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IRYNA KUZAVA, VALENTYNA SERHEIEVA. Practical
implementation of the inclusive education system and its impact
on the development and socialization of the children who need
mental and physical development correction. Recently the researchers
in Ukraine have become increasingly interested in the issues of special and
inclusive education for the children with psycho-physical development
peculiarities or disabilities (children with special needs), since the number
of such children increases with every passing year. More than 160 thousand
children in Ukraine (from birth to 18) need social support. Many recent
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studies have focused on the problem of inclusive education as a means
and mechanism of ensuring equal rights for the children with different
levels of psycho-physical development to receive educational services at
the schools in their residence location, in favourable teaching and learning
surroundings of a comprehensive educational institution. This, in its turn,
requires appropriate methodological, pedagogical and psychological support.
However, the study has revealed that inclusive education in Ukraine
is predominantly spontaneous, not systemic. It concerns, first of all, the
preschool education stage: a significant percentage of children with special
needs do not receive appropriate educational and corrective-compensatory
assistance, since until recently it has not been stipulated and specified
by the educational curriculum at the state level, in particular regarding
preschool education. However, the term «inclusive» implies not only the
provision of education for children with peculiarities of psycho-physical
development, but also their spatial placement in a general group of
schoolchildren, providing them with equal appropriate opportunities
for success in the learning process. Therefore, if we want the process of
inclusiveness to work successfully, we have to change the environment,
in which a child with psycho-physical disorders is placed. In addition, it
should be taken into account that inclusive education combines a wide range
of values, principles and methods aimed at ensuring effective and high-
quality education for all pupils, heightening the capabilities of everyone.
The purpose of the article is to present the key findings of the research on
the practical implementation of the inclusive education experimental model
and its impact on the development and socialization of the preschoolers
with psycho-physical disorders. It has been proved that the effectiveness
of the practical implementation of the model greatly depends on a correct
combination of the method utilization stages in the conditions of a
comprehensive preschool educational institution, laying emphasis on the
formation of a tolerant attitude towards people who need correction of
psycho-physical development.

Keywords: inclusive education, preschool, children with psychophysical
development peculiarities (children with special needs).

The chapters’ relevance in relation to the focus of the publication
on inclusion, inclusive education and inclusive practices. The National
Strategy for the Development of the National Education in Ukraine
for the period up to 2021 highlights the top priority directions of its
modernization, one of which is to ensure the development and practical
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implementation of an effective system of inclusive education in the
educational institutions, which would guarantee every child the basic
right to equal opportunities to get quality education and upbringing
regardless of differences in the psychophysical development. The concept
of inclusive education respects the equal possibilities of the children with
special needs to study in a general comprehensive educational institution,
located nearby their residence, since the fundamental principles of the
concept are humanization and individualization of the learning process.
This process implies the maximum consideration of the individual
psychological characteristics of each individual and the creation of
favorable conditions for personality development.

Today's dynamic society needs new approaches to improve
the content of personality-oriented education, the creation of new
technologies of education aimed, in particular, at solving educational
problems of the children with psychophysical development problems,
who are not involved into the pre-school and school learning process.
First and foremost, there is a need to develop new approaches to their
education, which would meet the needs of their development, improve the
processes of their habilitation and rehabilitation, facilitate the adaptation
of a personality, promoting his/her integration into society.

The relevance and topicality of the study is predetermined by the
fact that inclusive education projects in Ukraine are mainly spontaneous.
In particular, a significant number of children with peculiarities
of their psychophysical development do not receive the necessary
educational and corrective-compensatory aid in the pre-school period
due to the lack of a proper corrective assistance in modern system of
preschool education.

Although in the contemporary pedagogical theory considerable
amount of Ukrainian and foreign scholars” research have been devot-
ed to the issues of various aspects of the inclusive education (N.P.Ar-
tiushenko, N.L.Bielopolska, Vit.I.Bondar, L.V.Budiak, I.V.Dmytriieva,
T.H.Zubarieva, A.A Kolupaieva, A.M.Konopliova, I.H.Rossikhina, T.V.
Sak, Ye.H.Samartseva V. M.Synov, M.M.Semaho, T. Soloviov S.V.Sorok-
oumova, A.Yu.Chyhryna, A.H.Shevtsov and others), few attempts have
been made to investigate methodically and systemically the problems of
inclusive education of pre-school children who need correction of their
psychophysical development.

Ultimately, preschool age is a particularly beneficial period for
intense mental and personal development, which plays an important
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role in the formation of a personality and a child’s world outlook with
a focus on self-awareness, development of his/her social values, and it
is obviously the most conducive for ensuring the overall development
of a child, forming his readiness for school and gaining life experience.
In the context of this study it is worth mentioning that at this age the
preconditions for the future educational activity of a child are laid out,
since it is characterized by the intensive development of cognitive abilities
and skills (V.L.Berzin, A.M.Bohush, N.V.Havrysh, O.M.Dzhurynska,
V.V.Tarasun, L.ILFomichova, D..Shulzhenko) The most significant
changes occur in all areas of physical and mental life of pupils (S.Ye.
Kulachkivska, N.V.Savinova, M.K.Sheremet et al.).

The in-depth analysis of the current state of functioning and prospects
for the development of special (correctional) educational institutions
for the children with psychophysical disorders has revealed a number
of obstacles to the implementation of the inclusive education ideas,
namely: insignificant network of specialized preschool establishments
(groups) in the nearby location to the residence of the specified category
of persons; a deficit of places for such pupils in the system of general
preschool educational establishments; insufficient training and provision
of relevant qualified personnel in the field of inclusive education;
unpreparedness (psychological, professional) of the society and teachers
to accept these children and work with them in terms of inclusion;
lack of the special programs, methodological and logistical support for
inclusive education of young learners, who need corrective strategies
of psychophysical development; lack of consolidated efforts of experts,
parents and scientists in the sphere of medical, psychological and
educational support for the preschool children with mental and physical
disorders; the interdepartmental non-compliance in the organization
of integrated training and upbringing of preschoolers; absence of the
system of early diagnostics and integrated medical-psychological and
pedagogical support.

