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VICTORIA NAZAREVICH. Psychosocial support for ostracizers in
educational environment. The present article aims to analyze materials
and researches concerning ostracism in the educational environment. It was
stated that the prevention of ostracism in the educational environment is one
of the biggest challenges of the 21st century. Introducing the psychosocial
support program of ostracizers to educational environments may be a
long-term solution to the problem. The program aims to provide qualified
support to children who tend to ostracize and display deviant behavior;
assist them in developing constructive communication skills, self-reflection,
self-awareness, and self-regulation skills; establish friendly and respectful
relationships with each other; develop partnership and cooperation skills
and competencies. The main factor in the program's effectiveness is the
involvement of a multidisciplinary team (psychologists, teachers, social
workers, and speech-language pathologists (SLP). Collaboration between
psychologists, teachers, parents, and children is also necessary.
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The psychosocial support of the ostracizers in the educational
environment is one of the most significant challenges of the 21st century.
Researchers state that ostracizers are at a high risk of developing deviant
behavior. While many types of research mainly focus on correcting
deviant behaviors in ostracizers, there is a lack of data about the effective
methods of preventing deviant behavior.

Ostracizers may struggle with studying, as they lack self-regulation
skills and may demonstrate inefficiency in voluntary regulation of
cognitive activities. Those characteristics may result in maladaptation and
some abnormal behavior patterns. The reasons for ostracizing behavior of
an individual are determined by multiple factors, including upbringing,
social environment, and cognitive, physical, and social-emotional
development.

Deviant behavior includes rudeness, aggressiveness, irascibility,
acts of violence, assault, theft, and lying, regular fights with teachers
and peers, unauthorized and systematic deviation from the study, and
involvement in antisocial peer groups. For ostracizers, such behavior is a
typical reaction to any stressor.

Consequently, it is essential to provide ostracizers with pedagogical
and psychosocial support in order to prevent them from committing more
severe violations of mores or laws, as well as prevent them from exhibiting
ostracizing behavior towards peers in an educational environment. The
main aim of psychological support is to help ostracizers develop social
skills and constructive communication skills. It is necessary to consider
the individual characteristics of the ostracizer to improve the system of
providing psychosocial support to ostracizers. Moreover, it is also essential
to establish an educational environment that focuses on developing the
strong sides of each pupil, including ostracizers.

Therefore, the present article aims to approach three main tasks:
discover the main aspects of organizing psychological support for
ostracizers in the educational environment; determine significant
prioritiesin the psychosocial support system for children who demonstrate
deviant behavior; determine factors contributing to an efficient system of
psychosocial support.

After analyzing previously published researches (Atkinson &
Adolphs, 2011), the fundamental principles of efficient psychosocial
support for ostracizers were formulated:

* The principle of integration underpins the importance of

collaboration between psychologists, parents, teachers, and school
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administration when providing support for the ostracizer. The
common rules, values, and strategies that all caregivers share are
crucial.

The principle of consistency is one of the most crucial ones when
providing psychosocial support. As psychosocial support is a
continuous and long-term process.

The principle of cooperation underlies the significance of a
multidisciplinary team (psychologists, teachers, social workers,
and speech-language pathologists (SLP)) in providing the
ostracizer with psychosocial support.

The principle of humanism stresses the significance of viewing
the ostracizer as a unique human being, respected as an equal in
relationships with adults.

The principle of "being on the child's side" underpins the
importance of putting the child's interests first in organizing a
psychosocial support program

When organizing the psychosocial support program, the following
aspects should be taken into consideration (Dallman et al., 2003):
Parents must be actively involved in the psychosocial support
program for ostracizers. Such involvement will help parents and
custodians achieve greater parental competence.

The psychological support program must be based on evident-
based knowledge of developmental psychology, including the
child development stages and children's group dynamics.

An unconditional positive attitude towards all children, including
ostracizer, must be adopted. A child must be treated as a unique
person who can be neither criticized nor condemned. Excellent
tolerance and patience towards a child should be shown.
Psychological predictors of the deviant behavior of ostracizers
must be considered.

