozo Ycnixy, Gopmyomo cie-
peomunii 00pasu peKAaMicmis, niduuyyomo ynesHeHicnb y c60ix 3Han-
HAX. 3aryUeH S AHZAOMOBHUX PEKAAMHUX KAPMIE Y NPOZPaMU UGUEHHS
AHZATICOKOT MO6U € JOpeUHUM, OCKIADKU MAKULL MAMepiar noxpauye
npoecitinuil CAOSHUK CYydenmis, HAGUAE ePeKmUSHO 6UKOPUCIIOBY6A-
My KOZHIMUGHT, CHIUAICIUYHI MA AlmepamypHi Nputiomu 0As 6AACHOT
pexAamHol npodykuyii, possusac MIKKYALMYPHY U KYAbMYPOAOZIHY
Komnemenyii Maubymmix pekAamicimis.

Karouo6i caoea: zymop, iponis, HasuarvHuil npoec, couionpodecitini
Kapmu, pexaama.

OLEG CHARTCZENKO. Spoteczno-zawodowy humor reklamowy
na lekcjach online z jezyka angielskiego podczas wojny.
Niniejszy artykut odpowiada na pytanie o celowos¢ wilqczenia materiatéw
humorystycznych do anglojezycznych przedmiotéw w programach
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nauczania studentéw specjalizujgcych sie w dziennikarstwie, reklamie i
edytorstwie. Zaproponowano stylistyczng, poznawczq i pragmatyczng
analize proby anglojezycznych dowcipéw o reklamie i jej odmianach.
Analiza form 115 dowcipow, zebranych z czterech anglojezycznych stron
internetowych, wskazuje, ze najczesciej wystepujgcymi formami Zartéw
o reklamie sq pytanialodpowiedzi (60.8%) oraz jednowierszowe dowcipy
(39.2%). Analiza 20 dowcipéw o reklamie, zbadanych w artykule,
ujawnita, ze w plaszczyinie stylistycznej zawierajq one kalambury,
pastisz, paraprosdokian, udawany entuzjazm, antypatos oraz ironig.
Dodatkowo wykorzystane sq takie srodki wyrazu jak personifikowane i
zoomorficzne metafory, niestandardowe poréwnania, antyteza, fatszywa
argumentacja (entymemat). W aspekcie poznawczym humor oparty jest na
mechanizmach poznawczych wzorcéw fon Restorffa, sztalugi, wyraznego
kontrastu, negatywnego myslenia. Pragmatycznie, dowcipy prowadzq
do zmniejszenia stresu psychicznego, rozwoju myslenia krytycznego,
kreatywnosci, tworzq element rozrywki nawet w warunkach wojny.
Zarty te zapoznajq studentéw z anglojezycznym rynkiem reklamowym,
profesjonalnym i nieformalnym stownictwem, pomagajq dostrzega¢ humor
i ironie, motywujq do zawodowego sukcesu, ksztattujg stereotypowe
wizerunki specjalistéw ds. reklam oraz podnoszq pewno$é¢ wiasnej wiedzy.
Wigczenie anglojezycznych dowcipéw reklamowych do programdw
nauczania jezyka angielskiego jest uzasadnione, poniewaz taki materiat
poszerza profesjonalny zaséb leksykalny studentow, uczy skutecznego
wykorzystywania Srodkéw poznawczych, stylistycznych i literackich w
produkcji reklamowej, rozwija kompetencje miedzykulturowe i kulturowe
przyszlych specjalistéw ds. reklam.

Stowa kluczowe: humor, ironia, proces edukacyjny, dowcipy spoteczno-
zawodowe, reklama.
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creating conditions for their effective implementation, and also identifies
the main challenges associated with financial, technical and organizational
support for inclusive education. The article offers recommendations for
the development of educational materials and strategies for introducing
modern technologies into the educational process, taking into account the
needs of students with special educational needs. The author concludes that
the use of technical learning tools significantly improves the interaction
between teacher and student, provides comfortable learning conditions
and promotes the harmonious social inclusion of children with special
educational needs.

Keywords: teaching aids, software, inclusive education, children with
special educational needs, alternative communication, educational
institutions.

1. IlocTarnoBKa HayKOBOi IIpO0aeMn

B cyyacnoMy oOCBiTHLOMY TIIpOLeCi BaKAMBY POAb BigirpaioTh
undposi TexHiuHi 3acoOu. Bonm ocobamso HeoOXigHI A4 HaBYaHH:
Aiteit 3 ocobamsummu ocsitHiMu norpedbamu (OOII) B ymopax iHKAIO3iI.
Inka103is1 IepeaOada€ CTBOpPeHHsI KOMPOPTHOTO cepeAoBMIIIa AAs BCiX
Y4HiB, a Cy4acHi TeXHOAOTIil MOXYTb 3HA4HO CIIPOCTUTH IIeil ITpoliec.
Cepea BakAMBMX acIleKTiB BUKOPUCTaHH:A TaKMX 3acoOiB — ajdamTariis
HaBYa/AbHOIO CepeJOBUINa, IiATPUMKa PO3BUTKY OCOOMCTOCTI AUTUHM Ta
corriazi3arris.

Inkar03BHe HaBYaHH: B YKpaiHi aKTMBHO PO3BMBAETLCS, IO CTBOPIOE
YHiIKaAbHI MOXKAMBOCTI 4451 AiTell 3 0COOAMBMMMU OCBiTHIMMU ITOTpebamu
OTPMUMYBaTU OCBiTYy CIIiABHO 3 IXHIMU OAHOJAiTKaMu. Bakausoio
CKAaZ0BOIO IIBOTO IIPOLleCY € BMKOPUCTAHHS CydacHUX HIUQPPOBUX
TeXHIYHMX 3acODiB HaBUYaHHs, sIKi 40IIOMaraioTh agalTyBaTy HaBdaAbHMIA
Ipolec I1ig iHAMBigyaabHi norpedu yuHis [4, c. 183].

MeTa Aocaig’KeHHsI: PO3TASHYTM BUAU CydacHMX IMQPPOBMUX
TexHiuHux 3acodiB aas aitein 3 OOIl Ta omiHuTHM IX BILAMB Ha
HaBYaAbHUI IIpOIIEC.

Anazi3 ocTaHHIX gocaigXeHb 1€l mpoo6aemn. CydacHi 111dposi
TexXHiuHi 3acoOM 3aliMalOTh OCODAMBE MicClle B OCBITHBOMY IIpPOIIECi.
Bonu BkaiouaioTh B ceOe pi3HOMaHITHI MPUCTPOI, iHCTpyMeHTU Ta
IporpamMHe 3a0e3leyeHHs, IO CHPUIIOTh IABUINEHHIO e(peKTUBHOCTI
HapuaHH:. OCHOBHa IX MeTa I10AsTa€ B CTBOPeHHI KOM(OPTHIX, ITiKaBUX
Ta AOCTYIIHMX YMOB AAs OTpUMaHHA 3HaHb, 3a0e311edyioun Py IIbOMY
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aKTMBHY y4acCTh Y4YHIiB y HAaB4aAbHOMY IIPOLIECi.

[IntanHs mpoOaeMM 3acTOCYBaHHs CydacHUX TeXHIYHMX 3acoOiB
BigoOpaskeHO y poOoTax TaKMX BizoMux yueHux, sik: M. Allan, J. Baurmann,
P. Berlinhof, E. Dale, H. Finger, J. Higgins, J. Loregran, M. Loschmann, B.
becniaarko, C. 'onuapenko, 0. Xyk, T. Kosaas, A. Xyropchkuii Ta iH.

B.bonaap, /. byask, Ax. Axoncon, /K. EHAPIO3y CBOIX 40CA1 AXKEHHAX
BI3HAYAIOTh, IO AITM 3 OCOOAMBMMM OCBITHIMU ITOTpeOaMm — Iie Y4Hi,
SIKi TIOTPeOYIOTh 40AATKOBMX PeCypciB, Ui OCBiTHI TOTpeOM BUXOAATD 3a
Me>Ki IeBHMX CTaHAAaPTiB.

2. Bukaaa ocHOBHOTO MaTepiaay

CygacHi 1udposi TexHiuHi 3aco0M CHOPUAIOTL  aKTUBi3allil
HaBYaAbHOIO IIpOIiecy, 3abes3Iedyloun pi3HOMaHITHI MeTOAM IIOJaHHs
indpopmarnii. Ile Moxxe OyTu 5K Bi3yaabHMII, Tak i ayAio 4M HaBiTh
iHTepaKTMBHMII KOHTEHT, 11O A03BOASE€ YUHAM CHpUIIMaTU MaTepiaa Ha
pisHUX piBHAX. BukopucranHsa MyAbTUMeAIIHUX IIpe3eHTallill, Bigeo, a
TaKOX IHTepPaKTMBHUX JOIIOK POOWUTH HaBYaHH: OiAbII AMHAMiYHUM
Ta 3alyda€ Y4HiB 40 aKTMBHOIO OOrosopeHHs Temu. TexHiuHi 3acobu
AO03BOASIOTH BpaxOByBaTU iHAMBiAyaAbHi TOTpeOM i 0cODAMBOCTI KOSKHOTO
yuns. Ie ocobanso Baxkanso npu po0oti 3 gitbmu 3 OOIL, Axum moxe
3Ha400UTHUCS CIIelliadizoBaHe ITporpaMHe 3aOe3IledeHHs a0 aJallTMBHI
TexHoaorii [1, c. 8].

Bukopucranusa nndpoBruxX TEXHIYHMX 3aC00iB CIIPIUSIE PO3BUTKY TaKIX
Ba’KAMBMIX HABUYOK, SIK CAMOCTIVIHICTh 1 BiAlIOBiZaAbHICTh. BuUKOHaHHSI
poboTu 3 nmaaTpopmMaMy OHAalH-HaBYaHHs, BUKOHAHHS iHTepaKTMBHIX
TeCTiB Ta KOPUCTYBaHHS €A€KTPOHHUMMU pecypcaMM CIIOHYKalOTbh
y4HIB IIpalllOBaTy CaMOCTiIHO Ta OpaTm Ha ceDe BiAIIOBiAaABHICTH
3a cpoe HapdaHHA. Jas yunis 3 OOII cywachHi TexsiuHi 3acobm Ta
3aCTOCYHKI MOXYTb CTaTU MICTKOM A4s OiAbIIOi colfiasizariii. 3acodn,
SKI BUKOPMCTOBYIOTh KOMYHIKAI[iliHi TeXHOAOTil, AO03BOASIOTH AiTSAM
B3a€MOAIATY He AuIle 3 OJAHOKJAaCHMKaMM aje M 3 iHIIMMU Y4HSIMU 3
inmux mkia. Ie moxe Oyt 0co0AMBO KOPMUCHUM y KOHTEKCTi poboTu
Ha/, CIIiAbHUMU IIpoeKTaMu abo BMKOHaHHs I'PYIOBMX 3aBAaHsb [1, c. 23].