Aim /possible research question(s). The purpose of this article is to
discuss the key findings of the research on the practical implementation
of the experimental model of the system of inclusive education and argue
its impacts on the development and socialization of the preschoolers who
need correction of their psychophysical development.

Theoretical anchoring. The study seeks out to identify the main
parameters of the pedagogical gist of the inclusive education, considering
it as a complex combination of a process and the result of inclusion in
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one learning process of the children with peculiarities of psychophysical
development and pupils who do not have such disorders, to reveal the
level of readiness of the pupils to study in one group of a comprehensive
institution and to prove the importance of a personality-oriented approach
to the choice of teaching methods, taking into account the individual
features of the educational and cognitive activities. The paper argues the
above-mentioned issues on the basis of the comparative analysis of the
ideas focused on the socio-philosophical, sociological, psychological and
pedagogical aspects.

The theoretical generalization and inductive reasoning of the
key ideas concerning the problem of inclusive education of children
with psychophysical disorders showed that the national and foreign
pedagogical practice quite often interpret the term «inclusion» in close
relationship to the content-meaning of the term «integration», but we
support those scholars who differentiate the two concepts and argue that
they are not identical.

The terms are synonymic though they characterize different degrees
of inclusion of the children with psychophysical disorders into the
educational process, and these differences in the interpretation of the
educational terms may cause misunderstandings in the approaches to
the solution of the problem. Separating these two concepts, we assume
that inclusion is a process that concerns individuals (social groups), and
integration is a process that occurs in the society itself. That is, integration
is a consequence of inclusion, and not vice versa [2]. The philosophy of
inclusion, being based on the fundamental principles of human rights and
freedoms, has more profound influence than integration. Sometimes in
psychological and pedagogical literature [1; 3; 4; 5] we reveal a tendency
to unpremeditated transference of foreign experience and practices into
the national system of education, which is quite unappropriated in the
context of interpreting inclusion as a philosophy of «inclusive learning».

The theoretical rationale of the research requires, first of all,
specification of the phenomenology of inclusive education, deeper
understanding of the terms «inclusive education» and «integrated learning»,
their etymology and common and distinctive features.

Drawing on the theoretical analysis of the scientific sources we may
deduce that integrated education is both the process and the result of the
mainstream education of the children with special needs in a special group
(class) of a general educational institution in terms of special programs,
with adapted methods and means of teaching aimed at facilitating their
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socialization. Inclusive education is a process and the result of the inclusion
of the pupils with special educational needs and their joint learning
activities in the same group with the children who do not have such
abnormalities and in the same classroom of a comprehensive school.

The pedagogical conception of inclusive education is based on the
recognition of the child’s psychological specificity, his/her experience
of sensory life in a certain environment. Inclusive education is not an
alternative to special education, but it greatly enhances its potential.
Thus, inclusive education involves the creation of such an educational/
learning environment which meets the needs and capabilities of every
child, regardless of the psychophysical development peculiarities.

The theoretical analysis of the reliable scientific sources contributes
to more accurate understanding of the main goal of the inclusive
education. It can be defined as creating adequate conditions for
socialization and inclusion into educational process of the persons
with special educational needs and is based on the following principles:
humanization of the educational system and creating favourable
pedagogical conditions to meet the educational needs of different
categories of children; interaction and consolidation of all the structures
of general, special and vocational educational system on the way to
utilization of the integrated approaches to teaching young learners who
need correctional aid in their psychophysical development; equal access
to education for pupils with mental and physical disorders; ensuring
early diagnostics of the developmental deviations aimed at developing/
working out an individual educational path per each child; envisaging
training and mental development in the least-restrictive conditions;
the individualization of the teaching and learning process of such
children aimed at realizing their individual educational capabilities and
needs; creation of a data bank of information about preschoolers with
psychophysical development peculiarities.

The phenomenological analysis of the inclusive education has
elucidated the main items that differentiate it from the integrated education:
the adaptation of the educational environment to the individual
characteristics of the child; availability of educational services for all
pupils; mutual assistance, mutual support and mutual learning in the
process of cooperative activity of not only children but also the adults;
peculiar teaching methodology concerning the organization of joint
activities of preschool children with different levels of psychophysical
development.
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Thus, these two terms can be considered as interconnected but not
interchangeable, because they denote different degrees of inclusion of
the children with mental and physical disabilities into the mainstream
educational process. The distinguishing feature of the approach is the
recognition of the need to change social surroundings, to accommodate
and adapt them to the individual needs of the children with mental and
physical disabilities, but not adapting children with special educational
needs to the demands of the society. In our opinion, such an approach
can provide further opportunity to assess and analyze the problems
identified in general and to outline the prospects for further development
of inclusive education strategies in the field of preschool education, in
particular.

The theoretical and practical fundamentals of the inclusive education
in the preschool age are designed/worked out on a multidisciplinary
approach to the organization of children learning activities, placing
importance on the medical-pedagogical and socio-psychological aspects.
The tendency toward convergence of the pedagogical support and
medical aid implies intensification of the diagnostic component of the
teacher’s activities. An educator ought to acknowledge his importance of
an assistant and counselor of the child in this unique educational process.

It is the preschool educational age that is the most optimal for
the inclusion of the children who need correction of psycho-physical
development into the educational environment. At this age, it is easier to
adapt all the varieties of personal character manifestations to the learning
environment requirements and get assimilated. Preschoolers discern
differences between people quicker than other age groups and they
actively acquire cultural skills and abilities.

