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IRYNA LEVCHYK. The specifics of the structure of the process of
integrated learning in the introduced models of English-language
immersion in the Ukrainian context. The research paper reveals the
influence of the environmental parameters on the formation of a number
of organizational models of English language immersion at the higher
educational establishments in the Ukrainian context. The structure of
the main types of the introduced models has been analysed. The learning
goals and the applied methods at different stages have been described. The
specifics of integrated learning in Ukraine include a gradual shift from the
focus on language to content at different stages of learning; specialty-based
content of subjects (with exception of the Humanities); limited exposure to
CLIL; curriculum-based integration of the immersion programmes; non-
English language environment in Ukraine.
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1. Introduction

Formation of variations of content-language integrated learn-
ing first of all depends on the specific national context of the country
where it is introduced, and according to K. Papaja (2014: 9-12) it is usu-
ally affected by five environmental parameters, earlier substantiated by
D. Wolff (2005:5). Thus, development of various forms of CLIL in differ-
ent countries has been influenced by a number of common factors such
as understanding of the concept (predominance of language or content
component in integrated learning); subjects, the content of which is
taught in a foreign language (their choice varies from the Humanities to
the professionally oriented profile disciplines); exposure to CLIL training
(from 6 to 3 hours per week); integration into the curriculum (or within
the pilot projects, which last from 1 to 3 years); language environment
(status of the chosen language, e.g. the second state language, minority
language, language of the neighbouring country)

Keeping in mind the positive practice and prospects of implemen-
tation of the international experience of content-language integrated
learning T. Putiy and O. Beregova (2018:174) argued that “the func-
tioning educational models of any country cannot be transferred to
another region without adaptation to the specific real conditions”. Atten-
tion should be paid to the risks associated with a weak management,
untrained teachers, lack of necessary educational and methodological
resources, effective information field etc.

2. Literature review

Content-language integrated learning provides an opportunity to
learn a foreign language on the basis of high-quality supplementation
and expansion of the thematic content, which positively affects the way
of thinking and knowledge processing, expands vocabulary, increases
the level of all speech activities. As far as in the CLIL methodology, the
content of educational material is closely related to the cognitive mecha-
nisms and thinking, this approach promotes the use of knowledge from
one content as a basis for another, i.e. stimulates the development and
application of knowledge transfer skills and critical thinking.

Teaching a foreign language through the content of the future spe-
cialty creates the preconditions for the introduction of the technique of
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immersion in the process of teaching special professional disciplines in
the language learned by students for further development of profession-
al communication.

The specifics of the English language immersion at the Ukraini-
an higher education institutions have been taken into account in the
dissertations and monographs by the homeland researchers, namely
Z.Korneva (2004, 2006), G. Turchynova (2006), O. Tarnopolsky, V. Momot,
S. Kozhushko (2008), A. Vyselko (2012, 2013, 2015), also in a number of
research papers by L. Fillipova (2015), O. Tarnopolsky, N. Chernyak,
S. Storozhuk (2017), 1. Yakushenko (2018). The issue of development
of the professionally oriented English communication in students of
non-linguistic departments by means of CLIL has been investigated by
O. Tarnopolsky (2011, 2012, 2013), A. Krupchenko, A. Krashennikova,
G. Movchan, Yu. Rudnik (2013), M. Leshchenko, Yu. Lavrysh, K. Halat-
syn (2018) O. Kapustina, V. Ustimenko, T. Mironenko, L. Dobrovolska,
O. Rudychik (2020), T. Putiy, O. Beregova (2020) and many others.

The research paper objective implies investigation of the structure
of the process of integrated learning in the introduced models of Eng-
lish-language immersion in the Ukrainian context with the consequent
definition of their specific features and comparative analysis of their
advantages and disadvantages for development of professionally orient-
ed English communication in future specialists.