3a3HauMMOo, 110 Ha ChOTOAHI M POBI TEXHIUHI 3acO0M € HeBiA €MHOIO
JaCTMHOIO Cy4acHOIO OCBITHLOTO ITpo1iecy. Bonu 3abe31iedyIoTs SIK SIKiCTb,
TaK i AOCTYIIHICTh 3HaHb A4S Y4HIB, 403BOASIOYM KOXKHOMY OTPUMYBaTU
OCBiTY BIAIIOBIiAHO 40 CBOIX IIOTped Ta MOXKAMBOCTEIL. YCIIiIIHe
BIUKOPVICTAHHA TeXHIYHMX 3acO0iB Ta 3aCTOCYHKiB He AMIIe ITOKpallye
HaBYa/AbHUII IPOIieC, ale ¥ poOUTH MOro OiAbII THYYKUM, IJiKaBUM Ta

171



EUROPEAN HUMANITIES STUDIES: State and Society Issue 4, 2024

inTepaktuBHMM. CBOrogHi BakAMBO, 1100 OCBiTHI yCTaHOBU aKTMBHO
BIIPOBaJ KyBaAy CydacHi TeXHOAOTII B HAaBYaHH:I, a4 ke I1e BiAKpuBa€ HOB1
TOPM3OHTU AASl PO3BUTKY y4HiB Ta Bumreais. Taki iHHOBaIii GpOpMYyIOTDH
0iABIII KOMIIETEHTHIX, OCBiUeHMX Ta IOTOBUX AO BUKAMKIB Cy4acHOTO
cBiTy ocobucrocreii. Tomy BIpoBaj KeHHs CydacHUX TeXHIYHUX 3aCO0iB y
HaBya/AbHUII IIpOIIeC — Ile KPOK yIlepe y PO3BUTKY OCBiTH, 1110 3a0e3Iedye
Kpauty miarorosky girei 3 OOII g0 >xutTs B cycriancTsi [2, . 115].

Inxaro3uBHe HaBYaHH A TIepe0adac, 10 AiTr 3OO0l IMOKy Th HaBIATIICS
B 3araAbHOOCBITHIX 3akaagax. CydacHi TexHiuHi 3aco0M AoIoMaraioThb
YUHSIM, CTBOPIOIOUM PiBHUI AOCTYII A0 3HaHb i HABMYOK, 3a0e3redyioun
aJarnTallilo HaBuaAbHOTIO IIpOllecy 40 iHAMBiAyaAbHMX IOTped y4HiB. 3
IXHBOIO AOIIOMOIOIO peadi3yeThcs NPUHIUI AndepenIiialii HaBuaHHs,
KOAM KOXKeH y4eHb MO>Ke IIpallOBaT! y CBOEMY TeMIIi Ta BiAIIOBigHO 40
CBOIX MOKAMBOCTeil1 [2, c. 130].

ndposi TexHiyni 3acobm HapyaHHS — L€ Pi3HOMAaHITHI HPUCTPOI,
TexHika Ta IIporpaMHe 3a0e3IledeHHs, IO CHPUAIOTH IpoLiecy
HaBYaHH:, 30KpeMa:

Ha croroaHi Oiap1ricTs HaBYaAbHMX 3aKAa/iB yCITIIITHO BIPOBaAKYIOTh
crieriiasisopaHe IIporpamHe 3a0es3IleueHHs! AAs IIATPUMKU HaBYaHHS
airent 3 OOII. Hanpukaaa, mporpammu A4s1 aAbTepHaTUBHOI KOMYHIKaIIil
(AAC) BUKOPUCTOBYIOTBCSI AAsl HaBYaHHA AiTell, sIKi MalOThb OOMeXKeHi
MO>AMBOCTi B CIIiAKyBaHHi. Bumreai sabesmedyioTs yuHsIM AOCTYH A0
nAanineris 3 BcraHoBaenum 110, 110 403B0AsI€ TM BUCAOBAIOBATU CBOL
AYMKU Ta eMOLIil 3a A40IIOMOIOI0 CMMBOAiB ab0 300pakens. Lle cyrreso
IIOKpAIly€ KOMYHIKAIil0 MiX YYHAMM 1 BUMTEASIMM, a TaKOX cepeg
OAHOKAAcHUKIB [4, c. 188].

AzanTuBHI TeXHOAOTII 3a0e311e9yI0Th AOCTYTI 40 HaB4aAbHIX PeCypCiB
aaa aiten 3 OOIT. Cepes Hux:

e CucremMmn aapTepHaTMBHOI KOMYHIKallii — I©porpamu, IIo
AO3BOASIOTh AITSAM 3 TPyAHOIIAaMM Y BepDaAbHOMY CIIiAKYBaHHI
BUKOPMCTOBYBaT! CUMBOAM, KAPTUHKM @00 TEKCT A5 KOMYHIKallii.

e CrieniaabHi KaAaBiaTypu Ta MHUIIL — aJanToBaHi IIPUCTPOI,
sKi BpaxoBylOThb Qi3nuHi OOMeKeHHs JiTeil, 3a0e3IedyIoTh
KOMQOpPTHE BUKOPUCTaHH: KOMIT I0Tepa.

AyaioBisyaabHi 3acoOM CHpUAIOTh HaM’ATi, CHOPUMHATTIO Ta

3alliKaBA€HOCTi y4HiB. /0 HX HaAe>XKaTh:

¢ IHTepaKkTUBHI AOIIKM — CHPUAIOTh aKTMBHOMY 3aAY4YeHHIO AiTei
A0 HaBYaAbHOTO ITPOILlecy yepes irpy, TeCTyBaHH:I Ta OOTOBOPEHHS.

* Bigeomarepiaam — gomomaraioTh BidyaaisyBaTu MaTepiad, IO
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0CO0AMBO Ba*KAMBO AAs Y4HIB i3 CEHCOPHMMMN HOPYIIEHHSIMI,
AO3BOASIOUN IM Aerlile J10To 3po3ymitu [6, c. 16].

IIporpamui 3acoOm HaB4yaHHSI  3a0e3NeuyiOTh  AOCTYH A0
Pi3HOMaHITHIX pecypciB i MOXKYTbh OyTU aJallTOBaHi MiA ITOTpedu y4HiB.
ITe moxxyTh OyTH:

* Hapuaapni OHaaliH maaTtPopMm — 3a0e3NnedyroTh JAOCTYH A0

iHTepaKTMBHIX 3aB4aHb, YPOKIB i KypCOBMX MaTepiaais.

e JoaaTKn AAsl TATPUMKIU HaBYaHHS — BKAIOYAIOTh Pi3HOMaHITHI
irpu Ta BIIpaBH, 1110 A403BOASIOTh PO3BMBATI HABUMYKI Y AOCTYITHI
¢opwmi, Bpaxosyloun iHAMBiAyaAbHI 0COOAMBOCTI.

Briposaa>keHHsI cydacHUX IIMPPOBNUX TeXHIYHUX 3ac00iB, TEXHOAOTIN

Ta 3aCTOCYHKIB IIPU3BOANUTH A0 30iAbIIIeHHs iHTepecy AiTeil 40 HaBYaHH:.
3aBAsJKM IHTepaKTMBHOCTI, Pi3HOMAaHITHOCTI METOAIB Ta MOXKAMBOCTI
HaByaTHUCs B irposiii gopmi BOHM CTalOTh OiABII 3aIfjikaBA€HUMU Y
HaBYaAbHOMY IIpolieci [6, c. 27].

O4Ha 3 KAI0YOBMX OCODAMBOCTEI TEXHIYHMX 3ac0o0iB Aast aiTeit 3 OOIT
1oAsATa€ y HeoOXiAHOCTI iX aganTallii 40 KOHKpeTHuX 1oTped yuns. Lle
MO>Ke BKAIOUaTU B cede:

¢ (Creniasizopane  IHnporpaMHe  3a0e3IledeHHs:  HalpUKAag,
IporpamMu AAst AiTell 3 3aTPUMKOIO MOBM, sAKi JOIOMaramThb
pO3BUBaT KOMYHIKaTMBHI HaBMYKU IIIAAXOM IHTepaKTVMBHIX
BIIpaB Ta irop.

e QisuyHi nIpuaasasa — ajalnToOBaHI KaAaBiaTypy, MMUII, MOHITOpPU
3 BEAMKOIO PO34iAbHOIO 34ATHICTIO, SIKi BPaXOBYIOTh (i3muHi
OOME>KEHHSI AITelI.

e [liaxoam A0 HaByaHHA — 3aCTOCYHKM A4S HIATPUMKHU
YYHIB 3 ayTU3MOM, Hajamuyu IM MOXXAMBICTbL IIpaljioBaTi B
iHAMBiAyaAbHOMY pexkumi, Oe3 3aitBoro crpecy [7, c. 29].

Taxi 3acobm yacTo BKAIOYAIOTh MYABTUMEAiNHI Ta iHTepaKTUBHi

€4eMeHTH, 1110 3Ha4YHO IOKpalllye CIpUIHATTA MaTepiaay. Hanpukaaa:
¢ [HTepakTUBHI AOIIKI A03BOASIOTH YYHAM CAMOCTIIHO B3a€MOAISTI
3 MaTepiaa0M, BUKOHYIOUM 3aBAaHHsA Ha eKpaHi, 110 3a0X0Uy€ iX
AKTVBHICTH Ta 3alliKaBAE€HICTb.

* Bigeomarepiaam - KOpPOTKi HaB4YaAbHI Bigeo AoIlOMaraloTh
BidyasidyBaT CKAaAHI KOHIeNIil Ta igel, poOasum Iix
AOCTYITHIIIIMMU A4S AITEVI 3 Pi3HUMM HaBYaAbHVMM CTUASIMIA.