Mostly it concerns the schoolchildren who need correction of the
psychophysical development. In the study the emphasis is laid on the
children with retarded mental and physical development due to the
systemic disorders of any type of analyzer (visual, auditory, etc.) and with
central nervous system disorders (CNS). This group includes children with
intellectual disabilities (with mild, moderate, serious and deep mental
retardation), children with speaking, hearing, visual and musculoskeletal
disorders, emotional and behavioral disorders (EBD), also known as
behavioural and emotional disorders (ICD-10), and the children suffering
of multi-factoral serious mental illnesses (VitI.Bondar, 1.V.Dmytriyeva,
A.A Kolupayeva,S.Yu.Konoplyasta,S.P.Myronova,N.V.Savinova, T.V.Sak,
V.M.Syniov, Ye.P.Syniova, M.O.Suprun, V.V.Tarasun, S.V.Fedorenko,
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L.ILFomichova, A.H.Shevtsov, M.K.Sheremet, D.I.Shulzhenko, et. all).

The analysis of the current state of the national system of pre-school
education gives grounds to state, that in Ukraine the specialized educational
institutions (special pre-school educational institutions of compensatory
type, special groups at pre-school educational institutions of the combined
type, pre-schooling groups at specialized schools, centers of early
intervention services, rehabilitation and psychological-medical-educational
centers) provide the most appropriate conditions for the introduction of
inclusive education patterns. Such establishments are staffed with highly-
qualified specialists, they have created special conditions and teaching
methodology, which takes into account the individual characteristics of
every child. This is promoted both by the internal factors (conformity or
approximation to the age norm of the psychophysical development level
of the child, his/her capability of mastering the standards of education in
due time, the psychological readiness of a child of preschool age to study at
school) and the external factors (early detection of psychophysical disorders
of the child, the desire of parents to educate their children, their willingness
to support and help them in the learning process, provision of young
learners with effective, qualified corrective aid, creation of a favourable
learning environment adapted to the children with special educational
needs). Therefore, starting from an early age it is necessary to develop in
pupils the ability to build up relationships on the principles of cooperation,
readiness to understand and accept other people. The most essential thing
is the ability of a preschool child to perceive, understand and adequately
assess the emotional state of the people surrounding him, to feel empathy
when interacting with them.

In the context of the problem under investigation, the system of inclusive
education for the preschoolers who need psychophysical development
correction is interpreted as a holistic pedagogical process aimed at
creating a suitable environment for them, adapting this environment
to the needs of learners and providing the necessary support for joint
education (upbringing) of all children in one classroom.

The study of the scientific sources has revealed the lack of the unified
interpretation of the concept of «inclusive education» (Vit.I.Bondar,
L.V.Budiak, A.A.Kolupaieva, V.M.Syniov). The most frequently used by
the scholars” characteristic of this notion is the educational paradigm of
inclusive education with its focus on the psychophysical development
correction and socialization of pupils. In this study, the inclusive
education of the preschoolers who require correction of psychophysical
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development is tackled as a process of ensuring equal opportunities for
preschool children with different levels of psychophysical development
to receive educational services at the schools located nearby the place of
their residence and in favorable organizational, material and technical
conditions with an appropriate program-methodical support and staffing.

The research highlights the following pedagogical conditions which
are beneficial for inclusive education organization: creation of an adapted
environment favourable for correction and development, which would
ensure full inclusion and personal self-realization of children with
special educational needs; accessibility of the pre-school education for
children who do not attend kindergarten by integrating them into the
educational environment of a preschool institution; staffing — availability
of the appropriate specialists (teacher-defectologist, correctional educator,
psychologist, teacher, speech therapist, music teacher, educator, instructor
on exercise therapy, doctor, nurse-masseur) and their active participation
in planning and organization of the inclusive educational process;
organizational support: legal and regulatory framework; availability of
the systemic medical-psychological and pedagogical support aimed at
the acquisition of knowledge, skills and abilities; successful adaptation,
rehabilitation, personal development of an individual and his/her
integration into the society (socium), normalization of the family
relationships; adequate financial and economic facilities, the information
support and services; monitoring individual academic progress and
development achievements of the preschoolers with psychophysical
disabilities, which implies a dynamic assessment and the realization of
their potential capabilities; logistics/ equipment support for the children
with mental and physical disabilities, e.i providing them with comfortable
unimpeded access to all the facilities in the educational establishment
(architectural accessibility, hygiene and welfare standards of the
educational institution, fire and electrical safety, rehabilitative and medical
services, etc); program-methodical support of the educational process: the
creation of an individual curricula, the availability of relevant textbooks
and manuals, electronic educational resources, etc., implementation of the
individualized strategies and differentiated approaches to teaching preschoolers
(it means that learning tasks are performed by all preschoolers, but the
degree of a task complexity varies, as well as the ways and means of
assistance and support to the children with psychophysical disorders
vary depending on the individual cognitive activity of each one); positive
partnership with parents (social and educational counseling, individual
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interviews, visits to the families to check the living conditions of the
pupils, staff meetings, etc.); interaction with public organizations; organizing
joint activities for children with a standard level of development and their
peers who need psychophysical development correction aimed at their
active inclusion into the life of children collective through various leisure
activities (trips, excursions, sport competitions, circles), artistic activities
(performances, exhibitions, creativity-based competitions), social activity
(designing and making gifts, souvenirs, landscaping and redecorating
the territory around the kindergarten, etc.). The scholars emphasize the
pedagogical conditions in the organization and utilization of the inclusive
education of children with special educational needs, because they are of
top priority for the formation of every child's readiness to schooling and
his/her social adaptation in the educational space in future.