Giving an objective evaluation of the Ukrainian CLIL context M. Lesh-
chenko, Yu. Lavrysh, K. Halatsyn (2018:21) used the SWOT analysis
which reveals strengths, weakness, opportunities, threats of the studied
phenomenon. Therefore, strengths include contribution to university inter-
nationalization; rise of the prestige of the university and ranking positions
by inviting foreign students and teaching staff; increase in the quality and
quantity of scientific papers publications in international journals; sup-
port of students” motivation to learn and formation of tolerant attitude
to multilingual and multicultural society. Among the CLIL weaknesses
peculiar to the Ukrainian context there are issues of assessment system;
lack of interdisciplinary collaboration; low level of self-confidence as a
result of teachers” and students’ low level of language; not enough scien-
tific authentic literature resources in the library. CLIL opportunities imply
financial benefits for universities, high ranking positions; international
recognition; enhancing the employability of students; raising of academic
standards; high level of academic internationalization. The main threats
associated with implementation of CLIL approach in Ukraine refer to the
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changes in organization of interdisciplinary connections; decrease in the
quality of content and tendency to simplify it because of the differences in
learners” and teachers’ linguistic abilities; students” demotivation due to
unclear tasks and inability of a teacher to explain it in a simple way; teach-
er centered approach as learners may be afraid of communication and a
teacher is in the center of interaction.

Due to the mentioned difficulties in foreign language communica-
tion based on the linguistic knowledge of the students of non-linguistic
departments of higher education establishments, the homeland method-
ologists follow a specific gradation of immersion programs, when they
implement integrated courses not only to study the second language,
but to resolve a set of problems beyond language learning.

The Ukrainian authors have substantiated the sequence of appli-
cation of different types of methods and their types in the integrated
learning of professionally oriented English communication by future
specialists. In general, there is a consensus in the specialized literature
that the initial stage of the structure of the process of integrated learning
of professionally oriented English-language communication involves the
use of professionally oriented English for professional purposes (ESP)
in the language course. All the attention of the teacher and students at
this stage is focused on the language phenomena, the purpose of learn-
ing is to master the English language in terms of ensuring the content of
education in the subjects of the professional block of disciplines. How-
ever, the researchers differ in definition of the duration of the initial
stage. A. Vyselko (2013: 71) insists on the similarity of English language
learning through the content of the future specialty and English immer-
sion, analysing the common advantages of both forms in comparison
to the traditional professionally oriented English language learning
for professional purposes. Therefore, the scientist restricts its timeline
with usage only at the first year of university study in order to raise the
level of professionally oriented language training of students for the
introduction of ESP at the second year of study through the content of
a specialty. Whereas, Z. Korneva (2006), due to the findings of her dis-
sertation research, recommends to conduct an explicit traditional course
of the professionally oriented English language learning (ESP) for stu-
dents of any non-linguistic department in the first two academic years.
In line with the mainstream beliefs of the Ukrainian methodologists in
the first decade of 2000-s she insisted on acquiring by students B2 level
of language proficiency as a necessary condition of effective implemen-
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tation of immersion programs. Similarly, O. Tarnopolsky, V. Mommot,
S. Kozhushko (2008) in the fundamental monograph research on intro-
duction of the English immersion programmes into curriculum at the
non-linguistic departments of the Ukrainian universities reasoned this
provision with “insufficient awareness of students of their future pro-
fession, which may cause the imposition of language difficulties on the
content ones, and most importantly, that almost no one of yesterday’s
school graduates speaks General English at a sufficient level (B1 + / B2)
to be exposed to English immersion”(O. Tarnopolsky, N. Chernyak,
S. Storozhuk, 2017: 205). Usually, Ukrainian students of non-linguistic
specialties achieve this level not earlier than at the end of the second year
of language study at the university, thus scientists (L. Fillipova, 2015: 15;
I. Yakushenko2018: 228) used to be convinced in failure of introduction of
any immersion programs before the third year of university study. How-
ever, judging by educational trends over the past few years, the level of
English language training of freshmen has increased to B1, B1 + or even
B2 due to the understanding by the Ukrainian youth the need to learn
English in order to participate in international educational programs or
vocational training. The pragmatical approach to the current situation
allows to speed up the introduction of the English-language immersion
into the educational process O. Tarnopolsky, N. Chernyak, S. Storozhuk
(2017) bypassing the initial language focused stage, proposed the intro-
duction of the elective English-language courses at the first and second
years of study. The suggested courses do not require mastering special
prior knowledge of the future profession, because they are based on
the Humanities content. In line with this, a year later M. Leshchenko,
Yu. Lavrysh, K. Halatsyn (2018) also argued that language level was not
the main problem in CLIL classes introduced in the Ukrainian context
but the low level of content teachers’ English language proficiency, which
was recommended to be raised at workshops and seminars, conducted
by teachers of ESP department in order to bridge the gap between the
language and content teaching. The main goals of the seminars are not
only to rise English level awareness, but also to demonstrate and share
CLIL activities to make classes more interactive. Disclosing this issue, the
authors (M. Leshchenko, Yu. Lavrysh, K. Halatsyn, 2018:22) appealed to
the four basic types of activities (Ball, Kelly, & Clegg, 2016) which can
facilitate students” academic achievements despite the lack of linguistic
experience and resources. They are focused on enhance of peer commu-
nication, development of speed reading strategies (skimming, scanning,
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etc.), formation of productive skills (oral and written), involvement of
high order thinking skills. In practice the most effective activities includ-
ed information-gap crosswords or gap-filling in the texts (connection of
content and language); finding necessary information in authentic text
without detailed reading or choosing more important and less import-
ant facts (reading strategies); “Presentations, practice, production” (PPP)
on content topics (productive skills) or, as an alternative to this activity,
“Engage, study, activate” (ESA) which involves the completion of a sur-
vey or a WebQuest (critical thinking skills).