BakamBo 3a3HauMTH, 1110 CydacHi I1QPOBi TeXHIUHi 3aco01 4451 AiTein
3 OOII nosuHHI OyTM AOCTYIHMMU i HIPOCTUMI y BUKOPUCTaHHi, 11100
Y4Hi MOTAM AeTKo ix ocsoitu. Lle nepeadbauae:
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* 3pyunmit intepdeiic — mOporpamHi 3aco0M TIOBMHHI MaTu
IHTYITUBHO 3pO3yMiJe KepyBaHH:, 11100 AiTu MOrau 0e3 TPy AHOIIIiB
3pO3yMiTH, IK HUMI KopuctysaTucs [9, c. 117].

e Qi3zyyHa AOCTYIHICTh — 00AaAHaHHsS IIOBMHHO OYTM pO3MillleHO
Ha 3PY4YHill BMCOTI Ta B A€TKOAOCTYIIHMX MiCIIIX, IO ITOAETIIy€
BUKOPMCTaHHsI BCiX 3aCO0iB 4451 AiTelt 3 Pi3uHMMM OOMe KeHHIMIU.

Indposi TexHiuni 3acodu CTBOPIOIOTL MOXKAMBOCTI A4s iHTerparii
pi3HOMaHITHMX MeTOAiB HaB4YaHHS, IO MOXYTb OyTM 0coOAMBO
aoruiapHnuMn Aas aitei 3 OOIT. Le moxxe OyTu:

e Jusepcudikaliisi HaBYaABHMX CTpaTerili, BUKOPMUCTaHHA Pi3HMX
MeTOAUK (My3u4He, BidyaabHe, TaKTUMAbHE HaBYaHH:A) AAS
OXOILAE€HHS BCiX MOKAVMBMX CTUAIB HaBYaHHSI.

¢ IHcTpyMeHTM AAs CaMOCTiIHOTO HaByaHH:A, IIAaTgopMm Ta
AOAATKH, 1110 Ha4al0Th 3MOTY AIiTSIM ITpalliOBaT! y BAaCHOMY TeMIIi,
IIPOXOAUTH YPOKU B 3PYIHOMY AAs HUX (popmaTi Ta CTaBUTU
NMTaHHs, He YeKaloul Ha A0IIoMory Bunteas [8, c. 88].

CyugacHi nmdposi Texniuni 3acodn aas aiteir 3 OOII € BakanBum
{HCTPYMEHTOM y CTBOpeHHi iHKAIO3MBHOTO OCBITHBOTO cepejoBUINA. Ix
aJarralis 40 iHAUBiAyaAbHUX ITOTpeO, BUKOPUCTaHHS My ABTUMeAITHOCTI
Ta IHTEPaKTMBHOCTI, AOCTYIIHICTb, IIAKPIIlA€HH:s KOMYHIKallil Ta
MiATpUMKa HaB4aAbHOTIO IIPOIIeCy CIPUAIOTh KPallloMy PO3BUTKY AiTell.
3aBasaku TakuMm 3acobaM yudi 3 OOIl MOXyTh He AuIlle OTPUMYBaTU
3HaHHs, ale 1 aKTUMBHO COIiaAi3yBaTuCs, 110 € HeBig € MHOIO CKAaJ0BOIO
IXHBOTO PO3BUTKY [5, c. 392].

/l0CBig BUKOPUCTaHHs CydacHUX HU(PPOBUX TEXHOAOTIN CBiAUNTB, 1110
MO>KHa 3aAy4UTHU YYHiB 40 HaB4aHH: yepes Ipy. Buureai BUKOpucTOBYIOTH
aJanToBaHi irpu Ha Il4aHIIeTax, sIKi 40IIoOMaraloTh pO3BMBaTH COITiaAbHi
HaBIUKM, KpUTMYHe MICAEHH: Ta criBrpario [13, c. 160].

Ycmix BIpoBasXKeHHs CydacHMX IMQPPOBUX TEXHIYHMX 3aco0iB y
HaBYaAbHUII IIPOIIEC HEePiAKO 3aA€XKUTh Bij ITIATOTOBKM BUYUTEAIB A0
poboTu 3 TexHoaoriamu. B Ykpaini icHyI0Th mporpamu, 110 igTpUMYIOTh
IeAaroriB, 30Kpema, TPeHIiHIM 3 IHTerpallil HOBITHIX TeXHOAOIIN Yy
HaBuyaAbHMII mporec. Ha 6a3i HayKOBUX yCTaHOB IIPOBOAATBCS KypCu
AAsl BUNUTEAIB, A€ BOHU MOXYTb HaBUUTUCSA BUKOPMCTOBYBaTH CydacHi
TeXHOOTIl Ta aganTyBaTi ix 1mig norpedu yunis 3 OOII [14, c. 131].

Bukopucrannsa nudpoBux TexXHiYHMX 3aco0iB y cydyacHill OcCBiTi
CBiAYNTB, IIIO POAb BUMTEAS B IIbOMY IIPOIIeCi € HaA3BMYalTHO Ba>KAMBOIO.
Bunrtear He aAmie KOPUCTYEThCS TaKMMU 3acobamm, ade I Bigirpae
KAIOYOBY POAb Y IX iHTerpallil B HaB4aAbHUII IIPOIIeC, IO BIIAVBAE Ha
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eeKTUBHICTh HaBuaHH:. Bin go11oMarae yaHsam ocMucAnTI Ta alarTyBaTu
HOBi TEXHOOTII 40 CBOIX MOTpeD. 3aMicTh TOro, 100 IIPOCTO IepejaBaTi
3HaHH:, BUNTeAb CTBOPIOE cepeJOBUIIIe, B IKOMY Y4Hi MOXKYTb aKTUBHO
B3a€MOAIATH 3 iHpOopMalli€lo yepe3 MyAbTUMeAiliHI MaTepiaay, iHTepHeT
pecypcu Ta iHTepakTuBHi naargopmu [3, c. 502].

Obuparoun TeXHOAOTii, BYNTeAb IIOBUHEH BpaxoByBaTU iHAMBiAyaAbHi
noTpeOu yuHis i cieniuiky HapuaapbHOTrO Martepiaay. Lle osnavae, 110 Bin
Ma€ OyTM He AMIIle KOMIIETeHTHNM Y IeJaroriili, ale i1 03HallOMAeHUM
3 HOBITHIMM TeXHOAOTIYHUMM JOCATHEHHSAMM, IIOO MaKCMMaJAbHO
edeKTMBHO iX BUKOPMCTOBYBaTH. BiH 3a0e3medye TexHIUHY IiATPUMKY
Y4HiB, HaB4alOuM iX KopucryBaTucs Takumu 3acodamu. lle nepeabauae
He AMIlle HaB4aHHS OCHOBaM pOOOTM 3 NEeBHMMM iHCTpyMeHTaMu, a i
MiATPMMKY Y4YHIB y pO3B’s3aHHI TeXHiYHMX IpoOaeM. Bumrear Taxoxk
MOJKe 3a0XOuyBaTM Y4YHIB 40 CaMOCTIfHOTO IONIYKy iHQopmaril Ta
pillleHHs 3aBAaHb 3a 40IIOMOTOIO TexHoorii [10, c. 66].

Buxopucranns nudposux TeXHiYHUX 3acO0iB y pyKax yuuTeas CTae
ITOTY>KHUM iHCTPYMEHTOM, SIKMI BUKAMKAE iHTepec 40 HaB4aHHs1, po0AsSdn
jtoro 0Oiapm 3axonaiouuMm i iHrepaktusHuM. Koam yuni Oauats, K
TeXHOAOTi1 HOKPaIyIOTh IXHE HaBYaHH:I, 1€ MO>Ke CIIPVATH ITiABUIIeHHIO
IXHBOI 3alliKaBA€HOCTi ¥ aKTMBHOCTI. Bumreanr moBuHeH peryaspHO
OIIiHIOBAT! BILAMB BUKOPUCTAHHS TaKMX 3ac00iB Ha HaBYaAbHIII IIPOIIeC,
KOpUIyBaTH CTparTerii Ta Iiaxoau. AHaai3 pe3yAbTaTUBHOCTI A03BOASE
BUSABUTH, AKi 3aCO0M IIPaITIOIOTh HalKpallle Ta sIK iX MOJKHa BAOCKOHAAUTIA.
Bunutear oninioe e(eKTUBHICTh BUKOPUCTaHHS IMQPPOBUX TEXHIUHMX
3aco0iB Ta 3aCTOCYHKiB, aHaAi3y€, K BOHM BIIAMBAIOTh Ha YCIIIIHICTh
Y4HiB, 1 ajanTy€ MeTOAM HaBYaHHS B 3a4€XXHOCTI BiJ OTpUMaHMX
pesyabtartis. Lle 403B0As1€ MOCTINHO MOKpallyBaTy SKiCTh HaB4aAbHOTO
IIpOLeCy Ta AOCATaTU KpalljuX pe3yAbTariB. Jas AOCATHEHH: YCIIiXy B
IHKAIO3MBHOMY KJaci Ba’KAMBO B3a€MOJIATU He AUINe 3 AITbMMU, ale 1
3 OaTpkamm Ta iHmmMM ¢axisisaMu. CriapHmMil migxia 403BoAs€ Kpalle
PO3yMiTi HOTpedu AMTUHM i aanTyBaTy HapuyaApHMII Ipouec [11, c. 116].