Hymel and Swearer (2015) also state that when introducing
the psychosocial support program for ostracizers in an educational
environment, the following aspects should be considered:

The program aims to offer qualified support and the best conditions
for children's development.

Implementing modern interactive methods and techniques to the
program (training, workshops, open discussions, brainstorming
sessions, and individual counseling sessions) is vital to ensure
collaboration between psychologists, teachers, parents, and children.
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Efforts and accomplishments of children must be praised, and all
activities for children must be at the right level, not too hard yet not
too easy for a child to undertake. The child must feel the constant
belief of psychologists, teachers, and parents in their capabilities.
Teachers should regularly improve their professional skills and
expand their knowledge.

Art therapy sessions should be one of the essential elements of the
program, as they positively affect children's self-expression, self-
reflection, and self-knowledge skills.

The program should also involve activities that will assist parents
and custodians in achieving greater parental competence.

Therefore, the psychosocial support program for ostracizers should
involve children, parents, custodians, and teachers (Kidger et al., 2015).

When providing psychosocial support for ostracizers, the following
tasks should be fulfilled:

It is essential to recreate situations that provoke ostracizing
behavior in ostracizers (Corrigan, 2000).

Creating a safe environment where ostracizers can become
aware of their ostracizing behavior, and its adverse effects is vital
(Corrigan, 2000).

It is essential to help ostracizers develop constructive
communication skills (Corrigan, 2000).

It is essential to assist ostracizers in acquiring and practicing self-
regulation and self-reflection skills (Danese & Tan, 2013).

It is vital to provide ostracizers with the opportunity to observe
other people, and adult role models, demonstrating constructive
behavior when faced with stressful situations and conflicts (Danese
& Tan, 2013).

Creating an environment where ostracizers can practice
constructive communication skills is vital (Danese & Tan, 2013).

Ultimately, the program focuses on such behavior patterns and
characteristics of ostracizers as rudeness, aggressiveness, irascibility,
xenophobia, violence, assault, theft, lying, regular fights with teachers,
peers, and family members, and refusal to follow the rules.

Children and teenagers tend to be highly emotional and frequently rely
solemnly on emotions when making decisions. Hence, all activities within
the program should help ostracizers develop emotional intelligence skills
and constructive behavior patterns (Duncan et al., 2014). It is suggested
that exploring own emotions and feelings, as well as understanding the
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emotions of others, will benefit ostracizers and reduce the frequency
of ostracizing behavior toward others. It is also vital for ostracizers to
build awareness of behavioral patterns they follow that negatively
influence their relationships with others. Therefore, ostracizers need the
wholehearted emotional support of their parents or custodians, teachers,
and adult role models. Such support is a predictor of positive changes in
the frequency of ostracizing and destructive behavior of ostracizers.

Ford and Elhai (2010) state that to minimize ostracism between pupils
or students in an educational environment, they should be able to have a
positive social experience with their classmates, as well as their parents,
teachers, or professors. Pupils and students need to experience academic
success as frequently as possible (Hunter et al., 2014). Such experience
helps children, especially ostracizers, to overcome social anxiety and fear
that may lead to ostracizing behavior in the future, enjoy the intrinsic
reward, and stimulate their creativity.

De Bruyn, Cillessen, and Wissink (2009) discovered that the following
activities are beneficial for creating a safe, tolerant, and accepting
educational environment in class: doing unusual warm-up activities,
developing alternative ways to start classes, implementing a chaining
strategy, doing communication exercises, setting individual tasks for
every pupil or student, organizing active breaks and so on.

It is beneficial for ostracizers to be engaged in various social activities,
as it helps them practice constructive communication skills, improve self-
regulation and self-reflection skills, develop empathy for others, and
develop the habit of managing and accessing their behavior.