The next transitional stage in the structure of professionally oriented
English-language integrated learning is characterized by an even distri-
bution of attention between the language and the content of the future
specialty. Mastering English and the content of professional activities
are both the goal and the means of learning, because the target language
manifests itself in the various aspects and serves to acquire professionally
oriented knowledge. At the same time, the level of knowledge and skills of
a professional nature increases through the study of professional content
and the implementation of professionally oriented activities in English.
Besides, the future specialty defines the register of professional commu-
nication of a specialist. Methodologists restrict the duration of students’
training for the full English immersion mostly to two years, but they dif-
fer in terms of choosing types of teaching methods of the professionally
oriented English communication, such as sheltered English immersion at
the third year and partial one — at the fourth year within the courses of
professional disciplines. (Z. Korneva 2004; O. Tarnopolsky, V. Mommot,
S. Kozhushko, 2008; I. Yakushenko, 2018) or teaching English for profes-
sional purposes through the content of the specialty at the second year
of study and the prior preparatory English immersion in the language
course at the third year of university study (A. Vyselko 2013, 2015; L. Fil-
lipova, 2015) or the sheltered English-language immersion at the first year
of study and partial one — at the second within the elective courses in the
Humanities (O. Tarnopolsky, N. Chernyak, S. Storozhuk, 2017).

The issue of transition from running a traditional course of profes-
sionally oriented English to the adjunct or common implementation
of two main forms of integrated learning in the works by A. Vyselko
(2013: 71; 2015) has been justified by means of their similarity in many
ways: integration of some parts of subject content with learning goals of
ESP at the non-linguistic department; parallel acquisition of the content
knowledge and English speaking and language skills; close correlation
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of English and content subject curriculums under condition of language
learning subordination to the subject content; emphasis is placed on sub-
conscious acquisition of language and speech, while the subject content
is purposefully leaned; reduction of a regular gap in the professionally
oriented foreign language learning between the language course and the
courses of non-language (professional) disciplines in integrated learning
due to organic merger into a single unit.

Thus, in effort to avoid content-language difficulties at the stage
of transition from specialty based ESP to immersion in the courses of
non-linguistic professional subjects, the followers of A. Vyselko’s organ-
izational model use the prior preparatory immersion (sheltered), which
should be organized as full immersion but at foreign language classes
not professional disciplines in a simplified form for students both in
aspect of content and language. L. Fillipova (2015: 16) considers the prior
preparatory immersion to be “the highest form of specialty based ESP
integrated learning at university, because it focuses on teaching the sub-
ject content of professional disciplines, and language acquisition occurs
subconsciously, though students are provided with sufficient language
support so that language difficulties do not prevent them from master-
ing the subject content in a non-native language.” The main purpose of
the application at the transitional stage of the prior preparatory immer-
sion is to provide students with the professionally oriented language
education, i.e. psychological, linguistic and content training for study in
full immersion programs at classes of professional subjects at the senior
courses of higher education establishments.