BaxkamsuMm acriekToM e(eKTMBHOIO BIPOBaAKeHHs LMQPPOBIUX
TeXHIYHMX 3aco0iB y HaBYaAbHNII IIpOlleC € TiCHa CIIBIIpams MixX
BUMTeAAMMU, OaTbKaMM Ta IpoMajaMM. baTeky akTMBHO 3aay4alOThCs
AO HaBYaAbHOTO IIpoOllecy, JOMOMaraiouM BUYuTeAsIM 3 IIig0opom
aJarTOBaHMUX MaTepiaaiB Ta TEXHOAOTIN, IIATPUMYIOUM AiTell Y HaB4aHHi
BaoMa. Taka B3a€MoAisl Haga€ 404aTKOBI pecypcu A4s1 AOCATHEHH: YCITXy
B IHKAIO3MBHOMY Hap4daHHi [14, c. 131].
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3. BucHOBKM Ta IepCIIeKTUBY II0AAABIIVIX 40CAi A KeHb

Takum uymHOM, cydacHi HMQPOBI TexHiuyHi 3acoOM HaBYaHHI
BiJirpalOTh BaXKAUBY POAb y CTBOPEHHI IiHKAIO3MBHOIO OCBITHHOTO
cepeJoBMINA AAsl AiTell 3 OCOOAMBMMMU OCBiTHIMM moTpeOamu. Bonm
AoIlOMaraioTh ~ 3abe3reymTy  ajanTaljilo HaBYaJABHOIO  IIPOIleCy,
HiATPUMYIOTh iHAMBIAYaABHICTD 1 cOpuUAIOTH coljiaaisaniil. Ilpore aas
IOBHOLIIHHOI peaJisallii iHKAI03i1 BaXKAMBO BAOCKOHAAIOBATU IiATOTOBKY
BUMTeAiB, 3a0e3I1edyBaTH IIIKOAU HEOOXiAHMMU 3acoDaMI Ta 3a0X0UyBaT
CHiBIIPAIIIO MK y4aCHMKaM¥ HaB4aAbHOTO IIPOLIECy.
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Abstracts

BOAOAVIMIP HIEBYEHKO. BukopmcranHsa cydacHUX Imd-
pOBMX TeXHiYHMX 3acO0iB B yMOBaX iHKAIO3MBHOTO OCBiTHBO-
TO cepeAOBMINA. Y cmammi po3zAsoacmvpCes SUKOPUCIAHs CyUacHux
UUPPosUX MexHiuHux 3aco0i6 HAGHAHHS 6 IHKAIOZUSHOMY OCGIMHbLOMY
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cepedosuuyi. OcodAu6a yeaza npudireta poAl yuPposUx mexHozill y 3a-
Oesneuenti doCmynHOCMI 0CEIMU DA YUHIE 13 PISHUMU OCEIMHIMU Nompe-
Oamu. Buceimaeno ocHo6Hi nepesazu CyuacHux mexHivHux 3aco0ie, maxux
AK adanmueHi npozpamu, iHMepakmueHi nAAM@Popmu, cneyiarizosari
npUCmpoi OAs KOMYHIKAYI ma 63aemodii, U0 cnpustomv nidsutyeHHo
edexmueHocmi HAGUAADHO20 NPOUECY 6 YMO6AX THICAI03L. YV cmammi ana-
AM3YI0MBCS MOKAUS0CHIT iHOUGIOYANIZAIT HAGUAMHHS Jimell 3 0COOAUBUMU
0C6IMMHIMU nompedamuy 360K 6UKOPUCIAHHIO THCHIPYMEHMIE 00106-
HeHOI pearvHOCi, Cneyiariso6aHux npozpamHux sabesneieHs ma iHuux
MeXHIMHUX iHHo6ay . Poszasnymo npuiaadu inmezpayii 1ux mexHoA0-
201l Y HABUAALHI NAAHY MA IXHIT 6NAUS HA AKAEMIUHI JOCAZHEHHS YHHIE
3 0C00AUGUMU nompebamu. Aemop nidKPecAtoe 6AXKAUCICHIL NiD20MO6K YU
nedazozie 00 podomu i3 CYMACHUMU MEXHIYHUMU 3AC00aMU, A MAKOK
CMEOPeHHS YMOG OASL iX ePexmueHozo 61posadikers, maKox 3a3HaieHo
OCHOGMI GUKAUKU, 106’A3aM] 3 PIHAHCOGUM, MEXHIUHUM MA Op2aHisaAuili-
HUM 3a0e3neueH M IHKAI03UGH020 HAGANHA. Y cmammi 3anponoHoeao
pexomerdayii w000 pospo0KU HAGLANOHUX MAMEPIAAIS | crpameziti 6npo-
6a0XKeHHA CYMACHUX MeXHOAOZIl Y OCGIMHILL Npouec, 6paxosyrodi nompe-
Ou yuHie 3 0c00AUBUMYU 0CEIMHIMU nOmpedamu. Asmop pobumb 6UCHO60K
npo me, W0 6UKOPUCHAHHA MEXHIMHUX 3ac00i6 HABUAHHS 3HAYHO NOKPA-
wye 63aeM00it0 MiXK Yuumerem i yurem, 3adesnewye KOMPOpMHi YMmosu
HABUANHHS MA CNPUSLE 2APMOHITIHOMY COUIANDHOMY 6KATOUeHHI0 Jimetl i3
0COOAUBUMU OCEIMHIMU NOMPedaML.

Katrouosi caoea: sacobu nasuarins, npozpame 3abesnederis, iHKAO3UG-
He HAGUAHHSL, 0T 3 0COOAUGUMU OCEIMHIMU NOMPeOAMU, ANDINEePHAMUE-
HA KOMYHIKALLS, 3aKAA0U 0C6IMU.

WOLODYMYR SZEWCZENKO. Wykorzystanie nowoczesnych
cyfrowych narzedzi technicznych w warunkach edukagji
wlaczajacej. Wartykule omowiono zastosowanie nowoczesnych cyfrowych
narzedzi  edukacyjnych w inkluzyjnym srodowisku edukacyjnym.
Szczegdlng uwage poswiecono roli technologii cyfrowych w zapewnianiu
dostepu do edukacji uczniom o zréznicowanych potrzebach edukacyjnych.
Podkreslono gléwne zalety nowoczesnych rozwiqzan technicznych, takich
jak programy adaptacyjne, platformy interaktywne, specjalistyczne
urzqdzenia do komunikacji i interakcji, ktore przyczyniajq sie do zwigkszenia
efektywnosci procesu edukacyjnego w warunkach edukacji wigczajgcej. W
artykule przeanalizowano mozliwosci indywidualizacji procesu ksztatcenia
dzieci ze specjalnymi potrzebami edukacyjnymi poprzez wykorzystanie
narzedzi rzeczywistosci rozszerzonej, specjalistycznego oprogramowania
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i innych innowacji technicznych. Omodwiono przyklady integracji
tych technologii z programami nauczania i ich wplyw na osiggniecia
akademickie ucznidw ze specjalnymi potrzebami. Autor podkresla
znaczenie przygotowania kadry pedagogicznej do pracy z nowoczesnymi
srodkami technicznymi, a takze stworzenia warunkow sprzyjajacych ich
skutecznemu wdrazania, zwrécono réwniez uwage na gtéwne wyzwania
zwiqzane ze wsparciem finansowym, technicznym i organizacyjnym dla
edukacji wiqczajgcej. W artykule zaproponowano rekomendacje dotyczqce
opracowywania materiatéw dydaktycznych oraz strategii wprowadzania
nowoczesnych technologii do procesu edukacyjnego, z uwzglednieniem
potrzeb ucznidw ze specjalnymi potrzebami edukacyjnymi. Autor dochodzi
do wniosku, ze zastosowanie technologicznych srodkéw edukacyjnych
znaczqco poprawia interakcje miedzy nauczycielem a uczniem, zapewnia
komfortowe warunki ksztalcenia oraz sprzyja harmonijnej integracji
spolecznej dzieci ze specjalnymi potrzebami edukacyjnymi.

Stowa kluczowe: Srodki edukacyjne, oprogramowanie, edukacja
wlqczajqca, dzieci ze specjalnymi potrzebami edukacyjnymi, komunikacja
alternatywna, instytucje edukacyjne.
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1. IToctanoBKa mpoOAemMM

Ykpaina BXe He OAUH pIK IIepeXMBa€ Ay>Ke TOCTpy i CKaaaHy
COliaAbHO-TIOAITUYHY CHUTyallilo, IIOB’fA3aHy 3 OOMOBUMMM IIOAiIMU
Ha cxoai Kpainn. CBigkamMMy MOTOPOIIHMX BilICBKOBMX Aiifl Ta iX
HacAiAKiB cTaAmM TUCAYI MMPHUX MeIlKaHIiB /JoHenpkoi i /yrancpkoi
obaacTell, cepeg, IKMX BaroMa yacTiHa — 11e A4itu. Jeski 3 Hux ocooucro
Oaumam ©OOJOBI CyTMYKM, IOTPO3M 3acTOCyBaHH:A 30poi, cuTyarii,
Ios’s3aHi 3 pyMHAIi€I0, HacKAASIM, IIOpaHeHHsAMMU i BOMBCTBaMU,
iHII — «IIpOIlycKaAM Kpi3hb ceOe» IIOUyTi MOTOPOIIHI HOBUHU PigHOTO
CXiAHOTO peTioHy, eMOILifHO TAMOOKO «IIPOXKMUBaAW» IOTEHIIiIHY
3arpo3y OCOOMCTOMY SKMUTTIO UM SKUTTIO OAM3BKUX AI0Ael. 3aHeIIOKOEHI
OaThKM y TIOIIyKaX MOXKAMBOCTEN 3aXUCTY AASl CBOIX AiTeil 3MyIIeHi
Oyau MirpysaTy 3 HUMU B iHIII KyTOUKM YKpaiHM, a OCKiAbKM OYYTTs
Oesnieky y BUMYIIIEHUX IlepeceAeHIliB 3HaYHO IIOXUTHYAOCS, TO cepej,
HIX BaTrOMY 4acCTUHY CKAaAalOTh Ti, 445 KOTO CTaH HOCTTPaBMaTUYHOTO
CTpecy CTaB XapaKTepHMM, TiCHO IIOB’SI3aHMM i3 HEpPeXUTOI HUMU
cutyanielo siHn [7].

JIKIo peaabpHi BIJICBKOBI >KaXiTTs A4s  AiTell-IlepeceAeHIliB
saanmuanca GpakTUIHO Yy MIUHYAOMY, TO IIOCTTpaBMaTIYHUII cTpec Oe3
HaAeXHOI ICUMXOAOTIYHOL AOIIOMOTU IIPOAOBXYE IX CyIIPOBOAKYBaTU
MicAIsIMU i, HaBiTh, poKaMy, OAOKYIOUM OCOOMCTiCHe CTaHOBAEHHs Ta
IepeIKkoKaoun eQeKTUBHIll peasisalii NOTeHIiady y CeH3UTUBHI
repioau po3BUTKY. Y CKAagHUX BUITajKax Oe3 goromoru ¢paxibIris-
IICMXOAOTIB OCTTPaBMaTUYHNII CTpecC, 110 Mipi BMCHa>keHHs 3aXMCHUX
aganTalifiHNX Pe3epBiB OpraHi3My, NPU3BOAUTHL A0 pPO34aAy ICUXIKH,
IOTY>KHO BIIAMBAIOYM Ha IOBEAIHKY, CBi4AOMICTb i CAMOIIOUYTTSI.