Art therapy sessions should also be provided for ostracizers (Kidger
et al., 2015). Art therapy allows them to constructively express their
emotions and feelings, for example, anger, frustration, fear, resentment,
and disgust. Those negative emotions and feelings may lead to ostracizing
behavior when they are not expressed constructively. Painting and
drawing, sculpting, embroidering, making appliques, creating fairy tales,
and making music are the art therapy activities that are recommended
for ostracizers. Those activities will assist ostracizers in developing
awareness of their own emotions, feelings, thoughts, and needs. It was
also discovered that art therapy sessions help ostracizers develop new
coping strategies, acquire decision-making skills and build tolerance for
others (Juvonen et al., 2010). Therefore, art therapy sessions effectively
create a friendly, tolerant educational environment.
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The findings of recent studies demonstrate that family situations may
be one of the reasons for a child's deviant and ostracizing behavior in
the educational environment (Dallman et al., 2003). Most ostracizers were
raised by unstable parents, who frequently ignored or failed to meet their
child's needs, kept inconsistent discipline, or failed to set any limitations
for a child. Consequently, it is vital to organize parent-child sessions within
the psychosocial support program for ostracizers. Atkinson and Adolphs
(2011) point out that the parent-child sessions contribute to building a
more intimate relationship between parents and children and developing
empathy, mutual respect, and acceptance within a relationship.

To provide effective psychological support to ostracizers, the
psychologist should follow some pieces of advice (Barnes & Wilson, 2014):

¢ Itisvital to focus equally on the emotions, thoughts, and behaviors
of an ostracizer

e It is essential to focus on cultivating the positive aspect of an
ostracizer

¢ It is essential to record all changes in the behavior of a child

e It is essential to gradually increase the difficulty of tasks and
exercises children have to fulfill.

¢ Every activity needs to be age-appropriate

¢ Cognitive performance needs to be followed by physical activity.
Moreover, it is essential to plan breaks from cognitive activities.
The length of the breaks should depend on a child's cognitive task
difficulty, tiredness, and motivation.

¢ Itis essential to plan all tasks and activities according to the zone
proximal development (ZPD) of a child, an ostracizer

¢ A safe environment should be created during all sessions of an
ostracizer with a psychologist. A child must not feel ashamed of
any difficulties, mistakes, or problems.

Anderson (2009) states that following a particular lesson plan will

positively affect the program of psychosocial support overall:

* The class beginning. Every class should start with a greeting that
was previously discussed and chosen by pupils. In such a way,
every class starts with positivity. Also, the class rules should be
refreshed in children's memory (Comber, 2016). The basic rules
of the class are "remain silent while other pupils speak," "put the
hand up if you want to say something," "speak calmly," "do not
interrupt other pupils,” and "refer to everyone by their names,"
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"respect everyone" and "follow the class rules." It is also beneficial
to plan some physical activity at the beginning of every class.

The main phase of the class. During this phase, all tasks and
assignments should be performed.

The end of the class. During this phase, it is recommended to have
an open discussion about the class and let children share their
thoughts, ideas, and emotions. The class ends with relaxation
techniques to minimize any emotional or physical tension.

Comber (2016) finds games to significantly positively affect one's
confidence, self-reflection, and self-regulation skills. Games also help
children, ostracizers in particular, to reduce emotional tension. Through
games, ostracizers usually demonstrate the ostracizing behavior they
exhibit towards children in normal circumstances.

After analyzing the results of previously conducted researches, we
were able to develop recommendations for everyone who takes part in
the program of psychosocial support for ostracizers:

It is vital to conduct constant monitoring of ostracizing behavior in
an educational environment (Danese et al., 2007).

It is vital to ensure collaboration between the school staff and
parents. Such collaboration may positively affect the ability of
ostracizers to adapt to the educational environment (Espelage et
al., 2013).

Promoting cooperation between a school and cultural institutions
is essential to ensure children's cultural development.

It is essential to help children develop partnership and cooperation
skills and competencies (Fisher et al., 2018).

It is vital to focus on helping children establish friendly and
respectful relationships with each other.