The overall results of the empirical analysis of the theories and
practices of developing inclusive education patterns (A.A.Kolupayieva,
A.Ya.Chyhryna, A.H.Shevtsov, Yu.V.Shumilovska et al.) indicate that
one the most effective approaches to their componential structuring
is a systematic-synergetic approach. It can provide a solid theoretical
framework for the improvement of the educational opportunities
of all children in the preschool age, regardless their psychophysical
development and thus it opens new prospects for an effective forecasting
further development of its integral components.

The purpose of the inclusive education of the preschool children
who need psychophysical development correction is elaborating the
technologies for the inclusive education system implementation in the pre-
school institutions. It is expected that the result of the inclusive education
system utilization will be the readiness of the children with peculiarities of
psychophysical development to study in general comprehensive schools.
It will give them a chance to master general and special competences,
which will ensure an effective assimilation of the relevant principles and
norms, will raise the level of motivation in achieving the goal, develop
self-control and adequacy of emotional responses, facilitate aspirations
for self-knowledge and ability to collaborate.

The pedagogical experiment is framed as a formative experiment.
The research is seeking to bring about positive changes in the educational
environments of the pre-school children with special educational needsand
psychophysical disorders. It is to be realized through creative innovative
instructional interventions of various inclusive education types and forms
of its organization grounded in the theoretical assumptions of this paper.
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Since formative experiments in the field of education seek to address
specifically how promising this or that instructional technology might
be when implemented in the authentic classrooms, we have tried several
types of inclusive education patterns to identify the best suitable one in
the context of solving our problem: sporadic inclusion — the preschool child
joins a team of peers on certain festive events only, occasionally in games
or on walks, partial inclusion —implies the inclusion of a child in a half-day
or part-time mode; full inclusion — a child with psychophysical disorders
attends the age group in full-time mode by himself or accompanied
by someone; inverse inclusion - the process of including children with
a normative level of development into the environment of their peers
with psychophysical disorders, thus removing the prejudices and biases
through positive interactions with other children.

In the course of the experimental work the emphasis has been laid on
the following forms of inclusive learning process organization: classroom
inclusion — those who need correction of psycho-physical development
attend general educational institutions; home inclusion - teaching
children of the specified category at home through programs of general
educational institutions; distance inclusion — obtaining sufficient and
quality educational information through forums, social networks, which
provide opportunities for full-fledged communication with teachers and
their peers.

In our pilot study 430 preschoolers with different levels of
psychophysical development participated as the main objects and
subjects of inclusive education, namely: 215 persons with normative
level of development (NLD) and 215 children requiring correction
of their psychophysical development, among which 25 — with mild
mental retardation (MMR), 49 - with speech impairment (SI), 102 —
with developmental delay, 24 — with Down syndrome, 15 — with autistic
spectrum disorders. 250 kindergarten teachers, 15 defectology teachers,
10 psychologists and 5 social pedagogues participated in the experiment,
organizing joint learning of preschool children with impaired mental and
physical development.

The key findings of the research show that the formation of the
readiness of all the participants of the specified educational process (pupils,
parents and educators) is of the priority importance. The readiness theory
is used for this study as it plays a prominent role in preparing children
to school. The subjects of this process deal directly with the challenges
that come with inclusion in the classrooms. In the context of the problem
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under study, the concept of «the subjects” readiness for inclusive education»
in the pre-school educational establishments is understood as a holistic/
integral personality formation, which comprises a set of social, moral,
psychological and professional qualities and is aimed at seeking out
and utilization of the most effective strategies of teaching the preschool
children with different levels of psychophysical development. The notion
of readiness integrates personal-motivational, cognitive, content-related
and instrumental components that are interconnected and interdependent.

At the heart of the personal-motivational component is the positive
attitude to the interaction of all the objects and subjects of the inclusive
education, their desire and need for applying the acquired general and
special knowledge and practical experience of cooperative activities. The
cognitive component implies understanding the importance of the process
of inclusive education by both the objects and subjects of the learning
process, their ability to think appropriately in terms of the cognitive
activity system, utilizing the knowledge and experience necessary
for its implementation. Thus, the readiness of the preschool children
is characterized by a series of knowledge and practical experience of
cooperative interaction which is based on mutual understanding, mutual
support and mutual respect. Pedagogical readiness includes knowledge of
the patterns of psychophysical development peculiarities of the pupils and
the educator’s ability to organize the process of their cooperative activities.
Parents' readiness is aimed at the formation of a positive, tolerant attitude
to the children of preschool age with various psychophysical disorders.
The essence of the instrumental component can be interpreted as the ability
of the objects and subjects of the inclusive education system to utilize
the acquired knowledge and practical experience in the organization of
cooperative activities.

The highlighted organizational conditions for teaching children with
special educational needs allows to differentiate the following educational
routes as the principal ones: designing individual learning programs for
the groups of children with mental disabilities, the groups of children
with multiple lesions usually caused by disease or trauma and speech
disorders and the groups of children who need psycho-medical and
pedagogical patronage (social-pedagogical services) at home.

The experimental study incorporates also the analysis of the
anamnestic data, namely the composition of the family in which the
child is brought up and the previous learning experience; the time when
the disease was diagnosed; the genesis of the corrective work with a
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child: early correctional assistance (up to three years of age) or since the
enrollment to the preschool educational institution; the form of preschool
education (comprehensive, mixed groups, did not attend kindergarten).

To elaborate the theoretical framework for the experimental research
we have developed the basic starting provisions, the requirements that
would provide the basis for designing the school readiness criteria and
indicators framework for this category of pre-schoolers. In the focus of
the study is to reveal the principal features and regularities of personality
formation and development, the methodological expediency of using
these regularities to verify the interconnections between all components
of the system; the unity of qualitative and quantitative indicators.