The last stage of the structure of content-language integrated learn-
ing involves the introduction of full English immersion, when the
language study, “goes to the periphery, and both teachers’” and students’
attention is focused at the subject content of the future specialty” (L. Fil-
lipova 2015: 16). At this stage, English becomes a means of formation
of professionally oriented skills in practical application of previously
acquired English knowledge in the field of future specialty. The duration
of this main stage was initially reduced to one year due to the restricted
time limit of study in the Ukrainian higher education establishments, as
well as the need for psychological, linguistic and professionally oriented
training of students for full English immersion in professional disci-
plines (Z. Korneva, 2004; O. Tarnopolsky, V. Mommot, S. Kozhushko,
2008; I. Yakushenko, 2018). Among the main advantages of A. Vyselko's
organizational model is the possibility of conducting the stage of full
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English-language immersion for at least two years (at the fourth and
fifth years of study) exclusively on the basis of a language course of spe-
cialty based ESP with absolute exclusion of students’ native language
from the educational process. However, the organizational model, tested
by O. Tarnopolsky, N. Chernyak, S. Storozhuk (2017), provides full Eng-
lish immersion in the courses of special (directly related to the future
profession) disciplines since the third year of study, which automatically
extends the duration of the main stage up to three years.

Characteristic
features
of stages

Z. Korneva, 2004;
O. Tarnopolsky,
V. Mommot, S. Kozhushko,
2008; 1. Yakushenko, 2018

A. Vyselko (2015),
L. Fillipova (2015)

O. Tarnopolsky,
N. Chernyak,
S. Storozhuk (2017)

Attention is
focused on
language

Attention

is equally
distributed

between
content of
subject and

specialty based
ESP.

Attention is
focused on
the content
of the future
specialty

INITIAL STAGE
I-1II years of study Lyear O.f study
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Professionally oriented . .
English learning (ESP) oriented English
& & learning (ESP)
TRANSITIONAL STAGE
III year of study
Sheltered English I year of study
1 . . Specialty based
anguage immersion at
. ESP at the language
the courses of professional
o course
disciplines
IV year of study H.I year of study
Partial English language Prior preparatory
English language

immersion at the courses

. 1. immersion at the
of professional disciplines

language course

MAIN STAGE
IV-V years of study
V year of study F?;LEﬂfhzh
Full English language uag

immersion at

the courses of

professional
disciplines

immersion at the courses
of professional disciplines

I year of study
Sheltered
English language
immersion at the
elective courses of
Humanities

IT year of study
Partial English
language
immersion at the
elective courses of
Humanities

III-V years of study
Full English

language immersion

at the courses
of professional
disciplines

Table 2. Stages of the main organizational models of content-

language integrated learning in Ukrainian at non-linguistic higher
education establishments (source: own research)
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Another point of view on the structure of the process of integrated
learning of professional and foreign language speech activities from the
standpoint of the procedural integration, which is presented in the works
by R. Martynova (2012, 2016, 2017), L. Dobrovolska (2007), I. Vereitina
(2011), I. Mirkovich (2016), S. Konovalchuk (2017), S. Bodnar (2015),
A. Kordonova (2020) and others.

Consideration of the stages of the structure of integrated learning
of professional activities and foreign language learning in the
procedural integration revealed other common with CLIL principles to
the organizational model of learning, for example, the first linguistic-
conceptual stage is attributed with domination of foreign language over
professional activities, because command of foreign language is the
purpose of study, and the content of professional activity is considered
to be the means of study due to providing the semantic content for
language learning. The second — subject-speech stage involves the gradual
alignment of two activities with equal attention to the content of speech
and the ways of its expression. The researcher believes that a foreign
language and the content of professional activity are both the purpose
and the means of learning, i.e. these two different concepts are equal
in their educational and semantic meanings. At the third — educational-
activity stage foreign language functions as a means of developing
professional skills to apply professional knowledge acquired on the
basis of the use of a foreign language in the modelled professional
activity. R. Martynova (2017) considers such a learning process to be a
new integrated procedural unity, formed by means of synthesizing two
learning processes: foreign language and professional (cognitive, general
comprehensive educational) activities (see Figure 3).

The diagram clearly shows the priority of integrated types of
educational activities at the first and third stages, as well as their cross-
position at the second stage of training, which demonstrates their
equality in terms of learning objectives and mutual use as a means of
mastering each type of educational activity in processual integration.