Oco0aMBO HeraTuMBHO ITO3HAYAE€ThCA BIIAMB IMOCTTPaBMaTUYHOIO
cTpecy Ha (OpMyBaHHI HOBOYTBOpPEHb PaHHBOTO IOHAIIbKOTO BiKy:
CTapIIIOKAACHMUKM i3 IOCTTPaBMaTUYHUM CTPECOM He MOXKYTb 3pO3yMiTu
ceOe 1 CBOI MOKAMBOCTI, IIPOSIBASIOTH HECIPOMOXKHICTb CTOCOBHO
ocobucTticHOro i mpodeciiiHoro camMoBM3Ha4eHH:. BoHmM BigdyBaioTh
Ceplio3Hi TPyaHOIIi y IIODOYyAOBi IIO4AABIIMX OCBITHIX TpPa€KTOpIii,
He IpalolOTh CBiAOMO Haj PO3BUTKOM BAACHOTO IHTEAEKTYyaAbHOTO
IIOTeHIliady, 110 HeraTMBHO IIO3HAYa€ThCsl Ha (POPMYBaHHI CBIJOMUX
I1iael1 HaBYaHH: 3araA0M Ta Ha YCIIIITHOCTI IXHbOI HaBY4aAbHOI A1s1AbHOCT1
3okpema. Taka cuTyallis BUKAMKAE 3aHETIOKOEHH: i TOTpeOye 0c00AMBOI
yBaru IKiAbHOIO IICKX0AOTa.
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Axmyarvticmv docaidxentd. [lorpeda y IcuxoA0ridHOMY CyIpoBoAi
HaBYa/AbHOTO IpPOLleCy IIKOAsApiB-IIepeceaeHIliB 31 cxoay YKpaiHm 3
IIOCTTpaBMaTUYHNUM CTpecoM Oe33alepedyHa, aj’kKe >KOAHa AUTHHA He
roToBa A0 3MiHM YMOB MUPHOTO XUTT: Ha BilICBKOBi, 111 TaKOX Ba>KKO
a4anTyBaTUC 40 Pi3KOTO MNePeKAIOYEHHS 3 CUTyallil BiliICbKOBMX IOAIN
Ha MUp, HOBEPHYTUCS 40 3BUMYHOTO PUTMY KUTTs, aKTUBHOI CyD’€KTHOI
ITO3MIIil CTapIIOKAACHIKA Y HAaBYaHHi.

AkTuBHa CyO’€KTHa TMO3MIlisl CTapIIOKJAAcHMKAa — CKJAajHa
iHTerpaTMBHaA XapaKTepUCTIKa OCOOMCTOCTI yUHsI, sAKa aKTyaali3y€e 11oro
0cOOMCTI IparHeHHsA Ta HpiopuTeT y HapuaHHi. BoHa mepeabauae
YCBiAOMAEHHSI CTapIIOKAACHMKOM 3Ha4yeHHs HaB4aAbHOI AisSABHOCTI,
ITO3UTHBHE CTaBAeHHsI 40 Hel, PO3BUTOK 3410HOCTel A0 ITideroKAasaHHA.
34i6HOCTI cTapIlIOKAacHUKa A0 IiAeIll0OKAalaHHs y HaBdaHHI ITOCTalOTh
Ba>XAMBOIO YMOBOIO IOTIO IHTeAeKTyaAbHO-AisIAbHICHOI aKTUBHOCTI,
SIBASIIOTH CODOIO CTIMIKI IICMXiyHi BAaCcTUBOCTI 0COOMCTOCTI, sKi
IHTerpyIOTh IIiHHICHI Opi€HTallil, HaBYaAbHy MOTMBAllil0, BOAbLOBi
SIKOCTI, CAMOCTIVHICTD, PilllydicTh, iHII[IaTMBHICTD, 11iA€CIIPsIMOBAHICTD,
BiATIOBiZaABHICTD Ta iHIIII OCOOMCTICHI XapaKTepucTuku [2].

Osnaueni 34i0HOCTI 3a3BMuaill IIOTY>KHO PO3BMUBAIOTHCSI came Y
CTapIIOMy IIKiABHOMY Billi, IPOTe 3a HAsBHOCTI IOCTTPaBMaTUYHOTO
cTpeccy IiX aKTUBi3yBaTU Ay>Ke CKAaJAHO 4yepe3 XapaKTepHi A44s CTaHy
IpOABM Aelpecil, MiABUINEHHS PiBHA TPUBOXKHOCTI, IIPOAYKYBaHH:
arpecii y cuTyallisgx iHTeAeKTyaabHOI Hanpyru. Peakiiis Ha mepexuTi
TPaBMYIOUiIIOAil A0IOBHIOETHCA TAKOXK €TOICTUYHICTIO, BiATOPO A KEHICTIO
Pi3KMMM 3MiHAMU Y BIAHOCHHAX, YHUKAHHAM CITiAKYBaHH:, BOPOXICTIO,
ApaTiBAMBICTIO, BMOYXOBICTIO eMOLIMHMX peakKIliif, CXMABHICTIO A0
Ha/AMipHOTO Ilepe>XMBaHHs HeraTUMBHIUX eMolin Tomo [3 c. 19].

InTeHCHMBHICTL HepeXuBaHb IIPM HOCTTpaBMaTU4YHOMY CTpeci
AyXKe TMOTy>XKHa, 3Ha4yHO «IpPUAYIIYE» 34I0HOCTI 40 HaB4aAbHOTO
I1i1€II0KAaAaHHs YYHIB CTapIIMX KAACiB, y TOJ >Ke Jac aKTUBi3allis 11X
34i0HOCTeN 3a CHPUATAMBUX YMOB MOXKe CTaTU AI€BUM iHCTPYMEHTOM
1oso4aaHHs103HadeHoro crany. [ Iporaki pecypcHi MOKAMBOCTI3gi0HOCTET!
CTaplIOKAaCHMKa A0 IjidellOKAajaHHS IIpsIMO YU OIOCepeAKOBaHO
HEOAHOPAa30BO 3a3HadaAl HayKOBII-IICMXOAOTY, 30CePeAKyIOouM CBOIO
yBary Ha H0Ai(PyHKI[IOHaAbHOCTi 34i0HOCTel, ade MUTaHHS IOAO iX
aKTUBi3allil y Cy4acCHMX CTapIIOKAaCHMKIB-IIEPeCeAeHIIiB 31 CXOAy
YKpainny ncuxoA0TivHil HayLi i IPaKTHUIIi 3aAMIIAETLCS HEPO3KPUTUM,
XapaKTepU3YyEThCs OCOOAMBOIO aKTYaAbHICTIO, HAyKOBO-TIPaKTUIHOIO
3HAYYIIIiCTIO, YMM i 3yMOBAEHO BUOip TeMU A0CAiAKeHHs.
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Mema ma 3a8darns docAidxeHHs. MeTa A0CAIAKEHHS: 3AIMICHUTU
TEOpeTMYHUII  aHali3 MpoOAeMM  akTuBisamil 34i0HOCTell A0
HaBYa/AbHOTO IliJellIOKAajgaHHs Yy CTapIIOKJAacCHUKiB-TlepeceeHIliB
31 cxody VYkpaiHm. 3aBJaHHSA AOCAIAKEeHH:A: BM3HAUYUTU CYTHICTDb
34i0HOCTeN 40 HaBYaAbHOTO IlidelOKAajaHHs Y CTapIIOMYy IIKiAbHOMY
Billi; MpoaHaai3yBaTy iX MoAipyHKITIOHaAbHI MOXKAMBOCTI; BU3HAYUTI
IICMXO/AOTIYHI MeXaHi3MI aKTuBi3allii 34i0HOCTel 40 IiAeIloKAaJdaHH: Y
HaBYaHHi y cTapIIOKAaCHMKiB-TIepeceAeHIIiB 31 cxoay YKpaiHu.

2. AHaai3 ocTaHHIX 40CAigXeHb i my0aikamin

ITory>xna mnaesaa cydacHMX HayKOBIIIB aKTHBHO 3alIMa€ThCs
BIUBYEHHsM Pi3HMX acHeKTiB O3HadeHOI IpoOJeMu: CydacHi Iigxoau
A0 mpobaeMm 1iidenokaajgaHHs Aocaigxyiors LB. I'punenko, T.I
MaauneHKO; Haj PO3MeXyBaHHAM 3MICTy IOHATH «IliAeIIOKAajaHHs»
i «34i0HOCTI 40 mizenokaagaHHs» mpanioloTs .M. Bopoo6itosa, 10.0.
€roposa; BikoBUI1 acrekT popMyBaHH:A 34i0HOCTI A0 IizenokAajaHH:
posrasaaerscs O.1. bansuenosoro ta T.B. CHErMpbOBOIO; MCUXOAOTIYHI
OCHOBU (POPMYBaHH: 34i0HOCTI A0 ITiAeII0KAaJaHHs, a TaKOXK PO3BUTOK
34i0HOCTI 40 HisernokaAadaHHs y Aitent 15-17 pokis omnmcani B mparisax
O.L. bausnenosoi, O.I. Kpyrauk, B.T. Tkauenko; ymoBu (popMyBaHHs
TOTOBHOCTI MIAAITKIB A0 IliAeIOKAaAaHHs y HaBYaAbHIN AisABHOCTI
AetaapHO TipeseHToBaHi /.J0. €poxiHOW; HOpPO NPOAYKTUBHICTD
HaB4ya/AbHOTO MPOLIeCy 3 MO3MUIIil 1li1eII0KAadaHHs y CBOIX ITyDAiKallisx
iy Tsh I'M. Pomanosa, C.I. Tepenryx Ta inmi.