It is vital to help children acquire self-reflection skills and improve
self-awareness and self-regulation skills.

It is essential to provide qualified support to children who tend to
ostracize and display deviant behavior. It is vital to assist them in
developing constructive communication skills.
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B.B. HA3BAPEBIMY ConriaabHO-TICMX0AOTi9HMIL CYyIIPOBij OcTpa-
Ki3aTOpiB y HaB4aabHOMY TIpocTOpi. Cmamms npucesuena susna-
YeHHI0 CUCTeMU NCUXOA0ZIUHO20 CYNPO6OJY 0CMpPAKi3aAmopis 6 HAGUAADHO-
MY npocmopi, ma ocodAucéocmaM opeanisayii npouecy. Ilpoanarizosaro
HAYKOGY Aimepamypy, i3 3a3Ha4enol memu, uo 00360AUNO SUOKPEMUMU
NCUXOA020-11e0A2021UHI NPUHLUNY, UL0 3a0e3neuyomb ePeKmueHull ncu-
XOAOZIMHUTL CYNposid 0coOU-0Cmpaxisamopa nid 4ac HAGHAALHOZ0 NPoLecy.
Taxox, 6Kasano HA Ni0X00U, U0 MATOMb 6NPOSADKYEAMUCS, Y CUTTYALT
ncuxoro0ziinoi nidmpumxu ocmpaxisamopis. 1 ymosu, sa Hymel S. ma
Swearer S., ujo0 nepeddauaromo oMpUMArH HACMYNHUX cKkAadosux: 1)
KOpPeKitiHO-PO36UEAADHA CHPAMOGAHICIL NPOZPAMU CYNPosody; 2) 6uKo-
pucmanta y 63aemodii 3 cy6d’exmamu (nedazozamu, bamoramu, dimomu,)
NCUXOAOZINHO20 CYNPo6odYy CYUACHUX THMepaKMUSHUX Memodie i Ppopm
pobomu (mpeninzie, Maricmep-KAACie, KPY2AUX CMOAIG, 12POGUX Memo-
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016, THOUGIOYANDHO20 NCUXOAOZIUHO20 KOHCYALIMYSAHHS, MOOCATOGAHHSL
cumyauit, OUcKyciil, MO3K0SUX UWLIMYPMi6 MOul0); 3) cmeopeHts cumy-
auii yenixy 6 pobomi 3 ocmpaxisamopamu 6 HAGHAALHOMY npocmopi; 4)
nocmiiine nidsunenHs Kearidikauyii nedazozivHux npauisHuxis y cpepi
npogeciiinoi disAbHOCII 3 JTMbMU, W0 MA0Mb JeSIAHMHY N06eJIHKY ma
CXUADHICD 00 OCMPAKISAMOpCoKUX npossis ma inuii. ITpoanarisosaro
ocobausocmi memody «Kimnama mepanii izpauiioro» K cnocody weuo-
K01 00NOMOZU 6 CUMyayii mpasmamusauii, a maxox 0enpecusHux npo-
A6aX, MPUBOKHUX PO3AA0AX, NOCIMPASMAMULHUX CIPECOSUX PO3AA0AX
i Pisuuniil wu emoyitinit mpasmi Jumunu. Busnaueno, wo ncuxoroziv-
HUil efpexm cnocmepizacmocsl Y 0ci0, OCKIALKYU mMepanesmuyuHa 2pauka
— e CmpyKmyposaHa Popma cnputiHAmms HACKOAUMHL0I JilicHocmi,
CPAMOGANA HA SHAMMS HANPY2U MA MPUCOZU, WO BUHUKAIOMD EHACAL-
dox mpasmamuuHux noditt OumuHcmed. A maxox, w0 i2posa 63aemodis,
0a€e MOKAUBICIIY, BUCAOBUAU C601 NOWYMMS Ma cmpaxu wodo cumyaii
60eHHOT azpecii. Bxasano na ocHO6HI HANPAMKU pobOMU, MA POSKPUIMO
cucmemy 3a60aHb KOPeKUIiHO-PO3EUEAION020 CpAMY6antsl. Biomiveno,
W0 KOPeKUIiHO-PO36UEANLHT SAHAMMSEL 3 0c00AMU, CXUABHUMU D0 NPO-
5616 0CMPAKIZMY, MAOmMb 0Ymu nepesaxHo opieHmosani Ha maxi Gop-