In this study, the technology of practical implementation of the
inclusive education of the preschool children pattern is considered as a kind
of pedagogical technology, which is interpreted as a consistent, gradual,
coordinated interdisciplinary interaction of the entities of the specified
educational process, aimed at solving the problems of education, upbringing
and intellectual development of the preschool children with psychophysical
disorders (stages and patterns of the normative ontogenesis in different age
periods; understanding the specificity of mental and physical development
disorders of pupils as well as knowledge of the causes and mechanisms
of their occurrence; taking into account individual peculiarities of the
pupils with different levels of psychophysical development; awareness of
the peculiarities of interaction between preschoolers with psychophysical
disorders and their mentally healthy peers.

The technology of the correction-development environment is defined as
a flexible, individualized educational system that implies not only the
adaptation/assimilation of the physical environment making it safe, but
also training of teachers, changing the system of educational services for
pupils, providing the children with opportunities to study according to
an individual curriculum, providing them with a qualified medical-social,
psychological, pedagogical and scientific support.

The precise analysis of the key characteristics of the components,
development criteria and indicators and the accessibility levels of inclusive
education contributes forbetterunderstanding of theways ofimplementing
the technology of the correction-development environment into the
learning process. The emphasisis put on such components as: favourable and
safe physical and psychological environment; normative-legal, financial
and methodical support of the educational process; special learning
environment conditions for training and education needed for adequate
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physical, mental, aesthetic and social development; organizational, staffing
and cultural-informational resources of the educational institution, its
scientific and spiritual-moral potential; monitoring and counselling,
selection of the correction-development patterns.

The central issues in the experimental study of the correctional-
developmental environment model are the development criteria (the
increase in the number of the children with different levels of mental and
physical development in the educational institution; equal opportunities
for all pupils to receive pedagogical correction and psychological support;
openness and accessibility of all educational services for children and
their parents) and accessibility levels (physical, informational, content-
related, psychological).

The technology of medical-psychological-pedagogical support in
this study is considered as a systemic activity of the inclusive education
entities, aimed at creating a comprehensive system of appropriate clinical-
psychological, psychological-pedagogical and psycho-therapeutic
conditions with a view to facilitate successful inclusion of each pupil into
the socialization processes. In our opinion, it would contribute to better
acquisition of knowledge, skills and abilities, every child’s adaptation
and rehabilitation, formation of their personality, normalization of family
relationships, etc. The theoretical analysis of the research findings and their
generalization allows us to determine the guiding principles (individual
and differentiated approach, integrity, consistency, continuity, creating
a situation of success and providing positive emotional well-being of all
participants in the educational process, team cooperation of specialists,
etc.), functions (informational, environmental, personal ) and components
of the medical-psychological-pedagogical support of inclusive education
(psychological, medical and pedagogical consultations of teacher-assistant
and support services for the families, where the children with mental and
physical disorders are raised, systematic psychological and pedagogical
status dynamics and psychophysical development of a pupil in the process
of learning, creation of socio-psychological and educational conditions
for the personality development of every child of the pre-school age).

The technology of monitoring individual achievements in the
learning process implies collecting regular information about the
development indicators of the pre-school children who need correction of
psychophysical development and their progress in the realization of their
potential capabilities. Three diagnostics strategies (initial (preliminary),
current and final) have been utilized.
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The initial diagnostics was conducted for admission of the child
to a kindergarten, the results of which determined the level of his/her
educational needs. At this phase, a protocol was worked out individually
per each age group, and included the surname and the name of a child,
the date of his/her birth and the interview report, as well as the list of the
tasks, suggested to a child (work with motriika-doll, the construction of
a four-ring pyramid, the construction of a «fence», «Mailbox», work with
multicolored mosaics, cut-out and storyline pictures, storyline «tabs»,
labyrinths for finding identical pictures).

The current diagnostics (monitoring the level of the acquired
knowledge) was conducted three times during the school year (in
September, January, May) in order to correct/adapt the content of learning
material per each preschooler needs. While selecting the monitoring task,
we took into account not only the age, but also individual characteristics
of physical and mental development of children, as it is quite obvious
that the children who need correction of psychophysical development do
not correspond to the norms of their chronological age. Thus in case with
junior preschool children, the principal development indicator of whom
is the formation of perceptual actions, we used the tasks aimed at their
practical activity and took into account the degree of adult’s assistance/
help in the performance of the educational tasks and tested pupils only
at the stage of entering a preschool educational institution. The adult was
allowed to help only in case, when the child was not able to perform the
task independently.

The final diagnostics reflected the generalized data on the level of a
child’s mental development (sensory development, familiarity with the
world, speech development and design abilities).

Methods. The study has incorporated a set of research methods:

e theoretical (study of the philosophical, psychological and
pedagogical, sociological literature and sources) — to determine
the theoretical and methodological foundations of the research, to
elaborate the theoretical framework for carrying out pedagogical
analysis of the problem;

e empirical (studying, generalization and systematization of the
pedagogical/teaching experience, retrospective analysis of personal
practical activity/experiences, questionnaires, interviews, testing,
long-term observations, recording the formative experiments data)
- to clarify the peculiarities of the pedagogical support for children
with mental and physical development disorders;
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* mathematical statistics — quantitative analysis of the empirical

data to prove the reliability of the results of experimental work.