Bup4yeHHAM HpOsABiB IIOCTTPaBMaTUYHOIO CTPeCy Ha CydacHOMY
eTami po3BUTKY Hayku 3anmaiotecss: H.A. Araes, O.A. bainos, O.O.
Cpaokimosa, O.M. Kokyn, H.C.Josinceka, 1.O. ITimxo. Crorogni
oco0aMBMIT HayKoBUII iHTepec BusABAAI0TE M.I'. /laBposa, K.B. Ileanko,
A.A. Ilepeanrina Ta iHIIII BYeHi 40 IIMTaHH COIiaAbHO-TICYXOAOTIYHMX
0cO0AMBOCTeNI ~ BUMYIIEHUX IlepecedeHIliB 3i cxoady VYKpaiHu,
AOCAIAXKYIOUM crelu@iky MNepeXuBaHHA HUMH IICHXOTPaBMYIOUMX
cutyaninn.  Hag — ncuxoaoriunmmMm  acriektamy  1popiaakTHKM
IIOCTTpaBMaTUYHUX CTPECOBUX po3aagis npanoiors J./. Pomanoscbka
ta O.B. Inamyk; npob6aemn popmMyBaHHSA CTPeCOCTiIKOCTi, pO3BUTKY
IIPOCOIiaAbHMX HaBMYOK i HAaBMYOK IICMXOAOIIYHOTO BiAHOBAEHHS Y
IIKOAApPiB akTUBHO A0cAiaxyioTh: C.O. boraanos, T.b. I'miga, O.B.
3aaecpka, H.B. Aynuenko, B.I'. Ilanok, B.B. Coaositosa Ta inmri.

He s3Baxaroum Ha Baromy KiabKiCTb HayKOBMX JA0CAiA>KeHb,
OUTaHHs aKTuBisarll 32i0HOCTEeI 40 HaBYaAbHOTIO IliAeIlOKJAasaHHsI
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y CTapIIOKAAaCHMKIB-IIEpeCeAeHIB 31 cxo4y VYKpalHM JeTaAbHO He
B/BYAAOCs, a OT>XKe Yy IICMXOJAOTIYHINM Haylli 1 A0Ci He BU3HAYeHUMU
3aAUINAIOTHCS JIOTO0 OCHOBHI aCIIeKTH.

3. BukaaaeHHsI OCHOBHOTO MaTepiaay

Y cywgacnux nHaykoBux gocaigxennsax O.I. bamsnenosoi, /.IO.
€poxinoi, M.M. Pesu, T.B. CHernpnosoi XapakTepHOIO OCODAMBICTIO
CTapIIOro IIKiAbHOTO BiKy BM3HAa4eHO PO3BUTOK 34i0HOCTI y4HS A0
11i/1€1I0KAa4al0u0i  AisIABHOCTi. ABTOpHM 3ayBaXKyIOTh, IO 34i0OHiCTb
AO liJelrokJdaJaHHsA BapTO poO3rasjaTy sK AUHaMidyHe CUCTeMHO-
CTPYKTYpPHE YTBOPEHH:], sIKe IHTeIPy€ B €AMHe Ilide NparHeHHs: AOCATTU
Da>KaHMXITi4el, THyYKiCTb Y IX IOCTaHOBITi, CAMOCTIiIIHICTh B OIIpalllOBaHHi
oOpasy MeTn i npouecy ii gocarHenHs. O3HaueHa 34i0HICTD sABAI€ COOO0IO
iHTerpaTUBHY BiAKPUTY CUCTEMY OCODMCTiICHUX SIKOCTel, BAaCTUBOCTEN
i ocobamBocTeit, sAKi 3a0e3MeuyoTh MOXKAUBICTh peadizallil 3HaUyIITMX
I1iaeMn i CTyHIiHb YCIINIHOCTI AiABHOCTI CTapIIIOKAaCHUKA.

/o OCHOBHUX KOMIIOHEHTIB 34i0HOCTEN A0 IlideroKAaAaHHs
O.l. Bansuenosa BiAHOCUTD:

® 34i0HICTh A0 YCBi4OMAEHHs MeTH — Ilepel0adeHHs] MaiiOyTHbOTO

pe3yAabTaTy, YCBi4OMAEHHs MOXKAMBOCTI AOCATHEHHS MeTH,
YCBIAOMAEHHs CTYIIeHIO II NPUMHATHOCTI — CIIiBBiAHOIIIEHHS
MeTH i ToTpeo;
® 34i0HICTL A0 HOPUMHATTS MeTU — IepPeTBOPeHHs 3O0BHIIIHbBOI
BUMOTIHU (BUMOTU AisABHOCTI, HaBYaAbHOI CUTYyallii, 0aThKiBChKIX
BIMOT) B iHAMBigyaAbHY MeTy, BuOip BUMOT;
® 34i0HicTh A0 IiaeyTBOpeHH: — IonepeHs i KiHIleBa IOOyJA0Ba
MeTH, 3MiHa HaCTyIIHUX IliAeil B 3aAeXXHOCTI Big pe3yabTaTiB
IoIlepeAHiX Ailf, IPOTHO3yBaHHs YCIIIIHOCTI Ta HEYCIIIHOCTI
MalOyTHIX Aiil, BU3HaUYeHH:A NpoMixkHux 11ize [10, c. 35].
34i0HOCTI 40  1ideroKAadaHHA  3a0e3ledyioTh  eeKTUBHe
BIUpiIlleHHs HeBIU3Ha4eHOCTi B yMOBaX HasBHOCTI OaraTbOX aAbTe€pHaTUB,
XapakTepusyloTh AIOAUHY sK cy0'€KTa AifAbHOCTI 1 BU3HAYAIOTh
edeKTUBHICTb 100y A0BM i iHAMBIAYyaABHOI TPAEKTOPII PO3BUTKY.

10.0. €roposa, 40caiaAXy10un 34i0HICTH A0 LTiAeTIOKAaAaHH, BKa3ye
Ha YOTUPU PiBHA PO3BUTKY:

1) nyavoBuin  piBeHp — 34i0HOCTI A0 IlidelloKAajaHHsA He

IPOSBASIOTBCA:  MeTa, sKa (POPMYAIOETbCS — IlejaroraMu
/ ©OaTbKaMmu, He YCBIAOMAIOETBCA 1 He IHIPUIIMAETBCA ado
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IPUIIMAETLC Y BUTAsAAL (POPMaAbHMX BUMOT CTOCOBHO Ailf, sIKi
HeoOXiAHO BMKOHATU;
2) HU3BKUI piBeHb — MeTa YCBi4OMAIOETLCS TIABKY B CUTYallii, KOAU
HasIBHUII aATOPUTM HEOOXiAHUX Aiil i po3’sICHIOETBCSA IX CEeHC,
NPUIIMaEThCS KOHKPEeTHO-TIpaKTU4YHa 3a4a4a;
3) cepeaHill piBeHb — YCBiAOMAIOIOTBCA BUMOIM 1 IPAKTUYHOL, i
TEOPeTUYHOI 3ajadi, BU3HAYAE€ThCsA ITOCAIAOBHICTL HEOOXigHMX
Alll, HPOCAIAKOBYE€TLCSA 34aTHICTH A0 CaMOKOHTPOAIO  IX
BMKOHAHHs y CIIiBBiAHECEeHHi 3 ITOCTaBAeHO 30BHI MeTOIO;
4) BMCOKIII piBeHb — CaMOCTiliHe POPMYAIOBaHHS MeTI MaiOyTHHOI
AISIABHOCTI, IO 3HAYHO pPO3MIMPIOE MeXi O0COOMCTICHMUX
pecypcis [1, c. 84].
Y cBoix HaykoBux gocaigxennsax /.C. JIkoBulpKa 3ayBaxkxye He Te,
IIJO OCOOMCTICTh 3 PO3BMHEHUMMU 3Ai0HOCTAMU A0 IliJeIOKAalaHH:I
Ma€ 3HAYHUII apceHaa 3aco0iB AOCATHEHHs Iiideil i ONTMMaAbHO
BUKOPMCTOBY€E 1X, BOHa 3JaTHa THYYKO pearyBaTy Ha AMHaMidHICTb
cuTyalii i Oyt MakcMMaAbHO CaMOCTIMIHOIO i BigHOCHO He3aAe>KHOIO
Bi/ 30BHIIIIHIX BIIAMBiB y 10OyA0Bi miaeit [11].

34i0HOCTI 40 IIideroKaajaHHsA Ba’KAMUBI AAs YCIIIIHOI peaaisariii
Oyap-sKOi AisIABHOCTI i HaOyBalOThb 0COOAMBOIO 3Ha4yeHHS A4S
e eKTIBHOTO HaBYaHH: y CTapPIIIiii IKOAi. ¥ cTapIIOKAaCHUKIB PO3BUTOK
3410HOCTI A0 HaBYaABHOIO IIiAeIIOKAaAaHHS HaAa€ MOXXAUBICTH
3AIMICHIOBATU CAaMOPEryAsIlil0 i CAaMOKOHTPOADb Y4Hs IIOAO peaaisarlii
aKkTyaAi3oBaHMX i 0COOMCTICHO 3HAUYIIMX OCBITHIX 3aBAaHb [4].

30BHIIIHIM TIOKa3HMKOM PO3BUTKY 34i0HOCTell CTapIIOKAaCHUKIB
AO HaBYaAbHOIO ITiZeIlOKAaJaHHS BUCTYIAa€ e(eKTUBHICTh IIpoliecy
IIOCTAaHOBKM 1 peaaisaljii Iliaeil HaBYaHHS: IIPOAYKTUBHICTH PillleHHs
3aBAgaHb IIIOAO0 BU3HA4YeHH:, IIOOYAOBM 1 AOCATHEHHs MeTU IIpuU
MiHiMaAbHMX TIcmxiuHmX, ¢ismaHmMx i vacosmx suTparax. lIkoaspi
3 PO3BMHEHUMH 3ai0HOCTAMM A0 IlideNoKAajaHHs y HaB4yaHHI
IIPOSBASIOTH iHTeAeKTyaAbHYy IHIIIaTUBHICTBH, KpeaTVBHICTB,
palioHaai3M, CTpaTeriyHicTp, IIparMaTm3M, IIPOTHOCTUYHICTD, TakKi
y4Hi BiApPi3HAIOTBCSA OCMMCAEHHAM Aiif, IIOB’SI3aHMX 3 HaBYaHH:IM,
BiAIIOBi4aABHICTIO 3a JIOIO pe3yAbTaTUBHICTb. Brcoka IpoayKTUBHICTD
34i0HOCTeN 40 HaBYaAbHOTO IlidelOKAajaHHs y CTapIIOMYy IIKiAbHOMY
Billi 0OyMoBAeHa c(pOpMOBaHOIO Cy0’€KTHOIO O3uIIil0. Bucokmit piBeHn
PO3BUTKY 34i0HOCTell A0 HaB4aAbHOIO IliJelOoKAajaHHs 3abeslieuye
pyHKIIIOHYBaHHS IiAiCHOI CHCTeMM CTpaTeriyHmMX, TaKTUIHUX i
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IIOTOYHMX IliAe}i HaBYaHHsI, 3yMOBAEHMX I1i3HaBaAbHMMM Ta COIliaAbHO-
IparMaTMYHUMM iHTepecamMy IIKOASpiB [2].