In general, we agree with the conclusions of R. Martynova (2017)
on the analysis of research on the problem of interrelated learning
of professional and foreign language activities over the past twenty
years in Ukraine. Organization of English speaking environment in
CLIL at foreign language classes in non-English-speaking countries,
as its main strong point, is considered to be possible under condition
of emphasis shift from the dominant role of the target language to the
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content of specialty (or Humanities subject). While the weak points
include the quality of previous philological training of students, poor
level of formation of skills of foreign language self-study, listening
abilities and the ability to take notes, to apply the acquired knowledge
when dealing with professional issues in foreign language. Therefore,
it causes excessive reduction of authentic professional information,
turning a lecture in English on professional topic into its primitive
adaptation.

I stage I stage IIT stage

P

professional
activity

in foreign language

foreign language
speech activity

based on
professional activity

_ |

Figure 3. Integrated process of professional activity and foreign
language learning (procedural integration) (source: R. Martynova 2012).

Later the highlighted remarks have been taken into account in the
fundamental study by A. Kordonova (2020), devoted to the gradual
integrated formation of professional and foreign (English) speech
competencies in students of non-linguistic specialties (historians) in
a single educational process. The author supplemented the formal
structure of integrated learning on the procedural basis with introductory
and final stages, the first of which aims to prepare students for the
perception of professional content in the native language, and the
second performs a reflexive and corrective function. At these stages,
the researcher proposes to involve students into two activities: “on the
one hand, they perform complex intellectual activities related to their
specialty, on the other — communicate in English within professional
content sphere” (A. Kordonova 2020: 96).
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3. Conclusions

Resolution of the identified contradictions requires further research in
search of an optimal balance between the concept of the original meth-
odology of content-language integrated learning and its adaptation to the
learning environment in the Ukrainian non-linguistic higher education
institutions. Highlighting of the theoretical and methodological foun-
dations of integrated training of future specialists in foreign language
teaching methodology discovered three main types of the introduced
models of English language immersion in the educational process in the
Ukrainian context. The structure of the organizational models consists
of three stages — initial, transitional and main. The influence of the envi-
ronmental parameters is reflected in the specifics of the structure of the
models of integrated learning, they include gradual shift from on lan-
guage to content at different stages of learning; specialty based content of
subjects, which is are taught in a foreign language (the Humanities turned
out to be an exception); exposure to CLIL training usually is limited to 3
hours per week; integration of the immersion programmes into the curric-
ulum; non-English language environment. The described specifics require
further modification of the original CLIL models and improvement of
the adapted versions in order to deal with the problems defined in the
Ukrainian context. The research paper limitations refer to the descrip-
tive character of study and the prospects of the further research imply a
meticulous examination of the differences in implementation of specialty
content in the existing models of integrated learning.
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Abstracts
IPVIHA AEBYVK. Chnemmdika cTpyKTypu Ipoliecy iHTerpo-
BaHOTO HABYaHHs y 3alIpOBaJ’XeHMX MOAEAsIX aHIAOMOBHOTO
3aHYpeHHsI B YKPaiHCbKOMY KOHTEKCTi. JocAidkeH s 6U6Hae 61AUG
napamenpis cepedo6uia Ha HoPMY6AHHI HUSKIU OpeaHisayiiux mode-
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Aeil  AHZAOMOGH020 3aHypenis 6 YKPaiHCoKUX GUULUX HAGHAADHUX
saxaadax. ITpoanarizosaro cmpyKmypy 0OCHOSHUX MUNIE 3ANPOSAIKEHUX
ModeAetl 3 MouKY 30pY Uirell HABUAHHS 1A Memooie, UL0 3Acnocosy b=
ca Ha pisnux emanax. Cneyudixoro iHmezposarnozo HAsUaHHs 6 YKpaini
€ NOCMynose SMIWEHHS Yéazu 610 6UGHEHHS MO6U 00 3MICTY HA PISHUX
emanax HAGUAHMS, GUSHAUeHUL MATOYMHLOW CHeYIAAbHICHII0 3Micm
npedmemis (30 GUKAIOUEHMAM 2YMAHIMAPHUX);, 00MexeHa KIAbKICHb
200UH HA MUXKOeHb;, IHMePAlis Npozpam AHZAOMOGH020 3AHYPEHHS 6
HAGUAADHY NPOZPAMY; HEeAHZAOMOGHE cepedosutiye 6 Yipaiti.