Mu: 2pybicmv, KOpCmoKicmy, 3anaAbHICb, 60POXKICHIb, MCHIUGICIND,
KOHPATKIMHICY, He2AMUGIIM, AZPECUGHICITb, AUXOCAIE'SL 3 00HOAIMKAMU,
bamvramu, 1edaz02amu, 0eMOHCMPAMUGHICHTb, HEOUCUUNAIHOGAHICb,
THMOACPAHMHICTIND, GUKAIOUEHHA 00HOATNKIE 3 COUIAADHOT 63AEMO0iT, KCe-
Hogo0iuni nposeu. Ilpedcmasaerio cucmemy nodydosu podomu 3 dimmobmu,
13 0eGIAHMHUMU NPOACAMU 106eJiHKY, Hepes 63aeM00ito 3 bamvKamu ma
pedepermuumu dopocaumu, adxe Dallman M. siomiuae, ujo nosedinka
dimetl HaOy6ae cmitikoz0 0esiAHMHO20 XapaxKmepy 6HACAI)OK HeCpusim-
AUGUX cmOCYHKie Y cim'l, a came 31 sHauyuyumu dopocaumu (bamvia-
Mu). [Ipakmuka pobomu 3 cim’amu nokasara, wo Girbuiicmo dimei, 140
Ma0mb NPosi6U OCMpAKi3AMopcoKol no6ediHKu, 6UX06YEMbCA 6 CiM X 3
Hecmitikum munom suxosarms. Taxum cim’sm eracmuea nesva 0aidy-
skicmb 00 6HYMpiuLHbo20 céimy dumunu, 0o ii inmepecis, nompe0, cynepe-
yAuee baverHs 6uMoz 1 3a60poH 1,000 OUmuU, a inodi n06HA GIOCYMHICID
obMmexerv 3 0oky bamvxkis. [Todarvuiuti poseasio yiei npodremu 60auaemo
Y 6UBUeHHI N06e)IHKOSUX crmpameziil 106ediHKy QUMUHU, 6 NPU NOCMiii-
HOMY NCUXOA020-11€0A202IUHOMY CYnpo60di, ma 30iliCHeHH AOH2IMI00H020
crocmepeskets 34 0C00UCTICHUMY SMIHAMY OUMUHU-0CHPAKI3AMOpA.
Katouoei caosa: ocmpaxism, couiarvHa i30A4118, NCUXOAOZIUHULL CYNPO-
610, YMO6U CYynposody ocmpaxisamopis, ocmpaxizamopu, 0ecmpyKmusHa
106ediHKa, HABUAADHUTI NPOCIP, NPOPIAAKTNUKA OCHPAKISMY.
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W.W. NAZAREVYCH Wsparcie spoteczno-psychologiczne osdb
ostracyzujacych w przestrzeni edukacyjnej. Artykut poswiecony
jest definicji systemu wsparcia psychologicznego o0séb ostracyzujgcych
w przestrzeni edukacyjnej oraz osobliwosciom organizacji tego procesi.
Przeanalizowano literature naukowq na dany temat, co pozwolito na
wyodrebnienie  zasad  psychologiczno-pedagogicznych  zapewniajgcych
skuteczne wsparcie psychologiczne osoby ostracyzujgcej w procesie
edukacyjnym. Wymieniono rowniez sposoby postepowania w sytuacji
wsparcia psychologicznego 0sob ostracyzujgcych. Oraz warunki, wedtug
Hymela S. i Swearera S., ktére zaktadajq przestrzeganie nastepujgcych
elementéw  sktadowych: 1) ukierunkowanie korygujgco-rozwojowe
programu wsparcia; 2) stosowanie w interakcji z podmiotami (pedagogami,
rodzicami,  dzie¢mi)  wsparcia  psychologicznego  nowoczesnych
interaktywnych metod i form pracy (szkolenia, warsztaty, okrqgle stoty,
metody gier, indywidualne poradnictwo psychologiczne, modelowanie
sytuacji, dyskusje, burze mézgow, itp.); 3) stworzenie sytuacji sukcesu
w pracy z osobami ostracyzujgcymi w przestrzeni edukacyjnej; 4) state