Y KUTTEAISIAPHOCTI CTapIIIOKAaCHMKA O3Ha4YeHi 3410HOCTi BigirpaioTh
cnenudivuni PyHKII, SIKi MO3UTUBHO IIO3HAYAIOTLCS He ANIIe Ha
pesyabTaTax HaB4aAbHOI AiSABHOCTI, a 1 3araaoM Ha TapMOHi3aIllii
OCOOMCTICHOTO pO3BUTKY Y4HsA. /O OCHOBHUX (PYHKIIiN 34i0HOCTei
CTapIIOKAaCHMKa 40 HaB4aAbHOTO IjidelIOKAaJaHH: HaAeXXaThb:

D)

2)

3)

4)

5)

6)

¢yHKIisT  aKkTMBi3allii HaBYaAbHOI  AISIABHOCTi:  PO3BUTOK
34i0HOCTel 40 HaBYaABHOTO I1i1€TI0KAaAaHHS CIIPUIE PO3BUTKY
iIHAMBiAyaABHNMX PeCypcCiB Y4YHiB Ha OCHOBI HigBMUIIIEHH: PiBHS
IMi3HAaBaAbHOI 4YM COIliaAbHO-IIparMaTMYHOI ~MOTMBAIlil; SK
HaCAi40K — CTapIIOKAACHUK CTa€ OiAbII aKTUBHMUM Y HaB4aAbHil
AiSIABHOCTI, MiABUIITYE€ThCA SAKICTh IOTO HaBYaHHS;

cTuMyAaiooua (yHKIisA:  KiHIeBi Ta HOPOMIXKHI pe3yabTaTu
AlSIABHOCTI BUCTYNAIOTh Y AKOCTI IOTY>KHUX CTUMYAiB HaBYaHH;
JyHKIIis 3a0€311e9y€eThCs CaMOCTiNHICTIO Y TOCTaHOBI i Bubopi
11iAel, 34aTHICTIO Y4Hs CTapILIMX KAacCiB 40 BOAbOBOI peryAsiiil
IiAeII0KAaAaHHSI;

(yHKILisA NpioOpUTETHOCTI: NPIOPUTETHICTh OKPECAIOE€ IOPAAOK
AOCSTHEHH:I KOHKPEeTHOI HaBY4aAbHOI MeTHM y 4aci 1 peaaidyeTbcs
y BU3HAYeHHi OCOOMCTiICHO-3HAUyILINMX IIPIOPUTETIB 3-TIOMiX
aKTyaAbHUX HaBYaAbHUX I1iaelt;

peryasaTopHa QYHKIIis: CTapIIOKAAaCHMK y IIpoIleci HaBdaHH:
CIIPOMO>KHHUI AKICHO oONpalboByBaTM 0Opa3 MeTH, IIpoliec
11 AOCATHEHH: 1 HacAiAKM peaaisaliil, y 3B’53Ky 3 4MM BiH cTa€
0iABII THYYKUM Y ITOOYAOBI 11i4el1 BiATIOBiAHO 40 3MiH 0OCTaBIH
4y CUTYyallii;

IIPOeKTyBaAbHa (PYHKIIis: 34i0HOCTI A0 Ifide€OKAajaHHS Y4HS
10-11 xaaciB xapakTepu3yIOThCs 34aTHICTIO A0 IIAaHyBaHHsI CBOTO
MalOyTHBOIO, BM3HAYeHHs TIOJAOBHMX OCBITHIX IOpPM3OHTIB Ha
JKUTTEBOMY IIIASXY, OadeHHs IepCHeKTUBU CBOTO OCOOMCTOTO
PO3BUTKY 1 34aTHICTIO CIIBBIAHOCUTM IX 3 peaabHUMU
0COOMCTiICHMMU pecypcaM, BipOTiAHiCTIO AOCATHEHHS ITPOBiAHMX
1 AOIIOMIKHMX 1Ii/1e¥1 HaBYaHHsI;

opranizarjiitHa  QyHKIisA: 34i0HOCTI  cTapIIOKAacHUKa A0
I1i1€II0KAa4aHHsA CIPUAIOTh CBigOMill KOHIIeHTpalil 3ycuab
Aas 3abesriedeHHs1 e(peKTUBHOI AisfABHOCTI, CIpsIMOBaHOI Ha
AOCSTHEHHS IIOCTaBAeHNX HaBYaAbHUX IIiAell;
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7) $yHKIIis eMOLITHOTO MiAKpillAeHHs: HaBYaAbHi 11iai i mpoiec ix
1o0yA0BM, IO CYHPOBOAXKYETHCS IMO3UTUBHUMMU €MOLITHUMU
Iepe>KMBaHHAMMY, BUCTYIIAIOTh Yy SKOCTI 3HaYyIINX AeTepMiHaHT
i OOyMOBAIOIOTH YCIIIIHICTh HaBYaHH:, OCKiABKM €MOIIiTHUII
CTaH 34aTeH 3AiMICHIOBATY IIOTY>KHIN €HePri3ylounii BIIAUB K Ha
KOTHITMBHI IIpollecy, Tak i Ha 0cOOMCTiCHI TpOsBY;

8) PyHKIIis KOHTPOAIO: 3410HOCTI 40 HABYAABHOTO I[iA€II0KAaJaHHs
COPUAIOTh ONTUMAAbHOMY (PYHKIIIOHYBaHHIO IIKOAsIpa SIK
cy0’€KTa HaBUYaABHOI AisIABHOCTI, 3aBASIKN IM y4eHb IepeOyBa€ B
aKTUBHi peAeKCHUBHIN O3UIIiT;

9) pyHKIisA PpO3BUTKY: 3aBASAKM 34I0HOCTAM A0 HaBYaAbHOTO
11i/1eTI0KAaJaHHs CTapIIOKAAaCHUK «BUXOAUTD» 3a OCOOMCTI MeXKi
i HaOyBa€ HOBMX ITO3UTUBHIUX 3MiH ITI0A0 AMHAMiKV KOTHITUBHMX
1 OCODUCTICHUX SIKOCTEI;

10)mobiaizariitina QyHKIIiS: 3a yMOBHM aKTuBizalii 3ai0HOcTelt
CTapllIOKAaCHMKa 40 HaB4aAbHOTO ITideTI0KAaAaHHsI BiA0yBa€ThCs
inTeHcn@ikalliss PO3BUTKY MOPAABHUX 1 BOABOBUX SIKOCTEN
0CODMCTOCTi, AKi CHPUAIOThL BUCOKOSKICHOMY BUKOHAHHIO
HaB4Ya/AbHOI AisIAbHOCTI, ITOKPaIleHHIO IICUXIYHOTO CTaHy.

Bapro 3aypaxkmtm Ha 104iyHKIIOHAABHICTL  34i0HOCTel
CTapIIOKAACHMUKIB A0 HaB4aAbHOTO IlidelOKAaJaHH:A: caMe 3aBAsIKU
IX PO3BUTKY B Y4YHIB aKTUBI3y€ThCsA CBigOMa HaB4yaAbHa AisAbHICTD,
migKpineHa BHYTpilmHIMM cTuMyaammu y ¢opmi mpiopureris Ta
IIPOEKTiB  OCBITHLOTO MaiOyTHBOrO, (POPMYETLCSA  3AaTHICTH A0
caMoOOpranisarii, camMOperyAsmili Ta CaMOKOHTPOAIO B HaBYaHHI,
iHTeHCMpIKy€eThCs 3aTaAbHNUIT PO3BUTOK OCOOMCTOCTI Ta MODiAi3yIOThCs
IX BHYTPillIHI pecypcu. 3Baykalouy Ha pecypcHi MOXKAMBOCTI 34i0HOCTeI
A0 IliaernoKJadaHaHs y HaBYaHHI y4yHiB, IX aKTHUBi3allisl MOXKe CTaTu
IIOTY>KHMM 3acoboM y poOOTi 3 HOCTTpaBMaTUYHMM CTPECOM Y
CTapIIIOKAAaCHMKiB-TIepeceAeHIIiB 3i cxoay YKpaiHu.

Kareropiss mnepeceseHiis, sKi IIeBHUII 4YaC HOpPOXMUBAAU B
eKCTpeMaAbHMX YMOBaX, BiA3Hauya€TbCA KPalHLOIO CyIlepedAMBiCTIO
i HecTabiABHICTIO, SIKi IPOSBASIOTBCA Yy IOEAHAHHI HeraTusisMy A0
OTOYYIOUMX 1 IIparHeHHs OTPMMAaTM Bid HUX IIATPUMKY 1 CIIIBUYTTS.
K.B. Tleapko, 40CaiAXylOuM COIliaAbHO-IICUXOAOTiIYHI 0CODAMBOCTI
BUMYIIIEHUX IepeceAeHlliB, 3a3Hada€, INO A4S HUX XapaKTepHi
IICMXOAOTiuHi ITp00.AeMU KOMILAEKCHOTO XapaKTepy, AKi TOPKarOThCs BCixX
OCHOBHIX cdep OCOOMCTOCTi: eMOIIifHOI, KOTHITMBHOI, IOBeAiHKOBOI,
MOTUBAIliliHOI, KOMyHiKaTUBHOI. J0OCAIAHNK IiAKpecAIO€, 110 OCHOBHI
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IIOPYIIEHHs BUMYIIEHNX IIepeceaeHIiB 31 cXx0Ay KpaiHu BapilOIOTh Big
DaliAy>KOCTi, PUTHIY€HOCTi, BTpaTu iHTepeciB, 40 3araabMOBaHOCTI,
amarili Ta gempecii, y HIUX 3HA4YHO 3HIDKYETHCSA pPiBeHb JOMarasb,
Big3HA4ya€ThCsl  MaiHHA  CaMOOILIIHKM,  Ba)XXKO  IIePeXMBaAETLCS
HEeMO>KAUBICTb 3a40BOA€HH: ITOTPped SAK BUIINX, TaK i HYOKYMX pisHiB. Lli
IpoOAeMI MOXKYTh CYyIPOBO/KYBaTICSI I11e 1 BUllagKaMy po3AaaiB ycix
Ii3HaBaAbHMX ITpo1iecis [5, c. 202].