Results. In the course of the research and experimental work, it has
been revealed that the implementation of the system of inclusive education
of the preschool children with psychophysical disorders can be effective
only under the conditions of a specially created educational space,
which takes into account the phases of the rehabilitation process for such
children, combining traditional and scientifically grounded innovative
approaches to their education. While developing comprehensive support
strategies the emphasis was put on early detection of mental and physical
development levels of the children of the preschool age (speech, memory,
attention, performance, working capacity etc.), their reserve capacities in
order to organize teaching and learning in accordance with the individual
capabilities; diagnostic and correctional work aimed at the formation
of empathic attitudes of the children with normative level of emotional
development to the problems of their peers with psychophysical disorders
(from ignorance-indifference-and-aggression to acceptance- interaction-
and-empathy), including counseling assistance to their families; selection
of the optimal for the development of every pupil training program;
identifying the most effective ways to educate a preschooler in an
appropriate institution (group) under conditions of positive dynamics
and compensation for mental and physical development disorders;
preparing and processing the documentation items which reflects the
actual personal development of preschoolers, the dynamics of it, and so
on. The purpose of modelling the learning process was considered to be
achieved when we observed the increase in the level of school readiness
indicators of the pre-school children with psychophysical disorders in the
experimental groups.

For instance, the progress in mental and physical development
of the young learners was identified by the level of their social
competence formed by the following criteria: response characteristics of
the child; quality of knowledge (comprehension, in-depth, flexibility,
efficiency, consistency, generalization, knowledge permanency); the
level of general intellectual or cognitive skills (analysis, synthesis,
comparison, classification, generalization, etc); individual activities
experience; originality of the evaluative judgments, etc. Formation of
the parents’ knowledge about the characteristics and patterns of mental
and physical development of their children was provided through
role-play workshops with them; individual and group counselling,
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parents meetings, discussing the peculiarities of their interaction
with children. The topicality of the lectures like: «What are they: the
Preschoolers in Need of Psychophysical Development Correctio»,
«Mental and Physical Development of Preschool Children», «Specificity
of General Mental Development of Pupils of Different Categories» (in
terms of S.M.Sorokhoumova), «Peculiarities of Communication with a
Child» contributed greatly to better understanding of the problem and
promoted the parent partnership. The study of the needs, thoughts, ideas
and troubles of the parents who bring up children with psychophysical
disorders, has been done in terms of the following principles: the ability
to hear out the parents and understand their real problems; the ability
and willingness of the teachers to perceive parents as experts on their
own lives; the ability to analyze family situations in order to provide
adequate psychological assistance and support. Namely, the parents
were provided with the recent information on the types and methods
of obtaining specific targeted aid, about the system and structure of
special education in Ukraine at different stages of child development,
the procedure of psychological, medical and pedagogical consultations,
information about specialists providing relevant services, sources and
resources of additional information (relevant electronic and Internet
resources), etc. As aresult, a significant part of the parents had developed
a keen interest in building up positive and tolerant relationships with
the children with special educational needs and different levels of
psycho-physical development. They showed their willingness to apply
the acquired knowledge, skills and abilities in communicating with
other people. The special course of lectures proved to be an important
and very relevant academic discipline in the structure of vocational and
pedagogical training of the future specialists in the field of «preschool
education», which provides further opportunities for increasing their
level of professional readiness forinclusive education. Ithasfacilitated the
formation of such skills as monitoring individual/personal achievements
of the pupils with the psychophysical development peculiarities and
adequately assess the causes that led to these disorders; early detection
of the deviation in the development and competent implementation of
the correctional psychological and pedagogical support for the children
requiring correction of psychophysical development; realization of the
individualised and differentiated approach to this category of pupils;
ability to form readiness for a positive joint interaction and cooperation
of the preschoolers with different levels of psychophysical development;
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interaction with parents aimed at providing them with the appropriate
information about the children with psychophysical disabilities).
Conclusions and prospects of further secret services. The in-depth
study of the theory and practice of the inclusive education system, its
implementation and impact on the children with deviation in the
development has revealed the need for developing and improving
the relevant technologies, creating development- correction learning
environment; organizing medical-psychological and pedagogical
support for the subjects of the inclusive education; monitoring individual
achievements of the preschool children with psychophysical disorders
under the conditions of inclusion. The effectiveness of the inclusive
education technologies implementation implies consistent, step-by-step
activities with an integration of preparatory, diagnostic-conceptual,
formative-experimental, and approbative-generalizing stages.
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Abstracts