Kaio4goBi caosa: inmezposate HAGUAHHS, HAGUAHHS AHZALICOKOT MO6U
OAS npodecitinux yirei uepe3 3MICm CneyiarvHoCmi, YKpaiHcoKutl KoH-
meKcm, cCmpykmypa opeamisauitinoi mModeAi, npogeciiino opieHmosare
AHZAOMOBHE CHIAKY6AHHS, MOOCAT AHZAOMOGHO20 3AHYPeHH 6 Yipaiti.

VPVMHA AEBUMK. Cnemmdmka CcTpyKTypbl IIpoLiecca WH-
TETPUPOBAHHOTO OOyJYeHUsI BO BHEAPEHHBIX MOJeaAsX
aHTAOSA3BIYHOTO IIOTPY>XeHMsl B YKPaMHCKOM KOHTeKcTe. Vc-
caedosarue usyuaem GAuAHUe napamenpos cpedvl HA Popmuposarue
Op2AHUSALUOHHBIX MOOCACT AHZAOA3LIUHO0Z0 NOZPYKEHUS 6 YKPAUHCKUX
solcuix yueOnvlx sasedenusx. ITpoanarusuposana cmpykmypa 0CHOGHLLX
MUNos 6HEOPEHHHIX ModeAell ¢ MOUKU 3peHus yeAet 00yueHuUs U Meno-
006, npuMeHAeMoLX Ha pasHvlx amanax. Cneuuduion uHmezpuposaHmozo
o0yuenus 6 Yipaurie ecmv nocmenentoe cmeujeHue SHUMAHUSL 0m usyue-
HUSL A3b1KA K C00epKamuto HA pasHovlX amanax odyueHus,; onpederertoe
Oydyuietl cneyuarvrocmvio codepxarue npedmemos (3a UCKAOUEHUEM
ZYMAHUMAPHBIX), 02PAHUMEHHOe KOAUUECIE0 HACO8 6 MHedeAlo; uHme-
2panus npozpamMMm AHzAOA3LIUHO20 NOZPYXKEHUS 6 YUeOHYI0 Npozpammy;
HeanzAoA3vIuHAs cpeda 6 Yipautie.

Kaiouesbre  caoBa:  umnmezpuposantoe  o0yuenue, — o0yuerue
AHZAULCKOMY A3VIKY O NPOPecCUOHANDHDIX LeAeti 10 CO0epKaHUto cne-
UUAADHOCTIY, YKPAUHCKULL KOHMEKCH, CHpYKMYypa OpzaHu3anuoHHoil
M00eAuU, npoPeccuoHAALHO OPUCHIMUPOAHHOE AHZAOA3LIUHOE 00UjeHe,
MOOeAU AHZAOA3LIUHO020 NOZpYXKeHUS 6 YKpaute.

IRYNA LEWCZYK. Specyfika struktury procesu nauczania
zintegrowanego we wdrazanych modelach immersji angielsko-
jezycznej w kontekscie ukrainskim. W opracowaniu zbadano wplyw
parametréw  srodowiskowych na ksztattowanie sie szeregu mode-
li organizacyjnych immersji angielskojezycznej w ukrainiskich instytucjach
szkolnictwa wyzszego. Zostata przeanalizowana struktura gléwnych
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typéw wdrazanych modeli pod katem celéw ksztatcenia i metod stoso-
wanych na poszczegolnych etapach. Specyficznymi cechami nauczania
zintegrowanego na Ukrainie sq: stopniowe przenoszenie uwagi z nauki
jezyka na tres¢ na réznych etapach nauki; tres¢ przedmiotéw (z wyjatkiem
humanistycznych) okreslona przez przyszlq specjalizacje; ograniczona
liczba godzin w tygodniu; integracja programdéw immersji angielskoje-
zycznej do programu nauczania; nieanglojezyczne Srodowisko Ukrainy.
Stowa kluczowe: nauczanie zintegrowane, nauka jezyka angielskiego
do celéw zawodowych poprzez tres¢ specjalnosci, kontekst ukrainiski,
struktura  modelu  organizacyjnego,  profesjonalnie  zorientowana
komunikacja angielskojezyczna profesjonalna  komunikacja angielska,
modele immersji angielskojezycznej w Ukrainie modele immersji jezyka
angielskiego na Ukrainie.
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