CrapiokaacHUKI-IIepeceeHIl i3 30HU BilfiICbKOBUX Aili, Ha BiAMiHy
Bia IXHIX OAHOAITKiB i3 cTabiABHOTO cepesOBUINA, XapaKTepPU3YIOTHCS
MeCUMICTUYHUM CIPUMHATTAM ceOe y MallOyTHbOMY, Bid4yBalOTh
CepIi03Hi TPYAHOIIi y KOHCTPYIOBaHHi £l B MaitOyTHBOMY, y 3B"A3KY 3 UMM
oTpedyIOTh 0CODAMBOL IIATPUMKH i gormoMoru (paxiBIliB-IICHMXOAOTiB
B akTmBizamil 1x 32i0HOCTEN 40 HaBYaAbLHOTO I[iA€IIOKAAAAHHSI, SIKi B
yMOBax ajarTallii 40 HOBOTO JKUTTSI MOXKYTb CTaTV HOTY>KHUM 3aCOO0M
MoOOiaizanii iX iHTeAeKTyaAbHOIO i TBOPYOTO IOTeHIlialy, PYIIilfHOIO
CIA0IO TI0AAABIIOTO PO3BUTKY i CTAHOBAEHHS OCOOMCTOCTI.

Y pobGori Haa axTusizali€o 34i0HOCTell A0 HaBYaAbHOTO
I1iAeroKAaadHs CTapIIOKAAaCHUKiB-TIepeceAeHIliB IIPaKTUYHI
IICXOAOTM ONMpPAIOThCs Ha  crenudiuHi IICMXOAOTIYHI MeXaHi3Mu
— KOHCTPYKTM, IO OIMCYIOTb OCOOAMBOCTI B3a€MOAIl 3 yuHeM SK
3 cy0’€KkTOM HaByaAbHOTO IIporiecy. /o Takmx MeXaHi3MiB BapToO
BiAHecT): MOTHMBALIiVIHMII MeXaHi3M (Oomopa Ha BHYTpilIHI (akropu
MOTHMBallil cTapIlIOKAacHMKa — 3Ha4yIIli TOTpedu, yCTaHOBKM, iHTepecH,
LIiHHICHI Opi€HTallil, MOTMBH, 11iAi i Ha 30BHIIIIHI CTUMYAN — CHPUATAVBE
COI1iaAbHO-TICMXOAOTIYHe cepeJ0BUIIe HaBYaHH:1 i BUXOBaHH:); MeXaHi3M
Hay4iHH:A (IPOABASETLCA y CYKYITHOCTI IIPOIIeCiB, SIKi IPU3BOASATH A0
¢popMyBaHHA Ba’KAUBMX 3BUUYOK i CTEpeOTUIIIB ITOBEAIHKM B HalOiABII
3HAUyIIMX AAsd HaBYyaHHSA CHUTyallisX); MexaHi3M MiAKpillAeHH:s
(migTpMMKa IIO3UTUBHUX TEHAEHIIII PO3BUTKY IHAMBiAyaAbHMX
BAACTUBOCTE 1 sKOCTeN, sAKi CHOpUSAIOTL PO3BUTKY 34i0HOCTEil A0
1li/1eII0KAaJaHH:); MeXxaHi3M pedaekcii (BigoOpaskeHHs 0coOuMCTiCHMX
CMUCAIB 1 NPUHIMIIB Aili Ha OCHOBI BCTAHOBAEHHsS 3B SI3KiB MiX
KOHKPETHOIO CHUTYalli€l0 i CBITOrAg40M OCOOMCTOCTi, IO A€XUTL B
OCHOBi CAMOKOHTPOAIO i caMOpPeryAs1lii B CIIiAKyBaHHI i B A14BbHOCTI).

30BHINIHIM HacAiAKOM KOHCTPYKTMBHOTO BIIAMBY O3HadeHUX
MeXaHi3MiB IOCTa€ MOCTYIIOBa 3MiHa OBeAIHKI Y HAaBYaAbHiN AisLAbHOCTI
Y4Hs 3 IIaCMBHOI Ha aKTUBHY, MHOKpAaIleHHs YCIIiIIHOCTI HaBYaHHS.
BuyTpimHiMu KputepisMm akTubizalii 34i0HOCTell 40 HaBYaABHOTO
I1iaelI0OKAa4aHH:A  BUCTYIIAIOTh: YiTKO OKpecAeHi IIi3HaBaAbHI Ta

190



EUROPE]JSKIE STUDIA HUMANISTYCZNE: Pafistwo i Spoteczenstwo Issue 4, 2024

colliaabHO-IIparMaTUYHi HaB4aAbHi 11i4i, CTiVIKi HAMipM IITOA0 AKiCHOTO
HaBYaHHsA y IIIKOAI, MepCHeKTUBHI IIiai, Mmop’s3aHi 3 MalOyTHIM
npodeciitHuM  BUOOPOM, a TaKOX MpOsB  IiAecHpsIMOBaHOCTI,
ininiaTuBHOCTI, peAeKTUMBHOCTI, CAMOCTIITHOCTI, BiAII0BiAaABHOCTI.

4. BucHOBKU

34i0HOCTi 40  HaBYaABHOTO  IliAeIlOKAaJaHHS  BUCTYHAIOTh
IOTY>KHMM 3aco00M Mo0iJi3allii Ta PO3BUTKY OCOOMCTICHUX pecypciB
CTapIIOKAACHUKIB-TIepeceAeHIIiB. Ix IiaecpsMOBaHa aKTUBi3allis
— e(eKTUBHMII IHCTPYMEHT HPaKTUIHOTO IICMXOAOTa Y IOAOAaHHI
IIOCTTPaBMaTUYHOIO CTpecy y AiTel, SKi IepeXXuAM >KaxXiTTs BillHU.
3aBAsKM aKTUBi3allil 34i0HOCTeI 40 HaB4aAbHOTO ITideIl0KAaAaHHs yUHi-
nepeceAeHIi 3i cxoay YKpainu HaOyBalOTh CIIPOMOXHOCTi e(peKTUBHO
BUOYAOBYBaTH iHAMBiAyaAbHY CTpaTeTilo He AMIIle CTOCOBHO OCBiTH, a 11
KUTTEAISAABHOCTI 3araa0M, a OT>Ke MalOTh BaroMi IIaHCU AAs YCITiIIHOI
camMopeaJisaliil y MaliOyTHbOMY.
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Abstracts

AIOAMUAA OITAHACEHKO. AxTusi3ariis 3a4i0HOCTEN 40 Ha-
BYaJABLHOTO ITileIIOKAaJaHHs Y CTapHIOKJAaCHUKiB-TIepeceaeH-

IiB 3i cxoay Ykpainm. Y cmammi eusnadero cymmicmo 30i6rocmeit 0o

HABUAADHO20 UIACNOKAAOAHHSL Y CIAPUAOMY ULKIADHOMY 61141, iX pecypcHi

Moxausocmi. Tlpoanarizosano noAipynxyionarvricmo 30i0Hocmeti 00

HABUAALHO20 Lﬁ]\@l’lﬂK}\llaﬂHH}l cmapmom\acrtukis. Poskpumo NCUXOA0ZIY-

Hi MOXkAuocmi 30i0Hocmeit 00 14irenokAAdAHHA Y HAGUAHHT K THCMpY-

Metmy nodoranis nocmmpasmamuuriozo cmpecy 6 yunie 10-11 xaacic 6

yMo6ax sitinu. Busnayero ncuxoroziuni mexamnismu akmueisatii 30i6roc-

meii 00 HABUAADHOZ0 UIANOKAAOAHHS Y CIAPULOKAACHUKIE-NepeceAeH1}i6

31 cxody Yicpainu.

Karouosi crosa: CMApUoOKAACHUKU, CmapWOKA[ZCHMKM-HEPECE/\EHL{,Z.,

1iAeNOKAADAHHS, HAGUAADHE 14IAeNOKAADAHHSA, 3010HOCHT 00 HAGUAALHOZO

UIACNOKAAOAN S, NOCHIMPAGMAMUNHLLL CHIpec.

LUDMILA  OPANASENKO. Aktywizacja

umiejetnosci

wyznaczania celéw edukacyjnych wsrod uczniow szkot srednich,

ktorzy przeniesli si¢ ze wschodniej Ukrainy. W artykule zdefiniowano

istote umiejetnosci stawiania celow edukacyjnych w wieku licealnym, ich
mozliwosci zasobowe. Analizie poddano wielofunkcyjno$é umiejetnosci
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wyznaczania celéw edukacyjnych ucznidw szkot srednich. Ujawniono
psychologiczne mozliwosci umiejetnosci stawiania celow w edukacji jako
narzedzia przezwyciezania stresu pourazowego u uczniow klas 10-11 w
warunkach wojennych. Okreslono psychologiczne mechanizmy aktywizacji
umiejetnodci stawiania sobie celdw edukacyjnych u uczniow szkét Srednich,
ktorzy przeniesli sie ze wschodu Ukrainy.

Stowa kluczowe: licealisci, przesiedleni licealisci, wyznaczanie celow,
wyznaczanie celow edukacyjnych, umiejetnosci wyznaczania celéw
edukacyjnych, stres pourazowy.

*  Mamepian niocomoenenuii y 2017 poyi (xonu mpusas 4-u pix gitinu, sxy ¢ 2014 poyi posnouana Pocis
npomu Yrpainu) i enepuie npedcmasnenuii Ha I-ii Mixcnapoonii Miscoucyunainapnii Acaménei “IITCP:
dopocai, dimu ma poounu ¢ cumyayii itinu” (8-10 epyowns 2017 poky, m. Kuis, Yrpaina) (Peo.)
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