IPVIHA KY3ABA, BAAEHTVIHA CEPTE€BA. IIpakTidHa peaai-
3aI1isi CMCTeMM iHKAIO3MBHOI OCBiTH Ta ii BILAMB Ha pO3BUTOK Ta
comiaaiszanifo Aitert, sKi mMoTpedyOTh KOpeKuii mcmxodismy-
HOTO PO3BUTKY. [TpoOiema cheljiarviiol ma inkA103u6HoT océimu dimeii
i3 0COOAUBOCHISAMU NCUXOPISULI020 POSCUMKY € JOCUTND AKIMYAALHOIO 6
YKpaini i nompedye 3HauHOI Y6azu, OCKIALKYU 3 KOKHUM POKOM 3pocmae
ixts xiaviicmo. biavue 160 muc. dimeii 6 Yipaini (610 napodxenis 0o
18 poxis) nompebytomo nidmpumiu. AKmyarvHicmo memu 00yMo6ACHA
MUM, W0 OCHAHHIM 4ACOM CIIPIMKO 3pocmae HAYKO6Ull iimepec 00 npo-
OAeMuU THKATO3UGEH020 HAGHAHMA AK npoyecy 3adesnedeHis pisHux npas a
00epKAHHSL OCEIMHIX NOCAYZ OTMbMU 13 PISHUM PiHEM NCUXOPISUUHO20
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PO3GUMKY 30 MICUEM NPOKUSAHHI Y CHPUAMAUCUX YMOBAX 3A2AAbHOOC-
6iM1b020 HAGHAADLI020 3AKAADY. A Ue, 6 C6010 uepzy, nompedye HANCK 020
MemodoA0ZiH020, NedAz0ZiNHo20 MmaA NCUXOA02iuH020 3adesneues. Ilo
CYymi, MOXKeMO KOHCMAMysamu, w0 iHKAI03UsHA oceima 6 YKpaini mae
nepesaxHo CMuXitinutl xapaxmep. 3okpema, sHauHa wacmka dimeil i3
0C00AUBOCIAMYU NCUXOPISULHO20 POIGUMKY Y DOULKIADHUIL Nepiod He om-
pumye HeoOXiOHUX HAGHANDHO-6UXO6HUX 1 KOPEKUIHHO-KOMNEHCAMOPHUX
6NAUGIE Hepe3 6I0CYMHICHb KOpeKUiliHoi 00nomMoeu Y CyuacHitl cucmemi
dowkiars. OOHAK, mepMin «iHKAI03is» nepeddayae He Autie 3adesneqen-
HSL 0c6imoto dimeti 13 0COOAUBOCTNAMU NCUXOPISUUHOZ0 POSSUMKY, AAe 1
npocmopose ix posMileHHs Y 3a2aAbHO0C6IMMHILL 2pyni 3 610M06IOHUM 3A-
OesnewenHam ycniwnocmi Haguarvbrozo npoecy. Tomy, 0as mozo, w00
iHKAI0315 (6KAIOUEHHS) CIMAAA YCNIULHOT0, MAE SMIHUMUCL came cepedo-
suue, 6 AKOMY 3HAX0OUMbCS QUMUHA 3 NCUXOPISULHUMU NOPYULEHHIAMU.
Ao m020 X Heo0XIOHO Mamu HA Y6asi, w0 iHKAIO3UEHA 0C6ima NoeOHYE
Y €001 HU3KY yinHocmeil, NpUHUNIe i Memoois, CHpAMOBAHUX HA 3a0e3-
neueHHs epexmueHoi ma AKicHOT 0ceimu O YCiX 6UXO06AHILIS, 3 YpPaxy-
6aHHAM nomped K0xHoz0. Memoro cmammi € npesenmais. pesyAbmamis
00CAIDKeHHS NPAKMUYHOL pearisayii excnepumenmarvHoi ModeAi cuc-
memuy IHKAIO3USHOT 0C6IMY Ma ii 6NAUSY HA PO3SUMOK MA COUTANIAUITO
Q0 KIALHUKIG 13 NCUXOPISUMHUMU nopyuteHHIMu. Y pesyrvmami Jo-
cAidKertHs 006e0eHo, U0 ePpekmueHicb npaKmuuHol pearisayii Mooeni
00yMO6ACHA CYKYNHICHIIO emanie MemoouKu i 6nposaoxkeHHs 6 Ymoeax
302aAbHOOCEIMHDOZ0 JOULKIALHOZ0 3AKAADY 3 Memot GOpMYEarHs Y Cy-
CHIALCINGA MOACPAHINHO20 CMAsAeHHS 00 0Ci0, AKi nompe0yomo Kopexii
NCUXOPISUNHO20 POICUKY.

KAtouosi carosa: iHkA03UGHA 0c8ima, JOULKIAASL, imul i3 0COOAUBOCHISI-
M NCUXOPIZUUHO20 POICUNIKY

MPVHA KY3ABA, BAAEHTVMHA CEPTEEBA. IlpakTmaeckas
peaansanysi CCTeMbI MHKAIO3MIBHOTO OOPa30OBaHNs U1 €T0 BAN-
sIHIe Ha pa3BUTHe M COIMAaAM3alIo AeTel, Hy>KAaloIXcs B
KOppeKImu Icnxopusnmaeckoro passutust. [Tpodiema cheyuaro-
HO20 U UHKAI03UGHO020 00pas0sarus demetl ¢ 0CO0eHHOCAMU NCUXOPUSU-
Yeck020 paseumusl A6AAeNCs 6ecoMa AKMyarvbHoil 6 Yipaute u mpebdyem
NOGLIULEHH020 SHUMAHUSL, NOCKOALKY € KAXKODIM 2000M PaACHIEN UX KOAU-
uecmeo. boaee 160 muic. demeii 6 Yrpaute (om poxdenus do 18 rem) 1y-
xdaromes 6 noddepxe. AKMyarbHOCHb meMbl 00YCAOBAEHA MeM, U0 6
nocaedHee 6peMsl CpeMUImeAbHo pacment HAYHHLLI uHmepec k npodreme
UHKAIO3UEH020 00YUeHUs KaK npoyecca odecnewerus pasHvlx npas Ha 1no-
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AyteHue 00pas06amMeAbHbIX YCAY2 0eMbMU C PaSHLIM YposHeM NCUXOPu-
3UNECK020 PASEUTHIS 10 MECTHY KUTHEADCHI6A 6 OAAONPUSITTHBIX YCAOBUSLX
00114,e00pa306a1meAb1020 Yued1020 sasederius. A amo, 6 6010 ouepeds, mpe-
Oyem HAOAeXKAULe20 MEMOOAOZUMECK020, 1e0A20ZUMECK020 U NCUXOAOZUYe-
cKoz0 obecnevenus. Ilo cymu, mMoxem KOHCMAMUPOGANTb, UMO UHKAIO-
3u6toe 00pasosariue 6 Yipaute umeen npeuMyuLecnéero cHuxutiHulii
xapaxmep. B uacmmocmu, 3nauumervnas uacno demeii ¢ 0C00eHHOCHIAMU
NCUXOPUIUUECK020 PASEUMUS 6 DOULKOADHDLI nepuod He noAyuaen Heoo-
X0OUMDLX YHeOHO-60CUMAMEALHBIX U KOPPEKUUOHHO-KOMNEHCAMOPHBIX
6030eilcmeutl U3-3a OMCYMCHGUS KOPPeKUOHHOL NOMOULU 6 COBpeMetH-
HOUl cucmeme 0oukoAbs. OOHAKO, MepMUH «UHKATO3US» NPedycMampu-
aem e mMoAbko obecneuerive 0bpasosariuem demetl ¢ 0cobeHHOCAMU
NCUXOPUIULECK020 PASEUMUS, HO U NPOCHIPAHCINGEHHOE UX PASMeleHUs
8 0014e00pA306a1MeAbHOI 2pynte ¢ COOMEeMCHEYoWUM obecneueHiem
yenewocmu yuebHozo npovecca. IToamomy, A1 mozo, umodvl UHKAIO-
3us (sKcAtouerie) cmaaa ycneutoi, QOAKHA USMEHUIDC UMeHHo cpeda,
6 Komopoii Haxodumcs pederox ¢ ncuxopusuveckumu Hapyuenuamu. K
momy xe HeoOX00UMO UMEb 6 6UY, UMO UHKAO3UEHOe 00pasosaHie co-
uemaem 6 cebe ps0 ueHHOCHIell, NPUHIUNOE U MeNn0006, HANPAGAEHHBLX
Ha obecneverue 3PPexmueHozo 1 KaALeCmeeHH020 00paz06anus OAsl écex
60CNUMANHUKOS, € YuemoM nompebHocmeil Kkax00z0. Lleavio cmamovu
S6ASleCsl npeseHmanus pesyAvmanmos UccAed06am s npaKmuieckoil pea-
AUSAUUU IKCNEPUMEHIAALHOTL MOOCAU CUCTEMbL UHKAIO3UEHOZ0 00pas0-
BAMUSL U €20 6AUSHUS HA PASSUIIE U COLUANUSALUIO DOULKOADHUKOE C NCU-
xodusuveckumu Hapyuweruamu. B pesyromame uccaedosanus 0oxkasaro,
Ymo aPPexmusHoCb NPAKMULeckol pearusayuu mMooeau 00ycAo6AeHa
CO60KYNHOCIDIO IMAN06 MEMOOUKU ee 6HedpeHus 6 YCAOGUALX 00uLeodpa-
306a1MeALHO20 QOULKOADHOZ0 YUPEXIeHUS. C UeAbl0 GOpMUposarus y 00-
ujecnen MoAepaHmHoz0 OMHOULeHUS K AULAM, Komopble HYyxK0aromcs 6
KOppeKiull ncuxoPusueckoz0 paseuniis.