podnoszenie kwalifikacji pracownikéw pedagogicznych w zakresie pracy
zawodowej z dzie¢mi wykazujacymi zachowania dewiacyjne i tendencje do
przejawdw ostracyzmu i inne. Przeanalizowano specyfike metody , Terapia
zabawq” jako metody szybkiej pomocy w sytuacji traumatyzacji, a takze
objawow depresyjnych, zaburzen lgkowych, zespotu stresu pourazowego
oraz traumy fizycznej lub emocjonalnej dziecka. Ustalono, Ze efekt
psychologiczny obserwuje sie u poszczegdlnych o0séb, gdyz zabawka
terapeutyczna jest ustrukturyzowanq formq postrzegania otaczajgcej
rzeczywistosci, majgcq na celu rozladowanie napiecia i niepokoju
wynikajgcego z traumatycznych wydarzen z dziecinstwa. A takze, ze
interakcja poprzez zabawe daje mozliwos¢ wyrazenia swoich uczuc i obaw
zwiqzanych z sytuacjq agresji militarnej. Wskazano gtéwne kierunki pracy,
ujawniono system zadan kierunku korekcyjno-rozwojowego. Zwrdcono
uwage, ze zajecia korekcyjno-rozwojowe z osobami sktonnymi do przejawdw
ostracyzmu powinny koncentrowaé sie gtéwnie na nastepujacych formach:
brutalno$é, okrucienstwa, porywczosé, wrogosé, msciwosé, konfliktowosc,
negatywizm, agresja, oszczerstwo wobec rowiesnikéw, rodzicow,
nauczycieli, demonstracyjnoéé, niezdyscyplinowanie, — nietolerancja,
wykluczenie réwiesnikéw z interakcji spotecznych, przejawy ksenofobi.
Przedstawiono system pracy z dzie¢mi z dewiacyjnymi przejawami
zachowan poprzez interakcje z rodzicami i bliskimi dorostymi, poniewaz
Dallman M. zauwaza, ze zachowanie dzieci nabiera trwatego charakteru
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dewiacyjnego w wyniku niekorzystnych relacji w rodzinie, a mianowicie
ze znaczqcymi osobami dorostymi (rodzicami). Praktyka pracy z rodzinami
pokazata, ze wigkszo$¢ dzieci przejawiajacych zachowania ostracyzujgce
wychowuje sie w rodzinach o niestabilnym typie wychowania. Rodziny
takie charakteryzujq sie pewnq obojetnosciq wobec wewnetrznego Swiata
dziecka, jego zainteresowan i potrzeb, sprzeczng wizjq wymagan i zakazdéw
wobec dziecka, a niekiedy catkowitym brakiem ograniczen ze strony
rodzicow. Dalsze rozwazania tego problemu mozna dostrzec w badaniu
behawioralnych strategii zachowania dziecka, przy stalym wsparciu
psychologicznym i pedagogicznym oraz w realizacji obserwacji podtuznej
zmian osobistych dziecka o zachowaniu ostracyzujgcym.

Stowa kluczowe: ostracyzm, izolacja spoleczna, wsparcie psychologicz-
ne, warunki wsparcia osoby ostracyzujqcej, zachowania destrukcyjne,
przestrzen edukacyjna, przeciwdziatanie ostracyzmowi.
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