Katrouesvie caosa: utkaosusHoe 00pasosatie, Jouikorve, demu ¢ 0codet-
HOCAMU NCUXOPUSUUECKO20 PASEUTNUS

IRYNA KUZAWA, WALENTYNA SERGEJEWA. Praktyczne
wdrozenie systemu edukacji wlaczajacej i jego wplyw na
rozwoj i socjalizacje dzieci potrzebujacych korekty rozwoju
psychofizycznego. Problem specjalnej i integracyjnej edukacji dzieci
ze specjalnym rozwojem psychofizycznym jest dos¢ istotny w Ukrainie i
wymaga znacznej uwagi, poniewaz liczba takich dzieci rosnie z kazdym
rokiem. Ponad 160 000 dzieci w Ukrainie (od urodzenia do 18 lat)
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potrzebuje wsparcia. Aktualnos¢ tego tematu wynika z faktu, Ze ostatnio
szybko rosnie zainteresowanie naukowe problemem edukacji wiqczajgcej
jako procesu zapewniania réwnych praw do uzyskania ustug edukacyjnych
dla dzieci o réinym poziomie rozwoju psychofizycznego w miejscu
zamieszkania w sprzyjajacych warunkach szkoly sredniej. A to z kolei
wymaga odpowiedniego wsparcia metodologicznego, pedagogicznego i
psychologicznego. W' rzeczywistosci mozemy stwierdzié, Ze edukacja
wlgczajgca w Ukrainie jest w wigkszosci spontaniczna. W szczegdlnosci
znaczna czes¢ dzieci ze specjalnym rozwojem psychofizycznym w
okresie przedszkolnym nie otrzymuje niezbednych efektow edukacyjnych
i korekcyjno-kompensacyjnych z powodu braku opieki korekcyjnej w
nowoczesnym systemie przedszkolnym. Jednak termin ,wlqczenie”
oznacza nie tylko zapewnienie edukacji dzieciom o specjalnych potrzebach
rozwoju psychofizycznego, ale takze ich przestrzenne umieszczenie w
grupie ogdlnoksztatcqcej przy odpowiednim zapewnieniu powodzenia
procesu edukacyjnego. Dlatego, aby integracja (wlgczenie) byta skuteczna,
samo Srodowisko, w ktérym znajduje sie dziecko niepetnosprawne
umystowo i fizycznie, musi si¢ zmieni¢. Ponadto nalezy pamietac, ze
edukacja wiqczajgca fqczy w sobie szereg wartodci, zasad i metod majqcych
na celu zapewnienie skutecznego i wysokiej jakosci ksztatcenia dla
wszystkich uczniéw, biorac pod uwage potrzeby kazdego z nich. Celem
artykutu jest przedstawienie wynikéw badania praktycznego wdroZenia
eksperymentalnego modelu systemu edukacji wtqczajgcej i jego wptywu
na rozwdj i socjalizacje przedszkolakéw z zaburzeniami psychofizycznymi.
W wyniku badan udowodniono, zZe skutecznos¢ praktycznej realizacji
modelu wynika z zestawu etapéw techniki jego wprowadzania w
warunkach ogolnoksztatcqcej placowki przedszkolnej w celu ksztattowania
w spoleczenstwie tolerancyjnego stosunku do 0séb potrzebujacych korekty
rozwoju psychofizycznego.

Stowa kluczowe: edukacja wlqczajgca, przedszkole, dzieci ze specjalnym
rozwojem psychofizycznym.
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